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ELZBIETA DANUTA LESIAK-BIELAWSKA

Akademia Muzyczna im. Fryderyka Chopina w Warszawie

The Relationship between Learning Style
Preferences and Reading Strategy Use in English
as a Foreign Language

ABSTRACT. The study explored the relationship between learning style preferences and the use of reading
strategies triggered during the performance of a reading comprehension assignment in English as a for-
eign language (EFL). The research conducted drew on the hypothesis that the type of language task activates
a battery of strategies that reflect the subject’s learning style preferences and the task requirements.

The study has resorted to a well-established research method and em-
ployed highly-structured written surveys to determine learning style preferen-
ces and reading strategy use reported within the group. It was conducted
with 49 intermediate adult EFL learners, studying English as a FL at the
University of Technology in Warsaw.

The results obtained seem to point to the relevance of the key research
categories for foreign language learning and teaching. They also appear to
provide some support for the current process-oriented approaches to teach-
ing EFL reading comprehension. However, the findings presented here are
to be viewed as suggestive rather than definite since the study conducted is
the first of its kind. As such, it needs to be followed by additional research
that would provide more evidence concerning the relationship explored,
and its educationally related applications.

1. INTRODUCTION

The article aims at presenting research findingé on reading comprehension in
English as a foreign language (EFL). The role of thisskill area takes on increasing
importance, as the demand for proficient reading continues to.grow. The pheno-
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menon is not in the least surprising. All the more so that the contemporary lingua
franca is the language of almost one third of the world’s books (Komorowska
2006), as well as science, technology and advanced research. It goes without say-
ing then that English as a secondary/foreign language (ES/FL) reading skills, if
appropriately developed, enable learners to benefit from various real life reading
situations and achieve their professional and personal goals.

2. RESEARCH BACKGROUND

The objective of this cross-sectional study was to explore the relationship
between learning style preferences and the use of reading strategies trig-
gered during the performance of the reading assignment. The issue of strate-
gy use has been widely investigated by second language acquisition (SLA)
researchers in relation to different S/FL skills. Thus, the study into EFL
reading comprehension becomes part of a relatively young, but flourishing
research area, whose results provide information on the actual processes of
S/FLA, occurring in and out of the S/FL classroom.

The methodology adopted is in line with other studies exploring the
range of strategies employed by the more and less successful learners per-
forming ES/FL reading comprehension tasks (cf. Hosenfeld 1976; Block
1986, 1992; Carrell 1989; Anderson 1991; Haastrup 1991; Karpiriska-Szaj
2001; Piasecka 2001). The study design also follows the way, paved by the
findings of the investigation conducted by Vann and Abraham (1990), in
which the researchers explain unsuccessful task performance in terms of less
orchestrated and, at times, haphazard strategy use.

Last but not least, drawing on research findings by Ehrman and Oxford
(1989, 1990), Rossi-Li (1995), Anderson and Vandergrift (1996), Oxford and
Nam (1998), as well as by Gallin (1999), which link strategy use to learning
style preferences, the present study sets out to go slightly deeper into the
process aspect of the task performance. Referring to all these research find-
ings, it was an attempt at viewing the process of the task performance, as re-
flected in the relationship between learning style preferences and reading
strategy use, in relation to the product itself, i.e. the learners’ differential
success in performing the assignments.

3. KEY RESEARCH CATEGORIES

The following research categories are central to the understanding of the
problem investigated.

Language learning style preferences are defined as a profile of general
approaches of an individual to the process of second/foreign language
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learning (S/FLL). In contrast to cognitive styles, learning styles are deeply
embedded in the educational context, and relate to the learner’s continuing
adaptation to the environment.

Reading strategies are defined as individual procedures deliberately
employed by the learner to cope with EFL reading problems by selecting the
shortest and the most effective route to the goal pursued.

The language task is defined as a unit of human cognitive purposeful ac-
tivity whose completion enables one to process feedback. Its effective per-
formance involves setting in motion a series of bottom-up (local) and top-
down (global) processes.

