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INTRODUCTION

Since becoming the European Union member

sever al system transformations whi ch, amo |
of nati onal education. Pur suant to an a
approackirsgwli eédr specific |l earning disordert
school services with a view to their spec
relate to teaching English | anguage to mi
foreamogualge is obligatory for al/|l student
assumes forming new educational opportuni:t

basis of positive attitudes related to hi
i npersonal -cokifli lde n esdlefedan od| fl ear ner s wi th
greater overall academic gains in regular

Much as the concept of inclusive educat
the | egitimacy of i mpl ememtoitreqntti me ibrealed s
school communi ty. Al t hough inclusive educ
psychological and physical barriers, achi e
many problems of educatliogneala,l arnglhaosidsarntailor
to the best knowledge of t he aauntehnodrmeonft st hie
Polish educational | aw, no constructive e

Ministry otf rRidplktatbena Hdeason why the incl

with integration and understood only as a
the mainstream path of education. T-he con
serviceMamrpcthershem | ack professional trai
on the basis of inclusionm &rEdN tvleerye fdarfef ifc

tend to show a rather negative attitude t



additional obstacle in the i mplementation

Observing the involvement of other Euro
on one hand, and concerning the pPRoolbalnedns
on the other one, assessing the present e
Polish schools became the aim of the aut hc
towards English | anguage teachi ngastiocs lodar
comparison of their educational Siiteusa,t i on
which are: Austria, Czechia and Pol and. THh
i's purposeful as Austria is a country wif

whereas Czechia and Poland share a similar

Foll owing the premisses for successful
the documents of the European Uni on, as
thoroughly, eight research probl ems were d
sel eccotuendt ri es. They encompass what foll ows

()t he historical background of the scien

) systemic solutions introduced to the n

to inclusion,

31 egal basis for educating | earners wit

@application of diagnostic procedures o

(5)organi sation of educational institutio

SLDs,

(6)education of teachers and their (self)

to inclusive education,

(Mt he use HfFiemdl ysimemhods of teaching,

Bthe use oHfFfiemdlysitemchi ng materi al s.

The comparative study i s based on the ¢
literaferei ng to .tAdedi tlihye ® @& p pcloeume nuidagssy
underwiakkleherence to the ,abaivmg asigechhegrtp mob & e n
t horiomfgydnr mati on about the situation .of | ea
Wi t hiisn gthireyse ar ch hpveudsdeaenasdiex rowmtg dafo t he
research probl ems.

The rationale behind applying the above
and weaknesses in the conditions for edu

countries and to confirm their-r actual e

2



suppl emdamupdeye yent ed i n the dissertation 1is

aut horPiotlideastiiinne t he present stage of I mpl el
and decide whether it really is the best e
with SLDs. The dissertation is also hoped

| amaggge teacher s -farbioeuntd Ityh eme tnhcd duss iaonnd al t er r

thatenodmédir professional wosgishapi ofFahat or
teachers in composing tertiary education j
the devel opment of inclusive practices.

The dissertatitem ichhapotmswmearscatdhreefd hwiotr le t i
considerations abowindt kalupaobbemodf, i 8OdDgS |
foll owbead bymparative study of the approactl
to | earners svaltdecotfdndDsameds abeompldieshbhbed pwi DI
t hseuppl emé nbdagsreyd on five ,wbasebsaghbheppeceduosd
i nto thefslieanhenpsa Wbt hAn8LDs

With reference to the contOmrati mesf ap a ratni
analysis of the |l earning diEsvmr didri 0 nf rod m stcl
thought 1is divided into five phases prese
studiesroing dssorcdet be(bbBspept of fohebeowedet
i nternationnaly sd tewd iae ssanndd df yi snpahl al syi ati hne tsheep ar
modern understantheghiodt drhiec ple op@eamme gt i oon |
fielfdsLDs arediUtBs the devel opment path hov

evolved into an educational issue. 1t also
whithrough remedi al and compensatory progr
a substanti al change in the educational p

di sorder s.

|l n ChTawot er modern typology of SLDs i s

SLDs is justified with reference to | angua
t he i nternationally Samper dvedcr epasciids catn
terminol ogy of specific |l earning disorder
studies conducted firstly in the fAleslod, of
detailed characteristics of SLDs, timcl udi

respect to educationd&l hdrbugbubbhbéeygstbBeysr
di stinction to i mpairment in reading, I mp

mat hematics and speech sound disorder. Un

3
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oked by occurrence of dysl exia or dy s
cational perspective.
Knowing the characteristics Tohfrcksepbesi fi

h some theoretSiLDsh eodounsadieomaal opsr ®pec

mewor k for educating | earners with spec
i nternational steps undertaken to chan
h disabilitdoeamemans budihgrthe Europea
ention is paid to these acts, edi rbegycti v
ernational organisations as well as spe¢
I onal | aws and factually influence 1 mp
ondl vy, activities of an instiedust i amd of
| usi ve Education are presented due to |
porting national governments and their

strategic frameworks for Eiumriormpg awmhicmho p.

tematically set by the European Commi s ¢
presented | egal aspects of educating i
a basic priority outlinedrbyeghef Eamop
umes that disability is no | onger a bur

ersity, un d eerCs t20000d9 : a so bajne ca g sveets 1, 2) .

realising the camdewthaaf fiohdlowsi ve hed
nati onal systems of education that are
ro |l evel, these changes also refer to

abl e & EINehma nreea s |&iEdNast i eosns eonft i ad e tf edrmamitre a c h
ice of teas hwgdlgdreslinadcadtiieegigens | anguage tea
guate for mi Xbdr efblval @iteyreedshes etesh.eor et i
si derfatt lmens dwistale rst ealt @ ptniesre n b f y applied
roaches andbeltirteot edxtpi eesh et hmeotstardeesi r abl e
ups of | earners

Chapeaters the description oif ntateimcmo mp a
uhet hodol ogy, including its conceptual:
countries for compari son, coll ection
ci al |l iterature of the researched coun
met hods Basddtananhheysnbar matetroohgpthbe

serthouoni apgepxidmtreadtene anal ysi s. The i
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adi ness for i nclusi on, teachers compet
ucation, methods of teaching commonly ap
d al ssese bDhhe standantdindead diased no@achi ng
mpar atiisvebassreuddyoanl ysi s of documents and s
Il nclusive education iiamdt Prodeanadountri es:
The f olCh a&pviFayse, Si xaraemmdr 6Sepreemnt i vel y de
scrafpttihbpen set eidhltats onhnadAadtpleeaduBr opsan

sumptions concerning inclhieipar teidauwlaari og
e comparative study aim at establishing
en i mplemented to the presently appliec

mpared systemic solutions wgivlaeencedudast i

rerh the comparative study is also direc
agnosed in the compared countries and hc
view to inclusion, as wel | as, wWhDst sup
d their families. With reference to the
aching methods that are popul at oion itclee t

ether they suit special educclautsiiome needeudcsa
guires <certain profbesitbheak slkialdli aend,
of essional -¢daeweladpmeantanalr sesdarched. Fin
thods of teaching requires applying cer:
ability is contr owltlied. tlhte wirlelf ealesi@ eal lo
andar di-sttandanddin©oend materi al s.

