LOTTODIDACTICA

A, A
“w J 9
AR
i,
©
4 LY
Uiy
L)
L&”xm‘

V
o

VOL. XXXVI (2010)

WYDAWNICTWO NAUKOWE UAM









GLOTTODIDACTICA
An International Journal of Applied Linguistics
Founding Editor: Prof. Dr. Ludwik Zabrocki

Ausgabe / Issue 36

Herausgeber / Publisher
Institut fiir Angewandte Linguistik der Adam Mickiewicz Universitit Poznar

V.i.S.d.P. Responsible person in accordance with Polish press law
Prof. Dr. Waldemar Pfeiffer (Honorary Editorship)

Redaktion (Leitung) / Editorial Head
Prof. Dr. Barbara Skowronek

Redaktionelle Mitarbeit / Editorial support
Dr. Luiza Ciepielewska-Kaczmarek, Dr. Monika Kowalonek-Janczarek

Redaktionsbeirat Editorial / Advisory Board
Prof. Dr. Jerzy Bariczerowski, Prof. Dr. J6zef Darski, Prof. Dr. Jacek Fabiszak,
Prof. Dr. Jacek Fisiak, Prof. Dr. Antoni Markunas, Prof. Dr. Kazimiera Myczko,
Prof. Dr. Stanistaw Puppel, Prof. Dr. Christoph Schatte, Prof. Dr. Teresa Tomaszkiewicz,
Prof. Dr. Weronika Wilczyfiska, Prof. Dr. Stephan Wolting, Prof. Dr. Wiadystaw WoZniewicz

Wissenschaftlicher Beirat / Academic Advisory Board
Prof. Dr. Rupprecht S. Baur (Duisburg/Essen), Prof. Dr. Dmitrij Dobrovolskij (Moskau/Wien),
Prof. Dr. Franciszek Grucza (Warszawa), Prof. Dr. Wolfgang Herrlitz (Utrecht),
Prof. Dr. Hanna Komorowska (Warszawa), Prof. Dr. Bogdan Kovtyk (Halle),
Prof. Dr. Frank Konigs (Marburg/L.), Prof. Dr. Roman Lewicki (Wroctaw),
Prof. Dr. Clare Mar-Molinero (Southhempton), Prof. Dr. Pawet Mecner (Szczecin),
Prof. Dr. Bernd Miiller-Jacquier (Bayreuth), Prof. Dr. David S. Singleton (Dublin),
Prof. Dr. Marian Szczodrowski (Gdarisk), Prof. Dr. Iwar Werlen (Bern),
Prof. Dr. Jerzy Zmudzki (Lublin)



UNIWERSYTET IM. ADAMA MICKIEWICZA W POZNANIU

o

ICA

VOLUME XXXVI

WYDAWNICTWO
NAUKOWE

POZNAN 2010



Adres redakgji

Instytut Lingwistyki Stosowanej UAM
ul. 28 Czerwca 1956 r. nr 198
61-485 Poznan, Poland
tel. +48 61 829 29 25, tel./faks +48 61 829 29 26

Editor: Prof. Barbara Skowronek barbaras@amu.edu.pl
Assistants to the Editor: Dr Luiza Ciepielewska-Kaczmarek luizac@poczta.fm
Dr Monika Kowalonek-Janczarek monika.kowalonek@wp.pl

Weryfikacja jezykowa tekstow

prof. dr hab. Jacek Fabiszak
dr Britta Stockmann

Publikacja dofinansowana przez
Instytut Lingwistyki Stosowanej UAM

2 ./ ey
e cnnd SR
Projekt okladki i stron tytuiowych qsow§K'é

Redaktor prowadzacy: Aleksandra Ratajczak
Formatowanie: Eugeniusz Strykowski

_\
O

—~
B

ISBN 978-83-232-2201-9
ISSN 0072-4769

WYDAWNICTWO NAUKOWE UNIWERSYTETU IM. ADAMA MICKIEWICZA W POZNANIU
61-701 POZNAN, UL. FREDRY 10
www.press.amu.edu.pl

Sekretariat: tel. 61 829 46 46, faks 61 829 46 47, e-mail: wydnauk@amu.edu.pl
Dziat sprzedazy: tel. 61 829 46 40, e-mail: press@amu.edu.pl

Wydanie I. Ark. wyd. 22,75. Ark. druk. 19,25
DRUK I OPRAWA: TOTEM s.c., UL. JACEWSKA 89, INOWROCLAW

BIBL. UAM
90 A EQ WoH



I. ARTICLES

Basic and Referential Disciplines
Grundlagen- und Referenzwissenschaften

JAROSEAW APTACY, Poznani: Linearisierungsmaiglichkeiten und Kasuszuweisung in dever-
balen Nominalphrasen. Ein deutsch-polnischer Vergleich ........................ s
ANNA MALGORZEWICZ, Wroctaw: Auf dem Weg zu einem Modell der Translationsdidaktik . . . . .
MAELGORZATA CZARNECKA, Wroctaw: Formelhaft oder nicht? Die wichtigsten Merkmale der
JOrmelRaflen SEGUENZEN. . . ..o o s osiss s o mins s sime s asimeis s eisisis s s gibise s s anws o gus
ZOFIA CHELOPEK, Wroctaw: Bi-/ multilingualism and the perceptions of the gender of objects .
PRZEMYSE.AW CZARNECKI, Poznari: On branching onsets in Norwegian ..................