4. RESEARCH HYPOTHSES

Though the task is not a research category directly investigated here, it is
not devoid of its significance. For it was hypothesized that depending on the
type of language task, a battery of language strategies that reflect the sub-
ject's learning style preferences, as well as the task requirements, are trig-
gered. Since it is the language task that provides an indispensable context for
strategy use, reading strategies employed by the learners in the group are
evaluated in terms of their effectiveness for the assignment at hand. Each
strategy is also considered appropriate if it is in keeping with learning style
preferences reported. This implies that global strategies of inferring the
meaning, and summarizing the information in the text, for instance, stem
from global style preferences, like being more open, global, etc. In contrast,
local strategies which involve focusing on the information in the text, trans-
lating some of its parts, etc., result from local style preferences, such as being
more closure-oriented, particular, and so on. Additionally, consistently with
the findings of Vann & Abraham (1990), it was assumed that unsuccessful
task performance results from insufficient self-regulatory skills to assess the
task at hand, and set in motion strategies indispensable for its completion.

5. METHOD

5.1. Subjects

The study was conducted with a group of 49 intermediate adult EFL
learners, studying English as a FL at the University of Technology in War-
saw. They came from 3 second-year student groups. Their level of profi-
ciency in English was determined on the basis of the written grammar-based
placement test.
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They are a homogenous group as regards their language exposure. The
overwhelming majority report having sporadic contact with English, limited
for the most part to the EFL course offered at the University of Technology,
or occasional use of English for communication in Poland. Likewise, as far as
their motivational orientation is concerned, their reasons for learning Eng-
lish seem to be linked to utilitarian goals for language learning, defined by
Gardner and Lambert (1972) as instrumental motivation.

5.2. Instrumentation

The study has resorted to a well-established research method and em-
ployed highly-structured written surveys to determine learning style preferen-
ces within the group, as well as the learners’ reading strategy use. To cap-
ture strategy use, the post-task reading strategy use questionnaire was
designed. Drawing on the taxonomies created by Chamot and O’Malley
(1994), Oxford (1990), as well as Cohen and Chi’s (2001) language strategy
survey, it only focuses on metacognitive, cognitive and affective strategies
employed by readers at different stages of the reading task performance.
These strategies are presented in five phases which reflect the process of
completing the task:

- pre-reading phase

- first reading

- second reading

- vocabulary phase

- self-evaluation phase.

In addition, the Learning Style Preference Survey (Cohen, Oxford, Chi
2001) was translated into Polish, and assigned to the learners in the group.
The taxonomy identifies eleven dimensions of individual learning style
preferences, which include:

1) sensory preferences, i.e. visual, auditory, and/or tactile/kinaesthetic,

2) being more global, i.e. seeing the big picture, versus more particular,
i.e. focused, detail-oriented,

3) being more open, i.e. having a high tolerance of ambiguity, versus
more closure-oriented, i.e. seeking rapid closure due to a low tolerance of
ambiguity, etc.

Both surveys make use of a five-point Likert scale, and require the learn-
ers to produce their responses to the questions provided by utilizing appro-
priate indications of frequency. The choice of the assessment measures was
justified by the objective of the study, as well as by the fact that the research
categories explored are unlikely to be captured by other available assess-
ment procedures employed in the field, e.g. observation or verbal report. -
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5.3. Research questions

The study addressed the following research questions:

1) to what extent are the strategies employed by the more versus less
successful learners related to the overall nature of learning style preferences
reported by them;

2) to what extent is the learners’ differential success in the task perform-
ance reflected in the use of strategies consistently related to learning style
preferences reported;

3) to what extent are the strategies employed by the more and less suc-
cessful learners performing reading comprehension assignment in English
as a foreign language (EFL) linked to other relevant strategies;

4) to what extent are the strategies employed by the more and less suc-
cessful learners in keeping with the requirements of the task at hand.

5.4. Procedures

Addressing the above research questions, the study made use of the
reading assignment and four written surveys. All of the questionnaires were
administered to the learner group in Polish, following the procedure pre-
sented below:

1) the background questionnaire to collect data on the subjects’ back-
ground, education, their knowledge of FLs in general, and English in par-
ticular;

2) the motivation questionnaire to determine their reasons for FLL, be-
liefs related to language learning, language aptitude, and learning practices
employed;

3) the Learning Style Preference Survey to assess the learners’ general
approaches to language learning;

4) the reading comprehension task, i.e. a passage entitled Meeting in
Videospace from Taylor’s (1997) International Express Teacher’s Resource Book,
preceded by seven true and false statements to check reading comprehen-
sion;

5) drawing on the final scores for the reading task, the group was di-
vided into the more and less successful subgroups;

6) the post-task reading strategy use survey attached to the language as-
signment to collect the learners’ responses concerning strategy use;