The resul t sr é¢oaftc emhpea rsetdu daynda di Bicglsts ad i |

sponse and accordance to Thkre reéswuelt ¢ p eodl

mparative study wil!/ allow to spot t he
tional strategies for inclusion, as well
clusive education. | t ciosmpaalrsios ohno, p eadl ,s ot hw
the so far undertaken steps wil/l be not

Theut comed he <compcaornasttiivteut st uudhye most ac
out the present state of the devel opment
u n.tHroiwesbears,ed on the analysis of documen
mparative study misses an empirical I NS

t c onfeusr tahreeri nvauhpep li ewe nithy rtyhe Pol i sh cont e
5



| anguage teaching t ol hyeouwngudlyearsndrismiwietdh tS
educational Ssituation of |l earners with SI
countries, mainly due to serious | imitati
COVEIID»® panidre mChrkMipneet hodot mhigy | ®tf pdyesent ed v
di stinctapplriteesdeareh procelduades vevhhi oh it er
education pragsemmementasseivey for teacher :
Strudectharee vi ewsamwd twi plaremeci al i sts. The r e
stuadye anal ysEanmnac€hapdamce to six out of
devel oped for the comparTahtedwé cacmendy r mf ot |
contrndfekimcdi ngs of t her cwimpiama@atii rvfeo rsrhaitdiyo n
condition of inclusiveiad®odtainadn of | ear ne

Theéi ssertati on ewmldesr ewitthdéd erodnecd uflsa roenf i v e
and suppl emeanrtear & u nsneodgdeitehse r wi t h i mplicat
considerati o6hsat Advmi twsoirrkg rhiatsat i ons, t hey

easoned atditshsee.retnadt ioofn t he

-



Chapter 1: Language related | ea

perspective

1.0 Introduction

The scientific knowledge about SLDs has be
century. Wi th the view to the scientific
dependently on revelations brought siomteo i
experts in the field. For i nstance, Hal |
Wiederholt (1974) suggest five stages of |
peri o0dl92@8p0 US foundh?6 N emeen ganlt® r®agrli od
solidificati-ba88periadd(flavbadéted). pEnhe ofli «

terms mark the time when the issue of SLDs
breaking revelations in the fi &l dwaft neul
Amer i ca. Hall ahan and Mercer (2001) justi/

periods by c¢claiming that American schol ar

the field of SLDs not earliemetimanei adviaac
than the ones conducted in Europe as a r es
a temporary inability of the European rep

continue their research.

The name of the third historical peri od
SLDs refers to a change in perception of S
category of di sorder s. Years from 1965 to
educational procedures for | earners with ¢



to the position of people with disabilit
Finally, the year 1985 marks the beginnin

the discrepancy between achi evememts arsd i
part of their i1 dentification procedure ( He

The suggested division into periods of
compl ete, however, as the | ast stage ends
over two decades since its completion, t h
athtor wi | | partly follow the above termino
into following five phases which refer toc

|l egi sl ation and educati on:
-foundati oni1lp9h3ads)e (1800
-transitionl 9h@d)se (1930

-emergent pha&®) (1960

-integrati oh9phlase (1985

-inclusion phase (2000 and beyond).

The differences in time periods refer
enhance the time of initial scientific ini
in the United States when individual exp
independently. The transition phase dates

by scientists over various causes and type
the brain research was finally =»apptied sbDa
of knowledge about different types and ca
di scussion over a common definition of SL
mor e, changes in soci al att i teurdoeu st opwiabrl di sc

nomublic organisations supporting intell e
skills for the disabl ed. Wh a't happened a
i ntensive progress in the fi sl dvefr PmBdLypsho
ne hand, these studies have helped to sta

pened a discussion on educational approa

ntegration. The discussionwasewrvi vhd mea ks
nd the shape of integrative, or more r ec:¢
ever al changes. To understand the presen

nd the modern concept ofhiisholrusiave phdses

> Q (2] o))

ereabove wil/l be subjected to a close ane

8



1.1 Foundation phase (18001930)

The traces of research in | earning disorde
di sabilities, classified as wuneducable id

society as wunable to comprehend knowl edge

pedagogue Jean Itard described a case of
specialists became interested in intellec
Ai di ots and i mbeciles had the uspeowefr tthoei
apply them because of a |l ack of resistan
Therefore, ltard, and | ater his pupi/l Seg!l

on attracting and keeping a dn.sabHiesdd dpmra
was | ater used by Guggenbuhl i n Switzerl an
in asylums, a kind of workhouses, where th
wor ks which helped them funlk39%:n 4h) .t he fr

At the same time more attentiedmavwasr g

relationship. I n 1902 Sir George Frederic
Coll ege of Physicians of London entitled
chil dwdonae hathe presented psychical factor s
abnor mal defect of mor aBadcoaatamRaar 2i0lnddr
37-380) . He characterised patients as disc
aggressevdelwhwvisour provoked problems witd!l
attention. What is more, Stil!l (1902:10009)
to disciplinary measur es. Still'"s Il ecture:

groundwoakt €énption deficit hyperactivity di

general discussion on a category of ment al
2001:101706

Ot her specialists of the foundation phe
Roger Kennedy and his foll ower Edward St
Ai mmor al behaviouro resulted from neur ol oc¢
i nafRal ovich 2001: 110) . Kennedy's vVviews w
divided the i mmor al behaviour into a mot o
beyond the control of the child, and consc

9



13738). Such perception of the problem det
di sabl ed unconventional behaviour and was
forthcoming years.