Methodology in Glottodidactics
Fremdsprachenmethodik

HANS-JORG SCHWENK, Lublin: Fachlichkeit, Fachsprachlichkeit und Fremdsprachendidaktik .
GRAZYNA ZENDEROWSKA-KORPUS, Czestochowa: »Eine harte Nuss zu knacken«. Phraseo-
logismen im Unterricht Deutsch als Fremdsprache . .....................coooio...
ALDONA SOPATA, Poznan: Der friihe Fremdsprachenunterricht - je friiher desto besser? .. . ..
LuizA CIEPIELEWSKA-KACZMAREK, Poznan: Neue Ansitze in der DaF-Methodik und ihre
Konsequenzen fiir die Lehrwerkgestaltung ..............cccooiiiiiiiiiiiiiiienenen.
MAGDALENA ALEKSANDRZAK, Poznan: Autonomy in teaching and learning English at the
advanced level - between theory and practice .................oiiiiiiiiiiiiiinann.
PAWEL SZERSZEN, Warszawa: Einige Bermerkungen zur Rolle von Hypertexten im glotto-
HAARLISCNEI P TOZBES | 5 5ox e 2 fols n s o e st £ 5 wima s s amrdn v b wiadg 3 A winark o« 06 SR SUNIE. 4
JOLANTA HINC, Gdansk: Englisch als Interferenzquelle bei der Aneignung der Wortstellung
(70 BT s L R ] o S n St UM e i T B b O R
KATARZYNA KRZEMINSKA, Wioctawek: Einige Probleme zum Schreiben in der Fremdspra-
chendidalbileD. Shmmamnd, o am o connd sy b AL i dade oML A TR Y
AGNIESZKA PAWLOWSKA, Poznan: Sprachliche Fehler und deren Auffassung im Wandel der
Geschichte des Fremdsprachenunterrichts ..............cc.ooiiiiiiieiiieeenen.n.
MAGDALENA WITKOWSKA, Gorzéw Wielkopolski: Reflective practitioners: expectations vs.
Jactsyiil devd ekl o Atvdpde ], aessivenlld i emleausieb L ol gy
JOANNA KIC-DRGAS, Poznan: Linguistische und psychodidaktische Grundlagen des Fremd-
sprachenlerniens im Senorienalter: |, .. ... 0wl Sl Baln i s ilidd SR LS aRRT

21
33

45
57

69

83
95

107

119

133

143

155

165

179

189



6 Contents

IWONA GAJEWSKA-SKRZYPCZAK, Poznan: Teaching and learning foreign languages for spe-
Eial purposes Ak techniCal BITIUBTSIHES 30 50 i o wiarso i 280 s Sata ol b 8 680 Bigtisos o siargiis

Language Policy and Intercultural Studies
Sprachenpolitik und Interkulturelle Studien

REINHOLD UTRI, Warszawa: Deutsch-tiirkische Freundschaft: iiber die Notwendigkeit des
Einbindens der Migrantenliteratur in das Interkulturelle Lernen .....................

CHRISTINE BAR, Marburg: Muttersprachliche Kompetenzen von Schiilerlnnen mit Migrations-
hintergrund - eine vernachlissigte Ressource an deutschen Schulen ...................

NADJA ZUZOK, Poznar: Interkulturelle Kompetenz im Fremdsprachenunterricht Deutsch nach
ENQUSCH w2 3 55 vmsns s s siomas » o 5o s § 3 Wsis s 3 919775 8 8 B IOYIE 5 5 8 SUaIe 8 & 3 Berse o b0 Sieie o W b oaieie

Il. BOOK REVIEWS

MARIAN SZCZODROWSKI, Duden Praxis — Briefe und E-Mails gut und richtig schreiben.
Bearbeitet von der Dudenredaktion. Dudenverlag, Mannheim, Leipzig, Wien, Zii-
FE 2B BURS. -« . .. orein coreo gl e Teos il aiays whond' s e & o crstig s Suctr i oy siors

JAROSEAW APTACY, Hans-J6rg Schwenk: Die Semantik der Imperfektiv-Perfektiv-Opposition
im Polnischen und ihr Niederschlag in polnisch-deutschen Worterbiichern. Versuch einer
aspektologisch-aspektographischen Neuorientierung. (Danziger Beitrage zur Germanis-
tik 26). Peter Lang Verlag, Frankfurt am Main etc. 2009,373S. ...................

MONIKA KOWALONEK-JANCZAREK, Hans Barkowski, Hans-Jiirgen Krumm (Hrsg.): Fach-
lexikon Deutsch als Fremd- und Zweitsprache. A. Francke Verlag, Tiibingen und Basel
2000, 3700 ;5 rmiivens o wsiriavngs 58 a5y 430 95 w70 et s 3, mimagor & acovms o gatu winiadn sl SToris e i o552

MONIKA KOWALONEK-JANCZAREK, Sylwia Adamczak-Krysztofowicz: Fremdsprachliches
Hdrverstehen im Erwachsenenalter. Seria Jezyk - Kultura - Komunikacja. Wydawnic-
twoNaukowe UAM, Poznah 2009, 405 5. i it iidtv csi i snne or dedmaslia bt

LuizA CIEPIELEWSKA-KACZMAREK, Aldona Sopata: Erwerbstheoretische und glottodidak-
tische Aspekte des friihen Zweitspracherwerbs. Sprachentwicklung der Kinder im natiir-
lichen und schulischen Kontext. Seria Jezyk - Kultura - Komunikacja. Wydawnictwo
Naizkowe TJAM, Poznan 2009, 462 5: i « s s + alsssled ¥ ihbav datilite Sogh i SR b nn