7) Spearman’s Rank Correlation Test was employed to identify the rela-
tionship between learning style preferences reported by the respondents and
their reading strategy use; ;

8) the covariance between the two research measures was inspected in
relation to the learners’ differential success in completing each task.
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6. RESULTS

The results obtained for the reading assignment provide evidence that
the more effective group definitely displays more consistent relationships
between learning style preferences and reading strategy use reported. The
congruously related strategies not only seem to be well-matched to the task
at hand, but also appear to go hand in hand with the whole gamut of other
strategies employed within the group throughout the task performance.
What is more, the learners in the group tend to comfortably operate in a
wide range of diverse, but related style preferences compatibly linked to the
strategies reported by them.

The results obtained for the more effective group performing the read-
ing task seem to go hand in hand with a “good reader” profile proposed by
Cohen (1991). Since the readers in the group activate various accessible
sources of prior knowledge, as well as pay attention to the purpose, content,
context, and forms of the passage, they appear to employ a spectrum of local
and global cognitive as well as a range of metacognitive strategies helpful in
decoding the message. When performing the task at hand, they also seem to
be engaged in comprehension monitoring (cf. Cohen 1991; Karpiriska-Szaj
2003), and are, thus, open to feedback. Table 1 summarizes the study find-
ings for the more successful group.

Table 1: The style consistently related reading strategies as evidenced in the findings
of the study for the more successful group

Stages of the task
performance

Pre-reading phase | 1. Activation of background knowledge; 2. Recalling what is
known about the subject matter of the passage; 3. Predictions re-
lated to the possible passage content; 4. Planning the task per-
formance; 5. Planning to identify the most important information
to focus on during the second reading; 6. Deciding how to per-
form the task at its different stages.

Strategies reported at different phases of the reading assignment

First reading 1. Paying attention to the text organization; 2. Employing prior
knowledge-based predictions; 3. Employing text-based predic-
tions; 4. Making ongoing summaries of the most important in-
formation in the text; 5. Inspecting difficult parts of the text.

Second reading 1. Skimming the text; 2. Employing predictions, 3. Employing
ongoing summaries and translations.

Vocabulary phase | 1. Going for the gist of the passage; 2. Linking the spelling of
known and unknown words.

Self-evaluation 1. Identifying the most difficult aspects of the task; 2. Identifying
phase a series of useful strategies; 3. Estimating the final effect of the
completed task.
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The findings also seem to go hand in hand with Haastrup’s (1991) profile
of proficient FL readers who tend to employ parallel processing at various
levels, i.e. top-down and bottom-up levels, with direct communication be-
tween these two poles. They are as well consistent with Piasecka’s (2001)
conclusions that the more proficient the learners are, the more they tend to
link text information with their prior knowledge. Moreover, they are also in
keeping with Block’s (1986) profile of the successful SL reader, who, while
recognizing various aspects of the text structure, resorts to his/her general
knowledge, personal experience and associations at the same time. Attempt-
ing to grasp the ideas conveyed by the author, the more proficient readers
tend to monitor their understanding of the text consistently and effectively.
As observed by Cohen (1991), learners’ retrospective accounts related to de-
tailed self-evaluation are linked to the processes of monitoring, which in
a reading task involve decoding the meaning and its interpretation.

As opposed to them, the less effective group not only displays a lot of
inconsistent relationships and quite a few incoherent ones, but also demon-
strates very little co-variance between the variables explored. The compati-
ble relationships between learning style preferences and reading strategies
employed by them considerably differ from those obtained in the other
group. The study findings for the less successful group point to the predo-
mination of the upper pole in their discourse processing. Table 2 displays
the results obtained for the less successful group.

Table 2: The style consistently related reading strategies as evidenced in the findings of
the study for the less successful group

Stages of the task " : . .
performance Strategies reported at different stages of the reading assignment

Pre-reading 1. Planning to scan the passage fragments with the most impor-
tant information.

First reading 1. Scanning the passage fragments by focusing on key words in
meaningful units; 2. Summarizing the most important informa-
tion in writing.

Second reading 1. Scanning the passage fragments with the most important in-

formation.

Vocabulary phase 1. Employing context clues to guess the meaning of new words;
2. Focusing on concrete passage fragments with new words.