Apart fihemabi aum rel ated dysfunctions,

nineteenth century turned towards reading
suffering from brain injuries. I nl Adgiss t i a
and psychologist, published a |l etter in wt

responsi bl e for wh at he respectively cal

sensation), moral qualities (iirecl i(n\4teidemrd
1974: 105) . Hi s achievements were further
France who, in the 1920s, asserted that t
anterior | obes of the human bnrndaiem @Wiad gesreh
confirmed by Pierre Paul Broca in 1861 ( Gt

Fifty years | ater in 1874, another psyc
Wer ni cke, published a book in which he de
brain injury who had fluent speech thougl
mani ngl ess, or whose recognition and compt
this kind of disorder sensory aphasia, wh
(Hall ahan and Mercer 2001: 3) . Il n Ger man

Stutt gased a term dyslexia in 1877 for the

adult patient who | ost his ability to read
wor k Berlin was influenced by ®BAdohhper Ge
Kuss maul who at that time reported a case
reading deficit t hough his eyesight, i nt e
Bradley et al. (2002: 21) , Kussmaeki$ifTinoe
l earning disabil i thila :n dmheiscsho . h &K ucsaslmaeud ' fisw o r

extended by iPwonphgesMorgans from Engl and an

France who got i nt er est eldl iinnd nceassse.s e Mofreglami
that most young pathleinntdnessusf fveeriengmdlre ma nvc
di sability ran I n the family, whi ch me a
1896:1378) . Wh a 't i's interesting, Mos gan
patients. Il n his firBtitiaske Be¢didyall8 85 a uvhren
characterised his male patient in the foll

10



He seems to have no power of preserving and sto
woridisence the words, though seen have no signif
of average intelligence in conveorrs astoinoen .y eTahres s c |
says that he would be the smartest lad in the
(Morgan 1896: 1378)

Morgan' s revel ati ons wer e soon conf i
opht hal mologists C. J. Thomas, J. Herbert
by Pl ate and Robert Walter Doyne, what bo
SLDs (Hal learhaenr a0 1M 4) . For this reason

contemporaries to be the father of the st

further explain, it was Hi nshelIlwiorodn enshso adr
spotted di frf esroe nccaelsl ebde tawcegeu-bt eddaed sco@g @nh
on wolridndness published in 1904 after the
Associati on, Hi ns h e |l-bwoiondd neexsps| amenaends tihnaatb i w
result ofviasualssmemorntyhef or words and | ett ¢
subcortical one which interrupt the commul
from the other cerebral centreso (Hinshel
bl i ndnesnsosrtelfyertroedadul ts who suffered from
Al ost the visual memory of all the printe
previously famili&).0 A Hiints heed PMaioetlri 1Hhi 9nC Hla8r8c7c
a French professor of neurology, used a t
amnesi a, significant for some patients wh

meaning of graphl@64yMmbsd) s TICe i maxihh edi ffer
andeoog abl wodeWess was noticed through the
adult patients could hardly regain the ab
|l etters only, wher easblcihnddesesn wartenh aholgee nt
read fluently thanks to proper teaching ap
instruction (Hi9®9hel wood 1917: 77

Not only British, Ger man and French ne
The Scandinavian researchers also contrib
i nitial phase. Swedi sh neurol ogi st mMpert
that could cause SLDs (Guardiola 2001: 9).
Il nstitute opened in 1922 and directed by
progressive myoclonic epilepsies, tacused

|l evel . The genetic studies of 1920s ran by

11



for l ater research in delays in 1960s th

devel opmenetmandomsalci devel opment . However,
research was just to come in the followin:
ofhet Second Worl d War, which period is anal

Al t hough Hall ahan and Mercer (2001: 30)
around the year 1920 in Europe and starts

on both continents are recognised wunder
actiiwis in SLDs. For this reason, one mor e
first phase of studies on SLDs, which 1inc
across the ocean.

As it has already been mentioned earl.
scientists showed their interest in SLDs a

most significant and worth notici nggiwetr e t

at the Psychopathic Hospital in | owa City
which | ocal teachers reported on students
defective. Basing on the experimehtcOpabhnn

i n research scored average or @Bvertab ®Qve e:

(Orton 1925: 582). Several years of studie
conclusion that Asomewhat olVati @@opsesutéate
|l earning problems that referred to reading
et al 2013: 19) . Orton viewed reading as
the brain. He advocat ed ntahnec et hoero rnyo toofr minxt
factors referring to many reading disabild]i
of letters (e.g. p and g, b and d), mirro
from right to | eft demendntnk bBdmitop htehree . |
phenomena were <called by Orton AsWwrephos
i ndicating the reveymlmdls., Sitnar pihsoysnybnod ool nioa ,
words defined fAconfusion,mobbegc aumsaegesf oif e vse
resulting in a failure of association be:
concepto (Orton 1925: 610). As a form of r
on repetitive dril/l on f amddmdanteal § oo fmsp w
first vi sual ly presented and t hen repr oc

mul ti sensory approach to SLDs was further

America and Europe whaeauidn stiostye idsaauadl i b warlyd i t

12



ki naesthetic -vamsdialki naextalgeetsi ci n approachi
(Hall ahan and Mercer 2001: 5).

Similarly to the situation in Europe wh
human brain were subjected to an anal ysi s
studies about SLDs via different approach:
10), the foundation phase wansottolre atnidmea tw hes
di sabilities gained interest in the USA. A
i njuries Kurt Gol dstein was a pigwnweandin
psychosomati cs. Hi s patients, World War |
were reported to demonstrate such disorde
stimuli-hackggaoauad confusi on, excl ug, ve a
preservation, meticulosity (excessive <car
(Swanson et al. 2013: 20). Goldstein hypot
abstract thinking affected as theywcweraada
unable to refer to things in an i maginary
were excessively concerned with details ar
overstimulation and disorganissiatiioonn p(hGosled,
revel ations were subjected to detail anal.