CAMILLA BADSTUBNER-KIZIK, Ulf Abraham: Filme im Deutschunterricht. Klett/ Kallmeyer,
Seelze-Velber 2009, 224 S.; Eva Leitzke-Ungerer (Hrsg.): Film im Fremdsprachenun-
terricht. Literarische Stoffe, interkulturelle Ziele, mediale Wirkung. ibidem-Verlag, Stut-
toart 2009, 439 8i .« swiwn « s vwws s s s e i s o s o s st o SRR SREILA

CAMILLA BADSTUBNER-KIZIK, Stefan Dyroff: Erinnerungskultur im deutsch-polnischen Kon-
taktbereich. Bromberg und der Nordosten der Provinz Posen (Wojewodschaft Poznari)
1871-1939, fibre-Verlag, Osnabriick 2007, 479S. .............ccoiiiiiiiiinienn..

REINHOLDT UTRI, Kerstin Uetz: AusSprache bewusst machen. Angewandte Phonetik im
Fremdsprachenunterricht. Schriftenreihe der Schule fiir Angewandte Linguistik SAL.
Band 2: SAL-Eigenverlag, Ziirich 2007, 90S. .........ccoiitaiiiiiima i,

MAGDALENA JUREWICZ, Ulrich Daum: Deutsche Landeskunde fiir die Ausbildung und
Priifung von Dolmetschern und Ubersetzern, Titigkeit von Dolmetschern und Uber-
setzern, Vorbereitung auf die Tests fiir die Einbiirgerungswilligen. Verlegt vom
Bundesverband der Dolmetscher und Ubersetzer e.V. (BDU), Berlin 2009, 170S. ...

201

211

225

235

245

248

252

254

256

258

261

265

267



Contents

KAMILA SCISEOWICZ, Andrzej Katny (Hrsg.): Studien zur Angewandten Germanistik. (= Stu-
dia Germanica Gedanensia 16). Wydawnictwo Uniwersytetu Gdanskiego, Gdarisk
20081307855 & vavis o o T ks Sals s » A SRS A e e S e S s 4 S

ANDRZE] KATNY, Helmut Gliick, Konrad Schroder (Hrsg.): Deutschlernen in den pol-
nischen Lindern vom 15. Jahrhundert bis 1918. Eine teilkommentierte Bibliographie.
Bearbeitet von Yvonne Porzgen und Marcelina Tkocz. Harrassowitz Verlag, Wies-
baden 2007, 271 S. . ...owws ootk ot Bl Wt L A Ve e s s s s s e

KATARZYNA GRAMSZ, Stefan Baier: Einsatz digitaler Informations- und Kommunikations-
medien im Fremdsprachenunterricht. Methodisch-didaktische Grundlagen. Peter Lang
Verlag, Frankfurt am Main 2009, 323S. ..........ooiiiiiiniiiieeiiiiiinciinn.

KATARZYNA GRAMSZ, Marios Chrissou: Technologiegestiitzte Lernwerkzeuge im konstruk-
tivistisch orientierten Fremdsprachenunterricht. Zum Lernpotenzial von Autoren- und
Konkordanzsoftware. Verlag Dr. Kova¢, Hamburg 2010, 204S. ....................

PRZEMYSEAW CZARNECKI, Eins Wieland, Friederike Schmoe (Hrsg.): Wie wir sprechen
und schreiben. Festschrift fiir Helmut Gliick zum 60. Geburtstag. Harrasovitz Verlag,
Wieshaden 2009, 278:/S. . o v s i T 050 ¢ 5 b mioi £ 6 3 sioie 55 2 55005 o 8 56705 3 srem s 24 s

DANIELA SORRENTINO, Agnieszka Blazek: Evaluation interkultureller Kompetenz bei ange-
henden Deutschlehrerinnen und -lehrern in Polen. Seria Jezyk - Kultura - Komunika-
cja. Wydawnictwo Naukowe UAM, Poznari 2008, 283S. ........................

AGNIESZKA SWIRKO, Pawet Szerszen: Glottodydaktyka a hiperteksty internetowe. Wydaw-
nictwo Euro-Edukacja, Warszawa 2010, 217S. ............coiiiiiniiniinennnn..

JOANNA KIC-DRGAS, Dietmar Rosler: E-Learning Fremdsprachen - eine kritische Ein-
fiihrung. Stauffenburg, Tiibingen 2007, 246S. ............cooiiiiiiiiiiiiniiines

MAGDALENA KOPER, Ryszard Lipczuk, Przemystaw Jackowski (Hrsg.): Sprachkontakte ~
Sprachstruktur. Entlehnungen — Phraseologismen [Stettiner Beitrédge zur Sprachwissen-
schaft]. Verlag Dr. Kova¢, Hamburg 2009, 284S. ..................c.coiiiiiin

11l. REPORTS

CECYLIA BARLOG, MAGDALENA DUDZINSKA, MAGDALENA KOPER: Bericht iiber das EU-
-Projekt LINEE - Languages in a Network of European Excellence ...............
SYLWIA ADAMCZAK-KRYSZTOFOWICZ, MONIKA KOWALONEK-JANCZAREK, MARCIN MA-
CIEJEWSKI, ALDONA SOPATA: Bericht iiber die internationale Konferenz. Aktuelle
Probleme der Angewandten Linguistik. Interkulturalitit als Schliisselkompetenz von
Fremdsprachenlehrern, Ubersetzern sowie Mediatoren ......................c..ou...
JOANNA LUTOSTANSKA, ANNA RzyM: Bericht iiber die deutsch-polnische Konferenz
Inferaction wilh OIHETS: . . v s s s vsv s s simmiies ssmmss s asm s« worsin ss o s5sis s &3 siwis. o 0 wrore

List of aathors L. il Sl b, Aan iy Pl e vl i Ta s i3 g )

269

273

275

278

281

284

286

288

290

295

299

301
303



" G} .