Self-evaluation 1. Reflecting on useless strategies.
phase

The results obtained for the less effective group indirectly seem to go
hand in hand with the findings reported by Carrell (1989), Discussing them,
the researcher concludes that being aware of their reading deficits, the less
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successful learners, in contrast to the less proficient learners in the present
study, tended to rely more on bottom-up decoding skills. Moreover, the re-
sults obtained for the less effective group in this study appear to bear out di-
rectly Haastrup’s (1991) findings. Accordingly, one of the less successful
groups performing the reading comprehension assignment employed top-
ruled processing that turned out to be ineffective since it did not involve di-
rect interaction with the stimulus structure at the local level.

The results of the present study also seem to be in keeping with the find-
ings by Block (1986, 1992). As evidenced by her research, one of the charac-
teristics which seems to differentiate less successful from more successful
readers is their response to the reading input. Processing the reading pas-
sage in the reflexive mode, the readers appear to relate affectively and per-
sonally. Instead of concentrating on the meaning conveyed by the author,
they tend to direct their attention away from the text, towards themselves,
and are inclined to focus on their thoughts and feelings, rather than on the
information in the text.

7. RESEARCH QUESTIONS REVISITED

The study set out to investigate the relationship between learning style
preferences and reading strategy use in EFL. Its results have shown some of
the hypothesized relationship. Thus, the findings presented provide support
for the relationship between learning style preferences and reading strategy
use reported by the learners when performing the EFL reading comprehen-
sion task. Drawing on them, it can be concluded that consistent and coherent
relationships ‘between the variables explored are linked to the more success-
fully completed assignment (cf. research questions 1, 2). Not only do the style
compatibly related strategies appear to be well-matched to the task that is be-
ing processed (cf. research questions 1, 4), but they also seem to be well coor-
dinated with other relevant strategies (cf. research questions 1, 3). It is also
worth emphasizing that the study results pertaining to the style compatibly
related strategies in both the more and less successful groups go hand in hand
with other research findings in the area of F/SL reading comprehension.

8. IMPLICATIONS FOR S/FL LEARNING AND TEACHING EMERGING
FROM THE STUDY

In the very first place, the study results seem to point to the relevance of
learning style for S/FLA, and S/FL teaching. Drawing on these findings, it
appears that strategies, as well as style preferences are well worth taking in-
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to account in order to enhance and optimize the process of S/FLA. However,
not being the only diagnostic factors, they need to be considered in a web of
interrelated individual learner variables implicated in the process of S/FLA.

Secondly, the study results also appear to provide some support for the
current psycholinguistically motivated approaches to teaching S/FL reading
comprehension. They entail breaking a reading lesson into three stages, dur-
ing which by nurturing the use of successful reading strategies, teachers give
learners the opportunity to engage in style-flexing, i.e. to use strategies not
necessarily compatible with their learning style preferences.

Given that the use of metacognitive strategies, particularly comprehen-
sion monitoring, appears to be essential for successful readers, it is advisable
to foster the growth of metacognition. In view of the fact that the task is an
overriding category, metacognitive training is first and foremost to focus on
the use of task appropriate strategies, and to provide explicit feedback on
how to use them intelligently in keeping with the requirements of the as-
signment. Incorporating the style component into awareness raising is likely
to complement the training as it will provide learners with some insight into
their learning process, and aid them in understanding their preferred strate-
gies, as well as strategies missing from their repertoire.

Following the task completion, learners can be taught to evaluate the
utility of the employed strategies, and their success in the task performance.
Reflection on those strategies will help them become aware of their reading
style, and sense surfacing deficits in order to develop and improve their
competence in S/FL reading.

It follows that when teaching S/FL reading comprehension, it is indis-
pensable to draw on a wide range of diverse reading assignments. Texts de-
signed for intensive reading, employed as learning experience for S/FL
reading comprehension, help practise a variety of reading strategies, learn
vocabulary, discourse types, etc. Learners can also be encouraged to engage
in extensive reading which is a significant source of cultural and factual
knowledge.