The year 1930 marks the end of t he i n;

specialists, working independently, obseryv
to mental disabilities. The following per.i
of research and deeper scientific interest

1.2 Transition phase (1930 1960)

The period of research in SLDs that begin
phase from individual and independent sci
on particular causes of SLDs and conduct

di scoveries in the field, the scientific a
by their students and foll owers on the ol
neur ol ogi cal sciences after 1930 swoacsi aslt r e

conditionsvarl rEutrlrogpepodthe di sabl ed war vet

unempl oyed as their physical and psychol o

13



ob mar ket . Therefor e, as Race (1995: 50)

[S—

became subjects to be dealt witho. On the
of the disabled turned to be a smaiimsirsetaesd n
soci al services to organise support for t
reality (Race 1995: 54) . It can be assume
scientists' research on bDrhei mtdhefri,cirenveiad g
need for educating the disabled by means
return them to society. This fact was al
opinion recognition of SnDs sasa a upranritn go fp o¢
i nitial foundation phase to the transitior

Within the field of medi c al research
psychiatrists initiated international cont
Among the scientists interested in etudie
George Hewuyer from France, Moritz Tramer
Germany, Carlos de Sanctis from Italy, Nic
the United Kingdom (Schleimer 2012: 7). I
t wel mbeme and composed The I nternational

aim of which was to support and promote th

il chil dren. Still i n thédheamer gyteatnt édre
Conference ofi €hPadi Pswhodiatlkbgoui s Ombr ®d an
surgery at the Necker Hospital i n Pari s,

cannon of scientific terminology (Miles

inteonat cooperation, and the growing nee:
SLDs, the first educational i nstitution we
under the name of The Word Blind Institut
tedaing for children with SLDs (Miles and |

Unfortunately, the outbreak of the Sec
devel opment in the field of SLDs in Europ
which declared to stay neutral in the mi

reseianr cgheneti cs and eugenics as the Ger man

Nordic race. This idea was also supported
I nstitute for Race Biology in Copenhagen (
After the war, scientific interest 1in
i nput into the studies in SLDs became an

14



from the University Hospital I n Copenhager
of cogenbltiandnwesrsd publ i shed i n 19 %99, Her
demonstrated t-hlatndmgeniwad aospeci fic di s

merely the chance resul't of a series of e

worbd i ndness was of a dominant paaplei a) a
acalculia, confusion of right and sleepfht si c
Gerstmann in 1924 and understood as the | ¢
198%. Hi s scientific analysis supported t
reveal ed earlier by the Scandinavian neur
Swedi sh experts was Berti/ Hal l gren who,

Swedi sh families, in 1950 evidenced that

1997: 84). Achievements of theidenentisati
of various types of SLDs that were said t
neur ol ogi cal and genetic ones. Di scover.i

upgraded SLDs to be consideredi laistia®ssadamal

foll owing year s.

Anot her significant mil estone in stud]
di agnostic process of individuals with SLEL
test in 1948. The test was developed by
Th®o&omen and soon became to be used for
the mainstream school education (Cornol di
of i ntelligence was applied as a diagnost

Sanovich in the 1990s which proved indepen
functioning (Stanovich 1991: 25).

The achievements in the field of SLDs |
significant, were | ess dynamic and intens
(2001: 5) inform, Orton's multisensory ap
| ated | owed by Gillingham and Still man whc
remedy. For this reason, theaywdstoesyseautdr
vi sual ,-kianuadeisttohreyt i c-viasdalki haekapesicn | ear
acdomg to their observations, they 1 mpro
opinion of Gillingham and Stillman (1960:
exercises that the disordered | earners wer

by a high number of repetitions of the sa

15



prol onged the concentration span and all ow

t ask.

Apart from Gillingham and Still man the
Orton's approach in the USA. I n 1940s, h i
three groups of | earners with reading di s
I nst o@cdup A was instructed with the use o

techniques and sound blending under cl ose

applied her met hods of training or at sc
i nstrructhbdin home school by teachers who
specialists from the Institute for Juveni
Group C received ordinary instruction in

experi meamsemwteead ipm QHoinlrdbreedrs Whooa kQla nsnhootw eRle az
significant i mprovement in reading skills
of students in group B and poor remedy of
l ed toi@ncamaltugd earners with reading disat
can be provided by specialists opteraitned I
teachers of public units. Monroe summari s

wodhks stating that:

Progress in reading was made in a | arge perce
children were trained under carefully controll
conditions possible in public school s. Progres
instruction and also in smal/l groups of childre
Monroe stressed that some failures amo
applied methods and | ack of persistent a
confirmed the validity of Orthon's approa
noti oinscorfepdancy between | earnersoé6 actual a
whi ch became a tool in identifying student

the fact t hat studentsé6é reading performan
samebeumof errors) but qualitatively diffe
t hat about twelve percent of the popul ati
exceeded Ortonbés assumptions (Swansdn et &
SLDs developed by Monroe became one of di

form of andiasbtiepamewnwttest by contemporar.
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Al t hough Monroe's method was successful
with SLDs could be subjected to the same
varied and stil]l demanded further scienti

urgent need for devel opment of diagnostic

with greater precision and allow for bett
had her foll ower i n the person of Samuel
founded the first experi ment al preschool
(Swanson et al . 2013: 19) . Hi s achi evemen
as his scientific work flourished in the e

Remedi al pil ot trainings suggested by t
conducted on an experiment al stage under
new trend in the studies on SLDs in the foc
scientific thought in SLDs. I n fact, this
in SLDs from the medical to educational p €

1.3 Emergent phase (1960 1985)

After years of research in various areas
experience bet ween scientists of t he tr
systematisation of the existing state of

beceamecessity. The foll owing historical 0
the period of systematisation in categori
research in direct causes of SLDs, descr
recnoged as the emergent phase. This phase
educational met hods and corrective and <co
wi th SLDs. Experts of the emergent phase ¢
meidc a | field, al so became interested in
i mprove the disabled Iife skills. Other wi s

was proclaimed for the first time by educ

who tried to i mprove early remedi al progr a
the twentieth century integrative weducat.
educational systems. Therefore, friocomd tilse e

undoubtfully a breakthrough in the field c
17



I's then justified to i dentify this histori
used by Lerner (2000), Hal l ahan and Mercer
their understanding covers anbrdghresukhthal
in the field of research,.