N ———— s g

v AR e iy Lt %HWH

B yi&eawxméﬁnbummd veiplawelng v, (i Rt inunsmd
o R s RO BOGE

‘is!-gr mmwwmﬂ,ww hsm A .n'; ‘.*. tunisH YT mM
vprariealiip Rl ot ALY od hebiaabiad S0 mon mehand ;e
ot O SRS TR LR Al Bov eﬂ“w i, e

E ) = L R
"""--n_,n.rAlJ“f—}Ld f—.r'r-'.".‘ﬁn?'ﬂ:'uf{-ﬁbﬂm’a'h s L S Iw WG 12 sl i .

: vnuqm---swm W%%W Wxﬁﬁuué e X .'-‘.nbL;,J Lsrya
- ,'?.'-1"'(' W"“"_','W"J mw«m# H‘Wa.w- 1 1"!»0"‘\" CHIN |.t.~°.; .
"I~""-' e FLAS Fdatin T g i Foan et s 181 £ 'J -M' J"'P ”"'I:‘ “u'rif\tiﬂ"“‘ ! e,
b..“"J"rA i *»,u.m Juwpcava Hhad u1=;mgn\-3. el ..rmml’: s N AN BV AN T
- B ety ouo bk ;n'—aj el e nnv.\!'ﬁ-‘l\vi;-f\' Poamiviiwaie Fivieal
"S T R ;::;,ugls_@# ﬁ%ﬂ L PO LT TR T SRR R A A
picaeg (o w0 Lo i aonula slheban batle P mid AR Rat s Ti
Bk i .5,mfw s | muﬂhm G Bl i B ol v v aliilin o

Fauy

& -

L

Rallend

= IRE Bowideitelyen der D dosasdelaioe, Bandenocovey Mamghobn, 2 30antiviskod s
iy ) " 1 N s i o e
& - St p it e A vl brastba bt seineinnl duscli paisesog A OVTATE R 1 el

-0

T PR T i IR I S LMY B T et L M R R L R e R
VAL e | A iy e e oy R e ket s, ST e L oW

ST =
'
i

: _ T AN AR Ay m‘wﬂ"aq’lﬂmz AL T T LS SO SRS
s -"i’;' Vet b Ve Frd tful Hmm‘ﬂmm‘e Ao c-rad o an M
e Ay %mmawm P o et T RO R e

Bl i, i e D w S Er e a i e &) J;e"iw ,;v.wr:n N R

. —
SERES Hw»'umqs.. L gty arewockaet walmeviosett e sy 3 B s d TR NG AR
§ STRE ;.,n.rmqmwm i) sl e @ o Fapne A v U et
Kpic i S Lt b L) ?',‘ -“ AT ST o .)EH#‘!‘ V’q"..nﬂ'tﬁfa"*'fq‘w‘:ﬂ! 'JG:u':ii!M?‘:!!Ed‘u

L

efas Preeliireee VRANML, Py FRARE A0S .y 3 . ) a
C B CREmnsen gl o i ﬁm&ﬁ erhaaban s, / il
e 4 2eITE H'f).""m\t BT = e
‘ ..1. Aty s lc-v'v).a. ‘yﬂ-:,é»f&r.l.' b M. A gf _\( _Rl(\.éf HrOC)

P - v }:'{.'wt T qum"i{ A Db, gt .:,uc_-";TJ -.J.-.Ha.hu f- a5
AN IR AL | RIS A T R A A G AP
Lk -{NWA ﬂuw}é e g B DD sl 1{1\.!"»p. L BNA P ARLIR ARG
P e T s M ‘vl" 7 iy l‘IH-‘aV'N‘-ﬁ*-.l'f"‘. '3'1.#"-':'.“ S ““t W

RN, P R e I L-}.»r\ et

e e AR

i .my T s L n—{g.lf‘v’J'j }lx{-t a'-dn kgt J.’L;"'.' RS AL fﬂuﬂ%{"m

1 febiien sede - Baegdies s mnar i migbe fa i Tagie e Pl £ gLt }‘;‘\Hh WA‘

G VSTl Vet Quraegish BESL GG, el N T Tt
!: - R e Dept, Famaa dar e eyt g Dt SataE
] £ P Ftr wh s o S iy 1y by & DR &R it N -
' ¢ C el N AN -
& d TN L ' LTy 3 T ' N - [
|
- fom 1 q sy . f sy LT T R g - 0
. 4 ; f  DVEDL R HE ST . mE
- eyl femeop R wipt Lilrmm *: S S
.
:
.
1 .




GLOTTODIDACTICA XXXVl (2010)
ADAM MICKIEWICZ UNIVERSITY PRESS POZNAN

Z OFIA CHLOPEK

Uniwersytet Wroctawski

Bi-/multilingualism and the perceptions
of the gender of objects

ABSTRACT. The newest research confirms the ‘weak’ version of the linguistic relativity- hypothesis,
according to which the language we speak influences to some extent the way we think. At the
same time, it has been shown that the conceptual representations of reality which have been
shaped by the mother tongue from birth play a significant role while using an L2 (L3 etc)),
especially when it is weaker than the L1. The present article describes one such conceptual
domain — the (non-linguistic) categorization of objects according to their perceived gender, which
is influenced by the grammatical gender of their names.