The approach to teaching S/FL reading comprehension considerably ex-
pands the range of communicative options accessible to S/FL learners, and
entails the growth of experience in the area. It is also conducive to awareness
raising, provided that learners realize what they do while assigning meaning
to forms. However, it is only when they become aware of the dependence
between planning, assessing and monitoring their reading process that they
can learn to exercise efficient control over it. The strategies resulting from
such an approach to S/FL reading comprehension will certainly be well-
adjusted to the assignment at hand and the whole gamut of individual
learner differences, among which learning style preferences are but the tip of
the iceberg.
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9. SUGGESTIONS FOR FURTHER RESEARCH

The results presented here are to be viewed as suggestive rather than defi-
nite since in many ways the study is the first of its kind. As such, it needs to be
replicated, and followed by additional research that would explore the rela-
tionship between learning style preferences and strategy use to overcome the
constraints of S/FL reading comprehension assignments. Subsequent studies,
trying to further investigate the relationship between learners’ awareness of
various reading strategies as being reflected in diverse learning style prefe-
rences, and triggered in response to the learning task at hand, must also ex-
plore the links between the learners’ strategic awareness and their reading
ability and performance in a wide range of reading comprehension tasks.

We also need more training studies into the most effective and beneficial in-
structional means for teaching reading strategies. It seems advisable that these
training studies incorporate the style component, which would enable S/FL
readers to assess the employed strategies in terms of their utility for the indi-
vidual subject, and the task at hand. Additionally, since, as demonstrated in this
study, the most consistent relationship between learning style preferences and
strategy use appear to be linked to EFL proficiency-related successful perfor-
mance in the task, it might be a worthwhile effort to embark on a longitudinal
study exploring the development of learning styles in relation to strategy use in
various S/FL reading comprehension tasks appropriately related to the sub-
jects” level of S/FL proficiency. Such a study may shed some light on the style-
and strategy-related changes, and the learners’ gradual shift to parallel bottom-
up and top-down processing. It might as well demonstrate that the notion of
learning style preferences is a cover term or merely a convenient way of refer-
ring to certain patterns of information processing and learning behaviours
whose sources can be found in a wide range of diverse factors, such as differen-
tial levels of acquired skills or abilities, idiosyncratic traits of personality, differ-
ent exposures to learning experiences in the past, etc. Irrespective of the out-
come, it seems that in view of its practical implications for S/FL Learning and
Teaching, the construct of learning style cannot be dismissed out of hand as a
completely irrelevant S/FL linked measure. What we need is more evidence
concerning the relationship explored and its educationally related applications.
As yet, only a first tentative attempt at exploring the processes and mechanisms
of interlanguage reading comprehension has been made.

REFERENCES

Anderson, N.J., 1991. Individual differences in second language reading and testing. In: Modern
Language Journal 75, 460-472.

Anderson, N.J./Vandergrift, L., 1996. Increasing metacognitive awareness in the L2 classroom
by using think-aloud protocols and other verbal report formats. In: R.L. Oxford (ed.), Lan-



The Relationship between Learning Style Preferences and Reading Strategy Use in English 103

guage Learning Strategies around the World: Cross-Cultural Perspectives, 3-18. Honolulu: Uni-
versity of Hawaii Press.

Block, E., 1986. The Comprehension strategies of second language readers. In: TESOL Quarterly
20, 3: 463-494.

Block, E., 1992. See how they read: comprehension monitoring of L1 and L2 readers. In: TESOL
Quarterly 16/2: 319-343.

Carrell, P.L., 1989. Metacognitive awareness and second language reading. In: Modern Lan-
guage Journal 72, 2: 121-134.

Chamot, A.U./O'Malley J.M., 1994. The CALLA Handbook. Implementing the Cognitive Academic
Language Learning Approach. New York: Addison Wesley Longman.

Cohen, A.D., 1991. Strategies in second language learning; insight from research. In: R. Philip-
son/E. Kellerman/L, Selinker/M. Sharwood Smith/M. Swain (eds.), Foreign/Second Lan-
guage Pedagogy Research. Clevendon: Multilingual Matters: 107-119.

Cohen, A.D., 2001. The Learner’s Side of Foreign Language Learning: Where Do Styles, Strategies,
and Tasks Meet? The SBI Institute, June 26, 2001. Minneapolis: Center for Advanced Re-
search on Language Acquisition, University of Minnesota.

Cohen, A.D./Chi, J.C., 2001. Language Strategy Use Survey. The SBI Institute, June, 2001. Minnea-
polis: Center for Advanced Research on Language Acquisition, University of Minnesota.
Cohen, A.D./Oxford, R.L./Chi, J.C., 2001. Learning Style Survey. Online: http:/ /carla.acad.umn.edu/

profiles/ Cohen-profile.html.

Ehrman, M.E./Oxford, R.L, 1989. Effects of sex differences, career choice, and psychological
type on adult language learning strategies. In: Modern Language Journal 73,1, 1-13.