I n Europe, research in SLDs was perform
from Great Britain, Rene Zazzo from Franc
others. Their contributions to the field ¢
and @ great i mportance for the foll owing
representing the three countries of inter
attention due to their i mportance| evhaey wi
sections of chapters 3, 4 and 5 of the pr e

The two decades of the emergent phase <c
attempts of researchers to categorise di
Gauntlett (as cited in Tarnopol and Tarnop
no easy because of wvariety of forms of SL
After examination of reading disabilities
l ack of categorisation of SLDs paecHedes

cl ai med:

Dysl exics have not been diagnosed and appear to
medi cal sieve. This most | ikely occurs because
specific |l earning disabilities thatxistgentehal
conditions cannot be diagnosed by physicians (o0
(Gauntlett as cited in Tarnopol and Tarnopol 19 ¢

Some researchers attempted to provide
i nstance, an English psychologi st, Magdal
(Great Britain) suggested a distinction o
abstrreaacstoni ng probl emis) .( Weirtnho m elf%e7rle:ncled0 t o
she believed that dyslexia was caused by
responsi bl e for forming associations betv
remgsentation (Vernon 1971: 63). Her idea ¢
of SLDs such as environment al factor s, | o
therefore she used a new term of Aspeci f
phenmane ( Vernon 1971: 77) . I nterestingly,

confirmed by studies of other British rep

18



Tizard, Bull ock, Warnock, Sivler, Hagi n, é
145) whose achievements are described | at

Apart from scientific di scoveries of

psychol ogi st and pedagogue Ren® Zazzo, w h
causes of SLDs, suggested in 1959 to intro
t o teorgnyi noofl SLDs (Gilly 1996: 195) . I n pa
causes of SLDs. Zazzo (as cited in Gilly !
or their i njury in the period of infancy
metnal devel opment of young children with S
on el aborating intelligence t&sSmont lsatal &
i ntroduced earlier in the transition phas:
28) notices, his work was inspiring for Pc
Swedish researchers foll owed Zazzods revel
what found its confirmation in theirtsivadi
established that the reading disorder W a ¢
analysis but an issue associated with the
presumed that remedial steps sthioaun dp rboec @ snst
i ndividuals with SLDs and integrated with
soci al devel opment. Additionally, a need f
|l earner s’ gener al devel opmartt i benf, o rwea sa agtv
( Mal mqui st4514981:Su4ath3 an attitude towards t
SLDs in 1960s turned to be inspirational
devel oped the concept of i nlt9e88gPréast.i ve appr
Similarly to the sitwuation in Europe, a
thought in the field of SLDs was very inte
to advancement of such scientific dhnscipl
neuroscience in which American experts be
decade of the emergent period (Guardiol a
enumer ate four key factors that charnacteri
namel y: establishment of | earning disorde
di sorders into the federal gover nment age
organi sations for |l earning di sorder s, an
programmes for students with |l earning disc

With reference to categorisation of SLEC
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in the field reflected similar attempts of
was the first to provide a definition of

Samuel Kir k, Monroeds student, whadldefhierde
f oerxcepti oniam h62 dwiethh t he foll owing wor d:

A retardati on, di sorder, or delayed devel opme]l
speech, | anguage, reading, writing, arithmetioc
a psychological handicap caused by a possible
or behavior al di sturbances. It i s not t he re
deprivation, or cul ral

tu and instructional f ac
(Kirk and Bateman 1962: 263)

Il n his definition of | earning disorder :
di sturbed and those who were physically hi
opinion, methods of managi nrge caongdn itsread nh yn gt
experts. His findings were motivating for
di sorders, who in the same-gyeearr nfmemmed tshu
organi sation known as Ther rissgp cbhiad a minl if toir e
Thi s-pnofit body is <currently recognised
perceptually handicapped children in the L
Learning Disabilities AskEDC0:ati®%) of Ameri

I n his early scientific work, Kirk (19

spedieaslt s t hat woul d help to differentiat

remedi ati on. Such diagnostic tests <could
remedial techniques that would be better a
of Shtisdi es and practices, the first edi ti
Abilities (I TPA) aiming at i1 denti feidc aati on
the beginning of the emergent phase in 19¢

Il n 1965 a student of Kirk, Barbara Bai
| earning di sorder s, describing t hat Achi
di screpancy between their potenti al and @

proceshs mawhiocr not be accompanied by nervec
1965: 220) . Her definition was consi stent
di screpancy between achievement and poten
definition.

The process of categorisation of vari o
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when the U. S. feder al agencies took inter
medi cal professionals (Task Force 1) and e

government to work on a definition asf O6mir

a basis for |l egi sl ation of education prog
dysfunction as a disorder affecting chil ¢
intelligence, and that resulted frsamenmevi .
(Cl ement sl0)966AccHBrding t o t his definiti
conceptualization, | anguage, memory, and c
may be mani fested I n vari ous combinati ol
bi ®@enh cal i rregularities, injuries or il Il ne
for the development of the central ner vous

Due to a fact that there was no agr eeme

of Task Force |1, a definition of l ear ni
remained underdevel oped until the | ate 196
foned the National Advisory Committee on F
chairman in person of Samuel Kirk. RegardlI

I, the one offered by the NACHC committe
di sor ddrys offifre¢ ed by Kirk in 1962 (USOE, 1
Bureau for the Education of the Handicapp
|l egi sl ate the Children with Specific Leart
NACHC defsnadobphewa what finally all owed f
to the categories eligible for special ed
16). According to the said def-anht eoameBL

di scr elpamcy w

(1) The child does not achieve commensurate wit
when provided with | earning experiences appr o]
and

2 The team finds that the child has a severe
and intellectual ability in one or more of the
comprehensi on, written expression, basic reac
mat hematlicawd ati on, or mathematics reasoning. (

I n 1970, PABOi cohawl 9dated the Educati o
with other programs that focused on teachi
an opportunity to further refine the | TPA

i nvdiidual di fferences among <children with
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concept opedspgobisvecteaching (Hall ahan an

Apart from the national discussion abou
o f |l earning di sabilities, educational as
compensatory programmes were given <closer
referdemces tics-lanzdhn eaoctheReynolds (2008: 1
such as Hel mer Mykl ebust and Doris Johnso
educating children with | earning disabili it

on déwel opments in the field of SLDs. Thr

probl ems, they noticed that training c¢com
training productive skills. I n the opinior
i tasw benefici al for children to train whol
words or isolated sounds. They further exp

taught first before words that conafi st of

auditory <cognitive skills, including di s
Johnson and Mykl ebustodéds belief phenedquicsi
reading programme and indicated the need
Jaemrz and Reynolds 2008: 196) .

Ot her scientists such as Newell Kephai
Raymond Bar sch, Gl en Doman, and Carl Del
training programmes on |l earning difficult:i
mot or tdiiessab{Hall ahan and Mer cer 2001: 18
l aunched his Tnag 03| @w bl @ arart @iroani In9 6:0h ei nC | vahsis
presented his theoretical i deas ambotwuodr SLD
training éex»xer cmossets signi ficant aspect of
per cenpottuoarl match that relied on two assum
proceeds vVvisual devel opment , and second,
mot or moveene nfte @gdmavdkd, whi ch t hen -ntoatnhorbe u

activities (Kephart 1960: 60). Therefore,
to visual perceptual training. I n his appr
of &lateati on, establishing that |l earners
from the right side of the body also had
| etdf e dommp( Kephart 1960: 60), what stayed i
di scoveries.

