VOL-XXII







UNIWERSYTET IM. ADAMA MICKIEWICZA W POZNANIU

GLOTTODIDACTICA

AN INTERNATIONAL JOURNAL
OF APPLIED LINGUISTICS

VOLUME XXII

Editor — Waldemar Pfeiffer, Poznan
Co-editor — Izabela Prokop, Poznan
Assistant to the editor — Jerzy Mleczak, Poznan

Editorial Advisory Board

Albert Bartoszewicz — Warszawa Jacek Fisiak — Poznan
Leon Kaczmarek — Lublin Franciszek Grucza — Warszawa
Aleksander Szulc — Krakow Waldemar Marton — Poznan

Wiadystaw Wozniewicz — Poznan

il

WYDAWNICTWO
NAUKOWE

POZNAN 1994



Okladke projektowala
MARIA DOLNA

Wydanie publikacji dofinansowane przez Komitet Badan Naukowych

© Copyright by Adam Mickiewicz University Press, Poznai 1994

Redaktor: Andrzej Pietrzak
Redaktor techniczny: Michal Lyssowski

ISBN 83-232-0647-3
ISSN 0072-4769

WYDAWNICTWO NAUKOWE UNIWERSYTETU IM. ADAMA MICKIEWICZA W POZNANIU

Naklad 470+ 80 egz. Ark. wyd. 18,00. Ark. druk. 14,125 Papier offset. kl. ITI. 80 g. 70 x 100.
Podpisano do druku i druk ukofczono w listopadzic 1994 r.

WYKONANO W ZAKLADZIE GRAFICZNYM UAM, POZNAN UL. WIENIAWSKIEGO 1

Bibl. UAM
a5 EO U N\%



CONTENTS

1. ARTICLES

Renzo TITONE, Developing Young Children’s Multingualism and Pluriculturalism .
David INGRAM, Principles of Language-in-Education and Planning ............
*Hubert ORLOWSKI, Literatur und Diskurs-Kreativitit. Zur Deutscholympiade in

BB - o v -k s s sa a s e e S eE L SRR bk Sl e s o e 2t
#fan PAPIOR, Sprachenpolitik Th POIBN .« c e siv s oo o wivis o s o+ 5 o honguityagogors iy
Dmitrii DOBROVOLSKIJ, Margarita GORODNIKOVA: Alltagskommunikation und

LRXIRORTADIIE o < = = o < 0 » 5 om o & o 6w, v v 4% ie e o s wioin = o il 0 ) o e vt oo 2
*Jan ILUK, Schwierigkeiten im Gebrauch der deutschen Unterrichtssprache .. ... ...
*Kazimiera MYCZKO, Ziele bei der Entwicklung des Horverstehens im Germanistik-

i o RS N SRR B Jah 8. ooyt ot S pl s e L L e R e e
*Joanna GOLONKA, Zu den Infinitivkonstruktionen mit “zu” im Deutschen . ... ..
Lutz GOTZE, Hirnhemisphidren — Textstrukturen — Grammatikerkenntnis ........
Michal MIKLUS, O nekotorych woprosach tak. nazw. perekljuczenija kodow pri biling-

wizmie dudwokodowosting 1 soavertel cotamandsation. A JAndasiagndiog A0 5 o4

II. NOTES AND DISCUSSIONS

*Albert RAASCH, Podiumsgesprich auf dem Internationalen Deutschlehrerkongre3

Angust 1993 in LeiDZE « vccsvsrsvonsmmensmmeios e vmeim i ble s mion £l .
*Jozef DARSKI, Welche und wieviel Grammatiken braucht ein Sprachschiiler? .. ...
*Maria SAWICKA, Uberblick iiber Theorien der Fremdsprachenlesedidaktik .......
Katarzyna PETRYNIAK, Why Revitalize Fossilized L2 Competence-Discussion . . . .
*Grazyna LEWICKA, Mnemotechnische Aspekte didaktischer Texte .............
*Wolfgang PAUELS, Zweitsprachenerwerbsforschung — Bespiel: Deutsch. Zum Stand der

Forschifigly, 320, ALY, SOlUR PITTALS, Wt RS, 0 B UWslings 0 ARt

1. REPORTS

Teresa SIEK-PISKOZUB, The first Conference of the FIPLV Region of Central and
Eastern Europe; Poznan. September 24.-26.1993. . ....c.oiiiinennivnnban.
Jan KORZENIEWSKI, Der XVIIIL Internationale FIPLV/FMF-KongreB. Hamburg 94.
L B A R T R T R R Tk e Sy o i s G RN o P R