Ehrman, M.E./Oxford, R.L., 1990. Adult language learning styles and strategies in an intensive
training setting. Modern Language Journal 54, 3: 311-327.

Gallin, R., 1999. Language Learning Styles and their Effect on the Reading Comprehension Strategies
of ESL Students. Unpublished Double Plan B Paper. Minneapolis, MN: Department of Eng-
lish as a Second Language, University of Minnesota. In: A.D. Cohen, 2001, The Learner’s
Side of Foreign language Learning: Where Do Styles, Strategies and Tasks Meet?, presentation
for the SBI Institute, June 26, 2001.

Haastrup, K., 1991. Developing learners’ procedural knowledge in comprehension. In: R. Phil-
ipson et al. (eds.), Foreign/Second Language Language Pedagogy Research: 120-133. Multilin-
gual Matters.

Hosenfeld, C., 1976. Learning about learning: discovering our students’ strategies. In: Foreign
Language Annals 9, 2: 117-129.

Karpiriska-Szaj, K., 2001. Strategie kompensacyjne w rozumieniu tekstu pisanego. In: Studia
Neofilologiczne 2. Prace naukowe Wyzszej Szkoty Pedagogicznej w Czgstochowie: 67-72.

Komorowska, H., 2006. Teaching English as a lingua franca. In: J. Zybert (ed.), Issues in Foreign
Language Learning and Teaching, Warszawa: Wydawnictwo Uniwersytetu Warszawskiego:
111-123.

Oxford, R.L., 1990. Language Learning Strategies. What Every Teacher Should Know. New York:
Newbury House.

Oxford, R.L./Nam, C., 1998. Learning styles and strategies of a partially bilingual student di-
agnosed as learning disabled. In: .M. Reid (ed.), Understanding Learning Styles in the Second
Language Classroom. Upper Saddle River, New Jersey: Prentice Hall Regents: 52-61.

Piasecka, L., 2001. Role of world knowledge in text comprehension. In: J. Arabski (ed.), Re-
search on Foreign Language Acquisition. Katowice: Wydawnictwo Uniwersytetu Slaskiego:
123-232.

Rossi-Lee, L., 1995. Learning styles and strategies in adult immigrant ESL students. In:
]J.M. REID (ed.), Learning Styles in the ESL/EFL Classroom. Boston: Heinle and Heinle: 118-125.

Vann, R.J./Abraham, R.G., 1990. Strategies of unsuccessful language learners. In: TESOL Quar-
terly 24, 2:177-198.



L B et gty

> N -intl rr.ulnn.;;b{ g MM-‘WMJFQ@ RR4R) i) fedtea Mlﬂ'k waiined yydag
T ingeesE B ‘3*!'99

. oo mmL iﬁa?.ﬁ'i_m ey S :&wmlwﬂ-: qnmpqmmm T dAig
THibE o Ny W F s Hﬁ i5 thed .h £ o e .,.«whmm be
AL e s ) g e o Ao R SR

~_. .. s tr‘w ,.’b..’m l’lmh'ﬂ Mh&ﬂ ‘Eua&"“'ﬂl‘- ég.‘ufﬁ‘tdﬁ: T 'r;ii‘lf @ WJ ‘4» 3{;.
© anEEinaal S T HIOPTEREUEIN ST R }.a»ﬂg' Q

-r oy Catah h‘-r;i_g'm“ i, [T T TR 7 i S P ﬂﬁ“’i@?’dﬂ‘\"lﬁhﬁ;ﬂm
N .-: R et L L SRR o R LA el et AnLIr@mv-pn#'

: ,glgrl oy Faada s R ggg:w,r&.‘gmuw .,..g:gm-—up AL g
: 'uq-..im—,-a\;, «,wh Lot e 4.{ i ff; “"r““'? ", -ﬁ_g‘giw
: ' 'L_\f "’p : i e ffll.lhri W) s wé:m{.
s T kgt et ST bbbt 4 G 0T o s S :."f AT rades
4 mq Wrmowss ok ) Amm.m Ml el A ot gpﬁ:ﬂl&m A
T il oay e i T ﬁM)&mq:“m?mf s suq. i el [P _
EeH mmm (.f"JE _-au.q Zabaditey ,,fuy{im 7w, 2l gt ,}L.,wgm‘ JA, .'}.! LIS @.‘4» R,
- - m,«mu l-.{‘-ﬂl" v L-hrr o 15 0, T
.t o .\"-:‘*%;P‘? "'sr‘r.k#"’.ﬁ“ AL q:s.r! xk’ﬁﬁ %m:am ‘.’J ..'I ot .F_",.n"h)j.ﬂa J‘\t:?:i;f,
i C R T PR EN B LT 91 DG, ' ‘”"fm;'s'rimwxmﬁ ‘
= 'ﬂ)gﬂt’h’)"u’k‘?"‘lx\‘ B R B S SRR UL = T PR [ SY S O o