Anot her American scienti st who wor ked o
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|l aunched a training programme for chil dr e

psychologist of Austrian root s, who in th
the USA, in 1947 founded Marianne Frost.i
AngeCabki forni a. Frostig developed a diagn
functions i-motcdhrn | doendigreagtendn,vi Suglr e@er ce
consi stence, position in space and speci

subijdecttoe AiThe Marianne Frostig Devel opmen

di agnosed l earning di sabilitieso under we
programme t ha-anglenrcd iuld eax goragpieses per f or med
This spricndi&i mediat an increase in-the p
ordination and skills (Frostig and Horne
progr amme, children could either continue
of pooal remedcts were redirected to speci e

I n addition to works of Kephart and Fr
advocated the so called Movigenic Curricul
focusing on movement : Amuscul ar strengt h,
awarenass$ ual dynami cs, ki naesthesi a, aud
bilaterality, rhyt hm, flexibilidayHI and m
perceptual -nontdo rp etrrcaeipntiumag pr ogr amme, as we

by Kephaorsttiggndt uRrned to be effective in i1
mot or skills. For this reason they were pc
and Larsen (1974: 13) admit that the abov

forms ohowemedy, they notice that the progr

|l earner s’ academic performance. Some reve
end of the emergent phase, opening a new e

The attempts of scientists to i mprove ;
given attention of the U.S. educational at

i nstitutes wer e settl ed at Uni versities

Col umbi a within the period from 1977 to

unit conducted research i n di fferent ar e
respectively to: educational -makiemyept 00a@:
andurri-lcasd @dn assessment , the soci al compet
and failure, attention probl ems, and info

Mercer -2Q9p1: 21
23
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The outcome of the studies conducted by

b j
i

rr
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veal ed that | earning disabilities are of

ected to research faced defi di esmciiead i
Il s (Schumarkder. etn alur nl,9 8&3e 5esearcher

und t hat students with | earning disorde

i-caud udn assessment, due t ocwar mied¢ inloal tod

udents were exposed, which provided mol

reviously standardi zed tests-98J . achi eveme

oCiI

n Chicago, the team from the Universi
a l confidence established t hat stude

ragmatic use of | anguage, therefore they

alsed

S

O O

~—+

oCI

for clarification in ambiguous situat
al bonds ( Br)yanMoeateoaler , 198&: rksearche
ously underestimated their tadil atkew®f

ity, and successes to either s-Lfplicit

searchers from the University of Virgi

i sorders increased thei rmoandadbe nihcei pr oadt ut ce
Ther

ask

n r

efore the team tried to develop strate
s, which contributed to an establ i shme
eading and mat hstl@dBHall ahan et al . 198:

The Col umbi a Il nstitute whi ch resear che

nd

ucted works on memory and study skill s

teraction of characteri sti csd4do)f. tThhee tweoxr

nt

at

ri buted significantly to the present |

0
n
the I nstitute researchers raised controv:
0
h

|l earners with SLDs, were in & atcheyap

students have not acquired efficient strategi
therefore cannot use their abilities and exp
instruction [é], however, they are capable of
compent performance and that they can i mprove
functioning whenraptphreoyp rairaet et asutgrhatt etgaiseks . ( Mc Ki n

As Mc Ki nney (1983: 131) notices, such

opposition to the earlier believe of the

24



di sorders faced relatively enduring defici
hi ndered their capacity to perform acade:

l nstitute motivated experts to i natseensaff i e
devel opment of scientific thought in SLDs
education of | earners with SLDs by their |
and enforced an i mprovement of teaching me

1.4 Integration phase (1985 1999)

The integration phase brought gradual st al
reference to its convergent definition pr ¢
with the middle 1980s further régaegrchuse:
of SLDs were developed. However, as Hall a
di screpancies between researchers concern
procedures and the debate over ploadcdmerstpl ¢
bet ween the two concepts of modern and po
viewed SLDs as a medical construct, t her e
physicians, psychiatrists and neurdaladgi st

met hods that could help to compensate def

speci al education i n order to I mprove t
Post modernists quite contrary, perceived
comon and incorrect, or even i mmor al ass.
di fferent and | ess abl e. This commonly sp
prospects for success of individuals with
gatree mainly educators, pedagogues and ps
di sabled | earners into the mainstream edu
i mpact on social constructions (Hall ahan &

A debate over the continuum of pl aceme

take more ownership for i ntegrative educe
Mercer 2001: 30). On the other hand, it ra
i nt eeer gptriacti ces. As Bradley et al. (200 2:
children with SLDs subjected to integrati
i ntensive and specialised instruction. The
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l ed to the split of the current status o

I mportance for the realisation of the pres

With reference to medical field of stud
specialists of the integration phase as
scientists to research in memory and Vi su:

cetdt in Guardiola 2001: 20) stated that re
brains of the disabled due to their smal |

British researcher s, Stein and Foavtl @ | W

5

dmi nance, as well as a faulty eye converge
deficit (Guardiola 2001: 20). Difficulties

referring to phonol ogical procegesgsof Ad ama

natur and i mportance of phonemic awar en:

readi ng'tiemtturey 2a6s t he research on it had t
and intervention practices ugetdotoherdat:i

provi ed by the U.S. Nati onal Reading Pan:i

o Q S5 S o0

the ability to focus on and manipul ate ph
| anguage (-NRP 2@0@: r2port t o otnhelL alb.ou.r Saen
Human Resources, Lyon (1998) explained t he

foll owing words:

—
2]
—

0 good readers who understand th

|l etter patterns, poor re
i ple". The csulprit appec
t words are made up of
ping phoneme awareness
or can be attributable to a | ack of
etshceh o o | year s. The end result is the s
awareness have diffi-duletiires elciodkinmgg s
are | aboured and weak, resulting in ex
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Further, Lyon (1998: 12) pointed that phon

in early assessment of | earning disabil it/
gr ade, noting that it iIs possebleento pceurn
which [ earners wil/ become good or poor r e
for Amul tiple early interventiion pphroongernaem]
awareness, phonics, fl uency d eavteel goipenseon t(, L y:
1998: 13). I n his opinion, the interventio
would i mprove reading skills of | earners w
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was convinced that prevention was of <cruc

unt i | the | earnero6s biological age of nin
di fficulties in | earning to read bfy 75 p
phonemic awareness had its impact on the |
1994 by the I nternational Dysl exia Associ