IV. BOOK REVIEWS AND ANNOTATIONS

R.L. Cooper/B. Spolsky (eds.); 1991: The Influence of Language on Culture and Thought.
Essays in Honor of Joshua A. Fishman’s Sixty-Fifth Birthday. Berlin. M.E. Mc
Groarty/C.J. Faltis (eds.); 1991: Languages in School and Society: Policy and
Pedagogy. (TERESA  SIEK-PISKOZUB) . ... c oo s iols sismmotoe e pol it -

* Referat wihrend des Internationalen Deutschlechre — Kongresses August 1993, Leipzig.

425824 1t [499

—_—

55
65

75
87
105

115

123
153
165
175
181

187

195

199



Languages in Contact and Contrast — Essays in Contact Linguistics — Review 1991.
Trends in Linguistics: Studies and Monographs 54. Mouton de Gruyter. Berlin-New
York. (Katarzyna PETRYNIAK) . ... ...t 209
Germanistik und Deutschunterricht. Materialien des V. Symposiums des Spanischen
Deutschlehrerverbandes (Mitglied des Internationalen Deutschlehrerverbandes),
Valladolid 6.-10. November 1989. Herausgegeben von Antonio Regales Serna.
(Serie: Linguistica y Filologia, no. 15). Secretariado de Publicationes Universidad
de Valladolid, 1992. (Izabela PROKOP) ... .. ... . 211
H. Jung/O.H. Udo: 1991: The Dictionary of Acronyms and Abbreviations in Applied
Linguistics and Language Learning. Peter Lang Verlag, Frankfurt am Main (Pawet
b s et i et Nt 212
W. Rug/A. Tomaszewski: 1993: Grammatik mit Sinn und Verstand, 20 Kapitel deutsche
Grammatik fiir Fortgeschrittene. Verlag Klett Edition Deutsch GmbH. Miinchen,
3288 (Fozef DARSKR™. . (FF, DOV ERIREIRIG 0 SAQiven. JaAAY 213
J. Douvitsas-Gamst/E. Xanthos/S. Xanthos-Kretschmer: 1992: Das Deutschmobil. Verlag
Klett Edition Deutsch GmbH. Miinchen. Lehrbuch 3: Arbeitsbuch 3. (Monika

BROCEVIRR Y o o mr s e N SLIUNISIASEE 215
S. Ehlers: 1992: Literarische Texte lesen lernen. Verlag Klett Edition Deutsch. Miinchen.
ABAre] D A - s e s e o OSEE PR R 217

K.-R. Bausch, H. Christ, H.-J. Krumm: 1990: Die Ausbildung von Fremdsprachenlerhern:
Gegenstand der Forschung (Kazimiera MYCZKO)

V. PUBLICATIONS RECEIVED .........ooouiiiimmmmmnn 223



GLOTTODIDACTICA, Vol. XXII: 1994 pp. 5-10. ISBN 83-232-0647-3 ISSN 0072-4769
ADAM MICKIEWICZ UNIVERSITY PRESS POZNAN

I. ARTICLES

DEVELOPING YOUNG CHILDRENS' MULTILINUGALISM
AND PLURICULTURALISM

RENZO TITONE

Universities of Rome and Toronto

ABSTRACT. 0. Multilingual and pluricultural education are strictly tied together. A definition of the
basic ideas concerning both processes implies the clarification of several issues:

1. The study of foreign culture within language; 2. The understanding of divergent cultural
patterns; 3. Cultural differences in nonverbal communication; 4. Understanding art of a different
culture; 5. The training of teachers for intercultural and interlinguistic education.

The final word of success rests in well-planned experimental projects, i.e. long range research on
an international basis.

0. That the main path to international peace consists in building multilin-
gual education and intercultural understanding has become a widely acknow-
ledged truism. That intercultural understanding is an easier task if undertaken
at a very early age, namely before primary schooling, is a second truism. What
remains open as a crucial issue is defining the best way to achieve such goals.

One can safely state that there are two main routes to attain intercultural
understanding through institutional education: one is direct, and it works
through immersion in the foreign environment prepared by apt introduction to
the foreign life and thought patterns; the other is indirect, and it works through
immersion in the foreign language in its connection with its background
culture and civilization.