Keywords: linguistic relativity, conceptual transfer, nominal gender, L2 and L3 learners, bilinguals
and multilinguals.

1. INTRODUCTION: LANGUAGE AND THOUGHT

Human beings do not live in the objective world alone, nor alone in the world of
social activity as ordinarily understood, but are very much at the mercy of the
particular language which has become the medium of expression for their
society. It is quite an illusion to imagine that one adjusts to reality essentially
without the use of language and that language is merely an incidental means of
solving specific problems of communication or reflection. The fact of the matter
is that the ‘real world’ is to a large extent unconsciously built up on the language
habits of the group. [...] The worlds in which different societies live are distinct
worlds, not merely the same world with different labels attached.

(Edward Sapir 1929/1985: 10)

[Ulsers of markedly different grammars are pointed by their grammars toward
different types of observations and different evaluations of externally similar
acts of observation, and hence are not equivalent as observers but must arrive at
somewhat different views of the world.

(Benjamin Lee Whorf 1940, reprinted in Carroll 1956: 221)
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The linguistic relativity hypothesis - the statement that the language we
speak influences our cognition, thus shaping our perceptions of reality - has
been with us for decades (and indeed for centuries, if we take into account
the thoughts expressed by such thinkers as Johann Gotfried von Herder and
Wilhelm von Humboldt), re-appearing in different versions and evoking
heated debates (cf. Gumperz and Levinson 1996a: 3-7; Penn 1972; for a criti-
cal overview of the early studies see Lucy 1996). Nowadays, the so-called
‘weak’ version of the hypothesis is cautiously accepted and some recent re-
search studies have shown the existence of language-specific ways of per-
ceiving, understanding and categorizing reality, both mentally and emotion-
ally (although, on the other hand, there are linguistic and conceptual
universals).

The results of some early colour studies, which show that the linguistic
categories people have in store affect the recognition and classification of
colours (Gleason 1961), are supported by newer research (Roberson 2005;
Winawer et al. 2007)'. There are also experiments which show cognitive
differences related to cross-linguistic differences in expressing spatial rela-
tions and time, in describing modes of motion, shapes and substances, or in
counting (for an overview, see Boroditsky 2003; Gumperz / Levinson 1996;
Roberson 2005). Another finding, which is relevant to the present study, is
that people tend to perceive reality depending on the grammatical gender of
nouns in their native (or most fluent) language. Thus, more and more
researchers agree that ‘[IJanguages bias their speakers towards focusing on
events in certain ways, requiring them to think before speaking’ (Kellerman
2001: 188).

Not only work in psycholinguistics and anthropological linguistics, but
also neurolinguistic research shows that the conceptual system is language-
dependent. As described by Michel Paradis (2004: 195-203), the nonlin-
guistic cognitive store, which is distinct from but connected to the linguistic
neurofunctional entity (consisting of one language system in a monolingual
mind and two or more language subsystems in a bi-/multilingual mind),
contains a set of concepts which is originally built through experience, but
later shaped, reorganized and extended in accordance with the lexical se-
mantics of the acquired language(s). Thus, in a bilingual mind, ‘[t]he con-
cepts evoked by a word and its translation equivalent will differ to the ex-
tent that their lexical semantic organization differs in the two languages’
(ibid.: 199). Therefore, nowadays the question is not whether linguistic relativ-

1 The often quoted research by Rosch Heider, whose results have been widely interpreted
as supporting the notion of universality of colour categories, has recently been re-interpreted
as consistent with linguistic relativity (see Roberson 2005:3-4).
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ity is a valid assumption; ‘the central problem is to illuminate the degrees of
language difference, and the ways in which semantics and cognitive catego-
ries and processes interact’ (Gumperz / Levinson 1996b: 24).

In spite of the recent revival of interest in linguistic relativity, the number
of research studies dealing with the influence of language on thought is still
relatively scarce. This is probably because it is not easy to recognize and
compare the non-tangible human concepts and measure to what degree
cross-linguistic differences are reflected by conceptual differences. Here, bi-
/multilingual (and bi-/multicultural) people can provide the researcher
with valuable insights - ‘only a bilingual person can compare subjective
experiences linked with the use of different words, different expressions,
different languages’ (Wierzbicka 2004: 95). It turns out that plurilingual
people undergo a change in their emotions, roles or even personality traits
which accompanies a switch to another language (Panayiotou 2004; Pavlen-
ko 2005; Ramirez-Esparza et al. 2006; Wierzbicka 2004).

2. CONCEPTUAL TRANSFER

Whereas fluent bilinguals or multilinguals (ambilinguals) communicat-
ing in one language activate a language-specific set of non-verbal mental
representations of reality (similarly to monolinguals), this is often not the
case with L2 (L3 etc.) language learners. Non-native language use by the
latter is usually characterized by the activation of conceptual representations
which do not quite correspond to their linguistic meanings.