Learning Di shatiilantalesl mantdi ttthtee of Chitl d He

according to which,

Dyslexia is abaspedi disoddeaguafgeconstitutional
by difficulties in a single word decoding, us t
abilities These difficulties in enngle word
to age and other cognitive and academic abilit
developmental disability or sensory impairment

The fact t hat reading difficulties hay
phonemic awareness, reading comprehensi on
prompted doubts whether teachers were rea
repmastt teachers turned to be under prepar
in disorders and reading development durir

Regardless of the studies on phonol ogi

were given more attention imotrhem steaeagnats
neur oi maging studi es, researchers pointed
dios ders. Pennington (1990: 19&)kegirrfeor mé ctt
of children with | earning disorders also

spelling and | anguage587ps0r Racg, (Sawws i A ¢
(1992: 29) from the University of Col or a
dysl exia and its heredity. According to p

1990s by Al bert Gal aburda, Nor man Geshwi nc
t hber ain of dyslexics differed from the nor

side medi al genicul ate nucl ei ( MGN) i n t he
small er than the right onesdyshéMoimnecewaerin
the dyslecticsd6 brains had more smal.l neusrt

The results of the research were consiste
hemi s-pased phonol ogi cal defecta iet dylsl et 9
8010). The researchers conclude that:
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Devel opment al dysl exics have impaired reading

s ensaocruyi t vy, motivation, and education. Though

fundamentally a disorder of | anguage, there i
perceptual abnormalities that coul d, by interf
t he kirgheafrect s, including linguistic anomali es

Apart from new findings in the field th
of SLDs, there was another i mportant conce
achievement and intellectual potehtahénas
and Mercer 2001: 30). This procedure in di
of I Q tests was developed in the emergent
1990s due to an observation ehetr athi ledran
and so achieved better results iIin | Q test
reading di sorder s wer e probabl e t o SCOTr €
underestimated (Siegel 1989: 46191 f i clTuhlet dti
I mpl ement on preschool and early el emen
devel opment vary significantly at t he e

achi evement deficits was not suffieeci eant ,f

2007: 67) . The consequence of using the
exclusion of | earners with reading disord
Stanovich (1988) expl ained, Adeficient |
i ntiegence; which reduces the achievement/
out of the reading disability categ-oryo (
476) .

Al l t he above i ssues i nfluenced resecé
approach and caused a turn in the studie:
psychol ogi cal and educational areas of a

Owing tdehbys tlkearapeuti c programmes appe:
corrective than corrective type (Augustyni

new concept of educating |l earners with SL
and i ntselilldcst wala movement activities and

I n the early 1990s, Ernst Kiphard who
and emotional di sorders noticed that appl
remedi al met hod that brought positive eff e

perception and movement referred to mini mi

and destabilization of chil dren's persona
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motorics and is recognised as the founde
Zgl owek and Al eksandrovich 2016: 157) .
Wit hin t he frame of research on beha
compensatpobpegti ve method that turned to be
by Veronica Sherborne. Although the metho

I nt entsantei cant of therapists and educators

dedicated to |l earners with severe |l earnin
was recognised as beneficial for al | l ear
becwsae Sherborne devel opment al met hod ai m
emoti onal and sociogllowepkheard Alnelchand dimewni

The process of integration of | earners
was |l ong and uneasy. I n the middle of 1909
ai med at integration of people with SLDs

soan doubts were raised as to the selection
o f teachers engaged in the mainstream ed

gathering people with SLDs and their famidl

and even school s, began to report the ine
relation to its assumed effects (Haug 201
the integrative approach were expressdad ir
was six year | ater when the problem of ins
on the international l evel by UNESCO in 2

Regardl ess of positive changes andf gener
i ndividuals with SLDs brought by their soc
approach was admitted and a need for its
the disabled was manifested by UN (UNESC
confirmed on the European glriosubnodn i(SECaatdka@o

2000, Art. 32). According to the assumptio
soci al model demanded mpdeaelrinmisaati ooan of s
the disabled. The new approach, initiated
of inclusion, which also enforced changes
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1.5 Inclusive phase (2000 and beyond)
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e inclusive phase, though strongly assoc
Ds and full socialisation of peopl e wit
ciety, also brought some | mprovemnmesnts i |
e f i ndi-morst eonfi sptousdii es of dyslecticso br e

ase, found their confirmation in neuroir
magnetic resonance i maging (MRbraansd cc
tected the same reversed(aymengmengt fohath

rnickeds area) of adults with dyslexia.
nor mal functioning o f the brain respon
mi sphere (Hall ahan and Memrmned RYWOGar 2189
ter by Galaburda which supported the vi

mi sphere of brain in dyslectic vliesauranler s
ocessing of dysl exics in comparison to
wrence (20009: 17) remar ked, Gal aburda e
ecific disorder but a variation mde.t he |

excluded the dyslectics from the group
adley et al. (2002: 796) stated that t he
ctor in defining SLDs, whioolwiacmi ninorl 99a&Ss
s due to the fact that the key to the
ocessing which was not regulated by the
7 as <cited in Siegel 1989hed76lustBfaed
screpancy between 1 Q and achievement was
|l earner with SLDs performs outside the
d achievement tests weries sallggsee tted . p astir
ews who believe that appropriately sel
signed tosgavebhopthi skuahg, woul d be of
thods applied earlier tginealdhzar s7)wi t h ¢

This way of approaching | earners with
ychol ogi st Philip Seymour from the Uni
l'tiplicity disabilities complicated the
ason theydiswniodledl only into three broad ¢

d visual nature (Guardiola 2001: 21). Th
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i n educational approaches applied by incl
specialists' attention towards adjust ment
teaching towards | earners special ieddicat.
i ndividually in case of every disordered
section 1.4 hereabove, the integrative app
to schools in 199006s as an al tfearinl aetdi vteo tnoe
| earnersd SEN, regardless of educatorsoé ef
al so turned to be insufficient i n warran
educational success by | earrneefrosr ewi tfhr oam d2 O
European Union governing authorities have
on the concept of inclusion to public scl
adjust ment of met hods, technrirguadss afo tleeaa
i ndi vidual educational needs. I n 2014, i n
approach in European countries, ande gi ve
European Agency for Development in Speci al
European Agency for Special Needs Taomd | nc
better understand the differences between
nature, table 3 below is used.
TabltGGharacteristics of integrated and inclusive ed
I ntegration in educ I nclusion in educ:
focus on the needs of equal focus on t he
expertise of specialis expertise of speci
teachers
speci al interventi on good teadHing for
benefit for the integr benefit for all st
partial change of envi total change of s«
focus on the student w focus on a group
speci al programme for overall strategy ¢
i mportance of assessme i mportance of perf
Analysing the above table, it can be se
al | | earners engaged in the process of &ed
needs satisfied by means of empl oymgnt of
The choice of educational strategies deper
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These kinds of adjustment cause that any

needs not to be taken as | earners perfor
preferable | earning strategies and0O04a: an i
32) puts it i nclusion in education seems
regardless of their abilities as they work

do not require constant attention of the t

The presented differences between integ

~—+

hat new challenges are set for the educa

need for reorganisation of functiominng of

to performance, and a change of recently
substanti al changes demand rearrangements
organi sation, teacher education and trai
Pr dod & , as Haug posits (2017: 206) , this i
i nitial acceptance by the European Union r

the process of devel opment .