But the aspects of the problem are far from simple and unified. The first
step in programming such an educational enterprise consists in clarifying the
basic ideas underlying multilingualism and intercultural attitudes. The second
step will test the validity of the program through “action-research” as an
adequate procedure of scientific testing.
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The object of my exposé will be offering a body of thoughts and suggestions
to the effect of ensuring adequate development of both stages of the program.

1. THE STUDY OF FOREIGN CULTURE WITHIN LANGUAGE

Most of my considerations are the result of a seminar held at the European
Center for Education, at Frascati (Rome), in 1987 (Calasso, 1987).

It is ever more stressed by language teaching methodologists that foreign
languages should be studied in strict connection with their background
cultures. Languages without their social contents appear like empty shells. The
semantic and pragmatic components of each language system are inseparable
from the forms of language.

Teaching cultural diversity, as indicated by anthropology, shows a conflict-
ing tendency: on one side the tendency toward universalizing values, codes,
goods, meanings; on the other, the tendency toward segmenting, excluding,
reserving, separating. For instance, in many countries there is clear tendency to
teach a second language from a very early age for the purpose of international
communication. But at the same time in these or in other countries, there is an
emerging tendency to reviving local or autochthonous dialects and languages
with their traditional cultures.

Now the problem is: can very young children be taught both the
foreign language and — above all — its corresponding culture? Are they
capable of understanding and accepting differences which are alien to
their own environment?

A research conducted at the University of Rome with young children
studying English has proved that they can not only understand cultural
differences but also appreciate and enjoy them. It depends on the teacher’s
attitude and methods.

2. THE UNDERSTANDING OF DIVERGENT CULTURAL PATTERNS

Here there are two basic questions that need asking: (a) what does it mean
understanding another culture? (b) what does it imply fitting educational
strategies to cultural differences?

2.1. Understanding in the sense of empathic identification requires the use
of effective methods of differential analysis of the reality as object of
psychological focus. Contrastive cultural analysis has been formulated by
Robert Lado (1957) in terms of structural comparison. Culture is a system of
patterns. In other words, each culture is made up of constant and recurrent
units of behaviour and thought. Such units characterized by a form, a meaning,
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and an appropriate distribution. These three characteristics are essential in
determining the significance of cultural behaviour.

Difficulties in understanding cultural patterns of a different community may
be due to the fact that in two cultures form may be identical but its meaning
different, like the wearing of black or white in funerals, or on the other side
hand clapping at shows. Other cases may imply the recurrence of identical
form, identical meaning, but different distribution. And alike.

Contrastive analysis should be taught to teachers and applied practically to
young learners. There is no doubt that even very young children can be led to
perceive and appreciate differences first through immersion in the foreign
environment and then by pointing out the meanings of such differences in
classroom sessions, but more effectively on the occasion of international
student exchanges or visits to foreign countries. If this is not possible,
audio-visual aids may do effectively to that purpose.

2.2. Educational strategies suitable to this end have proven to be such
methods as the ethnographic study of communication in the classroom and full
immersion in the foreign culture.

First of all, ethnography applied to classroom activities can be used to
point out the varying origins and behaviors of the pupils insofar as they come
from different social levels and communities. Especially, in countries where
immigration has reached high levels of presence, children of foreign extraction
can afford numerous opportunities of cross-linguistic and cross-cultural
understanding. The best assistant-teachers can become the immigrant children
themselves.

In the second place, I think that cross-cultural understanding can become
the source of educational factors enriching metalinguistic awareness. As
a matter of fact, analyzing the diversities of cultural patterns makes for deeper
consciousness of the linguistic forms embodying such life patterns. This is
certainly one more reason for considering intercultural education as a powerful
factor for personality development.

3. CULTURAL DIFFERENCES IN NON-VERBAL COMMUNICATION

It has been pointed out by communication researchers that many aspects of
connotation, but also of denotation, in communication are carried by
non-verbal signs. Certainly, self-expression is mainly suggested by non-verbal
clues (like gestures, grimaces, body movements, gaze, posture, etc.). Emotions
are generally conveyed through the same signs in all cultures. But there are
a number of signs that differ from culture to culture, like smiling, nodding,
gesturing, and alike. Gestures, especially, as testified by kinesic studies, tend to
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differ even within subclasses of the same culture (see the gestures of the
Neapolitan speaker).

Teaching the meaning of some non-verbal signs may be useful if not at
a very young age at least with children of primary school age. It has been found
to be useful teaching American individuals the meaning and use of certain
forms of Arabic behaviour; or developing training programs in order to
facilitate communication among English school pupils and differing racial
groups of immigrant children (McPhail 1972).