The conceptual system is shaped from birth on by the semantics of the
native language. With the acquisition of each new language, the conceptual
system is reconstructed and extended. However, this is largely the case with
languages which have been acquired? as a result of authentic communica-
tion in naturalistic settings and contacts with the non-native cultures. As
Kroll and Stewart (1994) show, a language which has been acquired at a
lower level of proficiency (typically a foreign language learned at school)
may have much fewer links to the conceptual store than the mother tongue.
This is because non-native (non-dominant) language meanings are typically
acquired via the native (dominant) language translation equivalents and
related concepts. We can find support for this statement in several studies
which show that the transfer of meaning in L2 (L3 etc.) acquisition takes

2In the present paper, for stylistic purposes, the terms ‘learn” and “acquire’, as well as their
derivatives, are used interchangeably.
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place mainly from a native or dominant language (e.g. Chtopek 2009; De
Angelis / Selinker 2001; Dentler 2000; Ringbom 1987). This means that the
relationships between L2 (L3 etc.) items and conceptual representations may
be predominantly of the subordinate kind (Weinreich 1953) - the production
and reception in a non-native language mostly evokes non-verbal mental
representations specific to one’s L1. This is often unrecognizable on surface,
for example when a Polish learner of German and a German native speaker
discuss topics such as dogs, family or freedom without any communication
problems; however, in spite of the apparent mutual understanding, these
speakers may be thinking and feeling differently about these notions. The
activation of concepts that are not specific to the language currently in use is
called conceptual transfer.

A lot of psycholinguistic research studies have been carried out in the
field of cross-linguistic influence, which has been often narrowed down to
the transfer from the mother tongue to the second language. The recent in-
terest in third or further language acquisition has also prompted research
into interactions between three or more languages in the same mind (e.g.
Cenoz / Hufeisen / Jessner 2001; Dentler / Hufeisen / Lindemann 2000).
However, research studies show that transfer at the conceptual level is also a
common phenomenon, especially in the context of foreign language learn-
ing. So far, this kind of transfer has been investigated mainly with L2 learn-
ers/users (for an overview, see Jarvis / Pavlenko 2008: 122-148); hardly any
research into this issue has been conducted in the context of third or addi-
tional language acquisition/ use.

3. NOMINAL GENDER AND GENDER PERCEPTIONS

There are a large number of languages which, unlike English, are charac-
terized by nominal categorization. Some languages have two noun catego-
ries - masculine and feminine (e.g. French and Italian), common and neuter
(e.g. Swedish) or animate and inanimate (e.g. Basque), and some have three
- usually masculine, feminine and neuter (e.g. Polish and German). There
are also languages with more than three noun classes (the famous but nearly
extinct Dyirbal language has four noun classes).

In the languages with nominal gender categories, nouns are sometimes
marked for gender by suffixes (e.g. in Polish, words with the a-ending, such
as ksigzka - ‘book’ and zebra - ‘zebra’, are typically feminine) and articles
(e.g. in German, der/ein Hund - ‘dog’ is masculine, die/eine Katze - ‘cat’ is
feminine and das/ein Pferd - ‘horse’ is neuter), and often appropriate mor-
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phological and lexical adaptations must be made within a sentence (see Ta-
ble 1.). This means that language users must attend to the grammatical
gender of nouns, in order to speak correctly.

Table 1. Examples of nominal-gender-specific morphological and lexical adaptations in Polish
(with literal translations into English)

Masculine Maly zeszyt lezal_ na stole. On byt czerwony.
(‘A small notebook lay on the table. He was red.”)

Feminine Mata ksigzka lezala na stole. Ona byla czerwona.
(A small book lay on the table. She was red.”)

Neuter Matle piéro lezalo na stole. Ono byto czerwone.
(“A small pen lay on the table. It was red.”)

In the case of the masculine-feminine-neuter distinction, which is of in-
terest in the present study, grammatical gender is arbitrarily ascribed to
nouns denoting objects, events, phenomena, animals and abstract ideas. The
gender of nouns denoting humans usually agrees with the natural gender,
with nouns referring to young children often being neuter®. Of course, there
are exceptions, e.g. the German noun Midchen (’girl’) is neuter. In his famous
essay, Mark Twain describes, in a humorous way, this apparently uncon-
nected with reality - or at least superfluous - characteristic of “The Awful
German Language”:

Every noun has a gender, and there is no sense or system in the distribution; so
the gender of each must be learned separately and by heart. [...] In German, a
young lady has no sex, while a turnip has. Think what overwrought reverence
that shows for the turnip, and what callous disrespect for the girl.

(Mark Twain 1880/2007: 232)

Even though the gender of a noun does not affect its semantics, it may be
hypothesized that, depending on the grammatical gender of the nouns de-
noting particular things, monolingual people really perceive some of these
things as having male or female features. ‘Since many other grammatical
distinctions reflect differences that are observable in the world (the plural
inflection, for example), children learning to speak a language with a gram-
matical gender system have no a priori reason to believe that grammatical
gender doesn’t indicate a meaningful distinction between types of objects’
(Boroditsky / Schmidt / Phillips 2003: 64) - especially if, learning one lan-