LS i Pl 1':( s npeinsnd pedeiyl L iedbeza b g¥< il ol wbﬂ:{nﬂ My wHHe
R L TR m%m pru el dapakimuta il oA (B0 Al b 3 deﬁﬂm#

3 Y i £ dpn el v bl it ganicy, |
‘ ) - "L“’"” it "*"{‘74""1 iy '-WJ" "‘H\ i I’}}V:t‘in- it . #L“\ r';‘- F“fl i'lr; eI
. wmn.w-mﬂ Bt o TR ‘-&HE LTV bt i -u':m\

L i St Tl 200" LR R L TR e e ST TR iy n-mtd hbﬁ&‘we* ‘ﬁﬁ

. A e ey -.m,'; 2R b e oAl 4 hzfmf:ﬁawk*\ SERL LG Bt < RER O
" e Fenany, promcns e PN s e DR A ek sden R wiioie:
g b 5;1 . *' A ;f'qf‘ o r'r 13 .y 'nc..-grd éﬁmb_;? e 'a VT sl mred ',wnf] A "4. ..E’L Grrdgiid

'J: B A ST lf*nm“ ] fr-;!.' &‘” 'WJ ‘r: .|1'3r~ i '1\;;.;_- \r

. : sl =1 e db goug

. o R YT P i ;{W;'“
S hé\,--.g e M‘FM T IO R ¥ O ’-Uﬁ@ﬁﬁmﬂ A ﬂ‘-m‘ﬂ' "N" 3— AEH Y
} Pii-jevoi-of eaeniadaliiy o I AN s 5 PR tf“ Fi.qg"u % W‘%‘L‘“ "

P \..w-’,, af 'w‘r}ﬂ b, st PN LM (gl BB I ] aesiie Gaitiopd
e wg arel a3 _:.\,,dw-ﬁ--\w‘{,?ft"m‘_ W M»L‘l"'-“ 'J""—’d Soprpagplaiuat oy
Hg -mx'j e ,-ﬁ P A S _,é‘ ToLbl Lanpe NG 8 s il c“.,u BT e I ,.yh n'?rmﬂb S

i m‘*h}éwm*n“? .:!uw’-r- il 'v}'f NA?W'M‘ *tmuahf Amﬂ' s mr Nwa' C

&r A dg.r'a‘.ngM mw& xehesl waed m’d‘! mwg B cmr‘:r.inzh)r Oy Ry ¢ jh t.xrﬂﬂ‘

] e b 2 il idiering Gltemgt atexalrris e rareh aantd st wenis, i

; RN A [%”w*é{"{w ”‘flih“?&?hq“ FG"“#L'&—MM".)L BORT D nanb 15 bl
. e 5wl W o ﬁ?‘gmm-ng“.. shAuol} Lmsijv'[ il bwetee ih mriuen’ o Lseony

EI. . ST amga i TSH it omm \‘hﬂ AEVIA ST vyl e’ e

F ’ R f Iﬂ- iAstend | el nefonsiSeemon fxed [t ‘wF:m; oyl G §n a'gd . Myt ~J Bdeani?

- e A *r‘fr.rmwmu vwiirahy 77 '.mim Lottt . 5 g: W VI s e

I 7 . .'cr‘- N h-

F ) My chiesletnl %.V.a\-;muum l!nj»‘m;@qpisfu.&ms Hidis ;mkm».,l.-épﬂ' nm:&ﬁf

3

Rl ALL -dﬁu-»fm’)&h&'ﬁ?ﬂ "l e BN sl wl b E gndiemd e 0 f-rﬁ 3
Sy .;?,m‘u} aguiesl wim iazarr -wﬂ-* SN 0 st AL LD Fan's

kol eydireeds ! 2ihg w=cla Mo r RIS Al e




	001
	002
	003
	004
	005
	006
	007
	008
	009
	010
	095
	096
	097
	098
	099
	100
	101
	102
	103
	104
	105
	106