4. UNDERSTANDING ART OF A DIFFERENT CULTURE

No doubt figurative art is culturally determined. Certainly, African or
Eastern art forms are clearly distinguished from Western art. Art decoding
needs therefore appropriate training. Most likely this is not easy to do with
very young children. Although it could be the object of specific experimen-
tation since kindergarten age. Why not try new experiences of early art
interpretation?

Understanding art forms implies acknowledging different ways of thinking,
feeling, and behaving. If children — as has been proven — are able to understand
different forms of behaviour, why should they not be able to recognize the
symbols pertaining to these differences?

5. THE TRAINING OF TEACHERS AND COORDINATORS FOR INTERCULTURAL
EDUCATION

This is the crucial problem. As for all the school systems where a foreign
language has been inserted as part of the basic curriculum, the big question
remains: how to recruit and train capable teachers?

In such institutions as the European Youth Center one of the problems to
be faced is the training of intercultural social workers endowed with a sufficient
knowledge of different cultures. Simulation games are frequently used in the
context of role plays. If it is important to train social workers and tutors for
international exchange activities equally important it is to add this component
to the package of teacher training programs.

Teachers must not only know the foreign language but be able to
understand the cultural diversities and identify themselves as “valued members
of the foreign community” (Lambert).

The work lying ahead is enormous. It is a question of not only giving
a working knowledge of the foreign language for practical as well as scientific
or intellectual purposes but authentic self-identification with the foreign ways
of life, thinking, feeling, and behaving.
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I think that no university academic program will be able to achieve this
purpose. It requires a “full immersion” program in the foreign culture by living
abroad and allowing oneself to be imbued with the colors and tastes of
a different way of living. To this effect it is highly recommended that the
Council of Europe afford opportunities for frequent and well-guided exchange
on an international basis.

6. LONG-RANGE RESEARCH NEEDED ON AN INTERNATIONAL BASIS

During the Frascati Seminar (1987) a number of questions were posed to
the effect of tracing lines for future research. May I reproduce them here.
1. What contents can make international exchange programs productive?

2. What are the significant traits of a culture that need to be emphasized?

3 How should immersion in another culture be programmed and guided?

4. How should conflicts be utilized in order to better know our cultural
frontiers and the other peoples’?

5 How could we utilize art in order to reach an understanding of cultural
differemces?

6. How can communication between alien-language groups be achieved?

7. Should classes of students be selected and how?

8. How is the exchange program to be prepared?

9. How can homes be involved?

10. How can the results of such experiences be evaluated?

I think that all these questions are significant. But what should the research
procedures be with the purpose of ensuring the best type of evaluation of such
intercultural education programs?

Today’s trends all point to the suitable use of that type of longitudinal
investigation called “action-research”.

“Action-research” involves a continued testing of results not through the
use of mere objective tests but by participant observation of all agents
responsible for the attainment of the stated goals.

Teachers, intercultural social workers, programmers, children, parents, and
all cultural agents should take part in the enterprise as actors and receivers of
the effects of the program.

In considering some of the most significant bilingual education projects in
Europe it is easy to detect the at times latent presence of the cultural
component.

The Italian experience centered upon FL teaching in both primary schools
and kindergartens (see Titone, unpublished IEDPE Seminar report); the
Spanish Catalan projects (see Siguan, unpublished IEDPE Seminar report); the
Irish experience (see OMurchi & Murchu, 1987); studies of early childhood
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bilingualism in the mixed-lingual family (Arnberg, 1981); the study of the effects
of bilingualism on development during early childhood (Arnberg, 1981a); case
studies of bilingual children in the home setting (Arnberg 1981b); studies of
language strategies in mixed nationality families (Arnberg, 1979); analyses of
language problems in bilingual communities like Wales (Baker, 1985), and
other studies not yet brought to publicity, all conceal interesting implications
for the connection of pluriculturalism with multilingualism.

Hopefully all these experiences will contribute to a clear understanding of
such deep connections, but above all it is to be desired that new lines of
research will be started out in various European countries with a view to
defining the possibility and the effects of early multilingual/multicultural
education in preschool settings.

The present Paris IEDPE seminar is but the starting point of future,
promising work. It is important to join efforts and exchange experiences in
order to achieve more significant results to be widely shared by all educational
communities.
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