3 But for example the Polish language distinguishes between dzidzius and dzidzia - ‘baby
boy” and ‘baby girl’, respectively.
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guage only, they have no occasion to compare languages and discover the
arbitrariness of nominal gender assignment (ibid.: 64-65). It is also possible
that they transfer their gender perceptions on languages acquired later in life
(this may be strengthened by the commonly used method of memorizing
target language meanings via native language equivalents; see e.g. Kroll /
Stewart 1994). Moreover, it is highly probable that if another language do-
minates over the native one, this language becomes the ‘conceptual donor’.
There are some studies which prove that monolingual native speakers are
influenced in their perceptions of objects and even abstract notions by the
grammatical gender of the words which name them (see Boroditsky /
Schmidt / Phillips 2003: 65-66). For example, in one early study, Russian
respondents were asked to personify days of the week; the personifications
were consistent with the grammatical gender of the names of the particular
days (Jakobson 1966, described in Boroditsky / Schmidt / Phillips 2003: 65).
There are also cross-linguistic studies using bilinguals. For example, Phil-
lips and Boroditsky (2003) asked a group of Spanish speakers and a group of
German speakers, who were proficient in English, to rate the degree of simi-
larity between objects and animals on the one hand, and people (males and
females) on the other, which were shown to them in unlabelled pictures. The
words for the objects and animals had opposite grammatical genders in
Spanish and in German (e.g. the German equivalent of foaster is masculine
and Spanish - feminine). The experiment was conducted in English, in order
to avoid activation of the participants’ native languages. The respondents
tended to perceive objects in agreement with the grammatical gender in
their L1s: grammatically feminine objects were perceived as more female-
like and grammatically masculine objects were seen as more male-like. The
experiment was later repeated with a verbal interference task added, in or-
der to avoid the possible bias in the experiment results caused by the sub-
jects subvocally naming the objects. The results obtained were similar.
Boroditsky, Schmidt and Phillips (2002, qtd. in Boroditsky / Schmidt /
Phillips 2003: 69-70) asked Spanish and German speakers with L2 English to
describe different objects using adjectives. The names of the objects had op-
posite grammatical genders in German and Spanish. Like in the previously
described study, the entire experiment was conducted in English. The sub-
jects consistently described objects with grammatically feminine names in
their native language using more ‘feminine’ adjectives and objects with
grammatically masculine names in their native language using more ‘mascu-
line” adjectives. Thus, for example, the word key, whose equivalent is mascu-
line in German and feminine in Spanish, was described by German speakers
as ‘hard, heavy, jagged, metal, serrated, and useful’, and by Spanish speakers as
‘golden, intricate, little, lovely, shiny, and tiny’ (ibid.: 70). These results show
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that the authors may be quite right in saying that, ‘depending on grammati-
cal gender, different (stereotypically masculine or feminine) aspects of ob-
jects may become more or less salient in the representations of those objects.
For example, if the noun that names a toaster is masculine, then perhaps its
metallic and technological properties may become more salient; but if the
noun is feminine, then perhaps its warmth, domesticity, and ability to pro-
vide nourishment are given more importance” (ibid.: 69).

One of Phillips and Boroditsky’s (2003) research studies was conducted
with L3 users, i.e. Spanish-German bilinguals with a high English proficien-
cy. Just as in the (above-mentioned) experiment conducted with Spanish and
German speakers competent in English, the subjects were presented with
unlabelled pictures of objects and animals (whose names have different
grammatical gender in Spanish and German) and humans (males and fe-
males) and asked to rate the degree of similarity between them. The ob-
tained results showed a high positive correlation between the Spanish/
German “gender agreement’ of the responses and the subjects’ relative profi-
ciency in Spanish or German. This means that the language a person is most
proficient in is the one which most strongly shapes their mental representa-
tions of the world. (Variables such as having been born in a Spanish- or
German-speaking country or the length of language use played a lesser role
in the participants’ responses.)

In my own research study (Chtopek 2007), I tried to recognize the per-
ceptions of the gender of objects by Polish users of L2 German learning Eng-
lish as an L3. The subjects were 114 students from two departments of Ger-
man Philology in Poland. They had acquired German at a high level of
proficiency (ca. B2-C1) and English at a lower level (from ca. Al to ca. B14).
The control group consisted of 55 students from an English Philology De-
partment who had acquired English (their L2) at an advanced level (ca. B1-
B2). The students with competences in other languages were excluded from
the experiment. The respondents completed a questionnaire in three ver-
sions (in Polish, German and English), during three different lectures, with a
1- to 2-week time distance between each completion. They were asked to
give their own perceptions of the gender of different things, by marking the
nouns listed alphabetically on the questionnaires using the abbreviations for
‘male’, ‘female” and ‘no sex’ in the language of the questionnaire. The words
had been chosen so that they would probably obtain different responses
from monolingual speakers of Polish, German and English (e.g. zegar - mas-

4 According to the Common European Framework of Reference for Languages (Council of Eu-
rope 2001).
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culine, Uhr - feminine, clock - neuter). The main finding of the study con-
firms other research results: people’s perceptions of the gender of things are
influenced by native (or dominant) language gender categories even when
they communicate in another language. However, the respondents also
tended to perceive a lot of objects as having neither male nor female fea-
tures, or perceived them contrary to expectations (e.g. some of the control
group’s responses showed a German-like bias, even though these students
knew no German). This suggests that people’s perceptions of the world may
be partially independent of any language. What is interesting, the transfer of
mental constructs was not prompted by the formal similarity between the
words in different languages (e.g. L2 Tomate - L3 tomato). This indicates that
this kind of transfer is induced by lexical semantics, with the exclusion of the
formal level. I also concluded that the perceptions of some things may be
more influenced by grammatical categories than the perceptions of other
things (for example, 35.5% students decided a ball was feminine and as many
as 77.2% students considered a star feminine - both in accordance with the
Polish grammatical gender). Finally, it turned out that, compared to the L2
learners’ responses, the L3 learners’ responses were characterized by a
greater variety and unpredictability. This suggests that L3 learners, who
usually have a higher level of metalinguistic awareness than L2 acquirers
(Jessner 2006), and hence more often realize the arbitrary nature of the rela-
tionship between a linguistic sign and its referent, tend to perceive reality in
a more objective, language-independent way.

In line with the above-described research results, 1 often observe, in my
work as a teacher of English as a third (or further) language, errors which
may be a result of nominal gender transfer. For example, the source of the
error below is most probably the masculine gender of the Polish noun kot
(‘cat’) together with a related concept. Since the example comes from a
grammar (fill-in-the-gaps) test, there was no reference to a particular male
cat. Also, because the Polish reflexive pronoun sig is not marked for gender,
loan translation (transfer at the lexical meaning level) was probably not the
source of error.

*The cat is washing himself. (Polish: “Kot si¢ myje.")

Boroditsky, Schmidt and Phillips also wanted to know whether the way
people perceive the gender of objects and phenomena is only grammatically
conditioned, or if cultural differences play some role as well. In order to an-
swer this question, they designed a series of experiments which proved that
English native-speakers are able to look for and discover (imaginary) simi-
larities between members of (artificial) nominal categories (Phillips / Boro-
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ditsky 2003: 931-932; Boroditsky / Schmidt / Phillips 2003: 73-74; Boro-
ditsky / Schmidt / Phillips 2002, qtd. in Boroditsky / Schmidt / Phillips
2003: 71-72, 74-75). Of course, it must be kept in mind that speakers of a
‘genderless’ language cannot really begin to perceive objects as having
gender as a result of a few learning sessions. Nonetheless, these experiments
point to the existence of the human mental capacity to meaningfully classify
objects into one or another category, which is probably just what happens in
the mind of a speaker of a nominal-gender language. As for the culture-
specific perception of gender: It is undeniable that nominal gender is an inhe-
rent part of language, not culture. But it is equally undeniable that language
and culture are intertwined - culture is incorporated into language and lan-
guage, by influencing the way of thinking of a group of people, affects their
culture. The lunar deity was either a god or goddess and in many modern
languages the noun for ‘moon’ is either masculine or feminine. The Polish
personification of death is a female with a scythe and the Polish noun smierc
has feminine gender.

4. POSSIBLE RELIABILITY PROBLEMS

It must be kept in mind that the above-mentioned study results should
not be treated as absolute indicators of gender perceptions. The ways that
the respondents complete their tasks may be subjectively biased. Some con-
cepts and their verbal representations may be individually marked by per-
sonal experiences involving men and women. Moreover, the stress placed by
language teachers on the memorization of grammatical gender (for example
during German classes) may result in students’ overemphasizing this feature
of nouns. Some of the participants in my experiment may have even explicit-
ly thought of grammatical gender while working on the questionnaires. As
Boroditsky, Schmidt and Phillips (2003: 67) write, some respondents may
acquire a strategy of completing a task of this kind by following the nominal
gender divisions. Finally, it is also possible that some of the above-
mentioned research results are partly the effect of the covert influence of
linguistic categories. Indeed, even if a task is non-verbal, linguistic informa-
tion processing may still take place. Both psycholinguistic (Hermans et al.
1998; Van Hell / Dijkstra 2002) and neurolinguistic (Thierry / Wu 2007; van
Heuven et al. 2008) research studies show that even in a strictly monolingual
context another language which is present in the mind may be subconscious-
ly activated.
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5. CONCLUSION

All in all, there is some convincing evidence that language - and in this
case: grammatical gender categories - influences to a certain degree people’s
conceptual representations of the world. Fluent bi-/ multilinguals are able to
activate appropriate conceptual representations depending on the language
in which they name objects (coordinate bi-/multilingualism; Weinreich
1953). In the case of unbalanced bi-/multilinguals (or L2, L3 etc. learners),
the concepts specific to one’s most proficient language (typically the mother
tongue) are often activated even when another language is currently in use
(subordinate bi-/ multilingualism; Weinreich 1953).

On the other hand, as my study (Chlopek 2007) suggests, at least some
(adult) people’s mental representations of reality are not influenced by the
grammar of their language. It is possible that cognitive development “frees’
people’s minds - to some extent, of course - from the framework of lan-
guage. Since the L3 learners’ responses were more varied and unpredictable
than the L2 learners’ responses, it is also possible that learning a new lan-
guage, which increases one’s metalinguistic awareness, contributes to the
development of the ability to perceive reality in an objective, language-
independent way. The results of my experiment also indicate that people’s
perceptions of some things may be more influenced by grammatical catego-
ries than their perceptions of other things.

There is no doubt that there is a need for further research into the rela-
tionship between language and thought, conducted with language learn-
ers/users by means of both verbal and non-verbal tasks. It is interesting
what other mental constructs are transferred during second, third, and fur-
ther language acquisition and how this transfer depends on factors such as,
for example, language distance, learners’ stage of cognitive development,
proficiency in each of their languages, activation threshold for each of their
languages or formal (classroom-based) vs informal (natural) mode of L1, L2,
L3 etc. acquisition. Only a comparison of a large number of research results
can throw light on the scope, type and conditions of conceptual transfer in
non-native language use.

In conclusion, it must be said that the knowledge about the language-
thought relationship and the conceptual transfer ought to contribute to the
improvement of foreign language teaching methodology. Since fluent and
coordinate bi-/ multilingualism is achieved thanks to authentic communica-
tion leading to a high level of proficiency, foreign language teachers ought to
help their learners achieve high fluency mainly through communicative
tasks which make use of authentic texts (written or spoken) and enable them
contacts with the native speakers of the target languages and their cultures.
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This is the only way that leads to full mutual understanding - on both the
linguistic and the conceptual levels - in communication with the native
speakers of the acquired language.
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