1.6 Final comments

I n the present chapter, the process of dev
for better understanding of the nature of

|l earning disorders began in thef oumddteienrn
phase of scientific interest in SLDs. Init
studies which drew public attention to th

beginning of the twentietth efenthhe yt aans i i

scientific research, convergence of scier
international activities of experts in Eur
gradual recognitioneadcfs wawaarcied tey adfe dl eawvril g
of medi cal research in SLDs of t he emer ¢
i nternational teams of specialists, turne.

identification of vapgi dussoddmenssi duse dfo
di fferences between various | earning disc
|l earning disorders and specific | earning

SLDs conducted over tshuel tfeod lionwian gd edveecl aodpense
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tool s, which in turn had an influence on

by speci al education therapists for t he
i ndi vidual remedi al and compensatord <cour
hi gh educati onal potenti al of |l earners wi
and therapeutic programmes in the 1970s o
perception of educational potenti al odf i nc
mai nstream schooling was opened for disor

within the approved nor ms.

As it has been descr iibnetde garbaotvieo n np hsaescet,i
of i ndividual s wi t h SLDs i nto the mai ns
adjustments in organisation of school worl
Thi s, in turn, was to f darncde vd hamd es wint hs dS
be said, that integration of | earners with
revolutionary as it opened new | ife perspe
perception of individuass Mowadvemari afutserdi a
educating individuals with SLDs in public
the adopted integrative approach, t hough
perfection. Asnstehdsobead)jsédomentiof alll
integrative process of education to indiyv

who had to adjust to the existing systems
to stigmanicansequamdeito soci al rejection
needed to be redirected again to suit SEN

The newest concept of inclusive educati
been developed since 2000 as an amendment
thorough changes i n national systems of ec
i mprreanent s i n curricula for the tertiary |
many admit (Forlin, 2013, Haug 2017, Schwe

i s considered to be the greatest cometempor

di sabl ed. It supports | earners with SLDs
enforces removal of barriers in communica
we | | as promotes socialisation. The most
application of a student friendly teachin

process of education from assessment to pe

Much as there are no doubts about t he
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approach, I'ts i mplementation and perfor mal
8) . Forlin (2013: 67) explains that di f fi
systems depend on the potopgpmameombes s sd att fe
apply. He stresses the necessity for natio

a clear and articulated concept of equity,

of i mplementation are t harscuwghbSuuckcred neslyss
then, depends on organisational, financi al
the European Union and which have an i mpac
use of inclusive approach itm edwncdtaindnadli s
which some opt for total inclusion in eduoc

Presentation of the scientific thought
that there are different types of | earningq
various transformations and stil lerr,aitshees
commonly applied definitions of SLDs are
Further, the selected SLDs are characteris
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Chapter 2: Language related

2.0 Introduction

As
per
hi s
nat
pro
bet
amo
an
und
spe
di s
f ol
t he
whe
ar e

i nt

| an

i mp

demonstrated i nt hehedipsrseevritoautsi ocnh,a pSLleDs oh
ceived and defined by medical and educ:
torical phases of development of scient
ure of |l earnobng, dosoederovyeahdppiang, ct

cess of classification of SLDs compl ex
ween various definitions of SLDs and |
ng the spechal astisolni nott htehé i @il isettt ati o
attempt to systematise the existing s
erstanding of SLDs and mark the fundam
cific | earmnirnghedi ssomrpoertsa.ntl tt oi snoft i ce t
crepancies in defining SLDs, at present
| owed internationally. Their appearance
t hasrisst. offhet hfe said definitions was i s
reas the second one was established by

provided bel ow and used herein as r

er natcitoenralancdh aarpap| i ance.

Further, as the problem of approaching
guage education iIs subjected to an an.
ortant to characterise the | egadsadm,si s
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firstly, causes and types of SLDs are pr

i nternational decl arations and | egal acts
education of |l earners with SLDs by the ma
st aPresesentation of | egal basis for educat
further anal ysis of organi sational, fina
I mpl ementation and realisation of the in
coums rsubjected to comparison in the empir

Finally, it is important to remember, t
which affect the foreign | anguage | earninc

i n the present chapteyslaexi & i mirtolddietnrs tasula:
dysphasia only. Excluded are any specific

di sturbance and those which are not rel at e

2.1 Defining specific learning disorders

As it has OheaepPrehowe 1 nitial terminology t
with SLDs differed significantly from the

more, the intellectual potential of the di
terminol ogg, cowhhhtsicamsand detri ment. Def i
individuals of unsound mind (Tilley and Ja

from the then society. AltHdwedhld thhaes sDeiean t

t hroughout the twentieth century, the te
promptl y. It was in 1962 when Samuel Kirk
l earning disability (LD) t o pdredbilnemss owteo cw
Nndel ayed or retarded in | earning to talk,
was understood as an i mpairment of psych
cerebr al dysfunction or ematsi amglorarmdtheh
that LD was no |l onger considered as a ki nc
Three years | ater after the i1 ntroduction

terminol ogy, Bateman (1968at2#80hi cdmphewe
di sabilities manifest discrepancy between
in the |l earning process, whihelker wmays o0s y snto

6dysf a@ancHeironexpl anation obnthe peabbémgdrcae
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LDs and encouraged educators to explore t|
1969, the U.S. Congress aGbpltédenkKi wiktils &
Learning Diswhikht was Ad&tdeicaitmohuddédtihe tHI
Act ofUl8S75Congress -182%: Public Law 94

't is i mportant to notice that the ter
di sabilities have been used in the USA i
however, these two terms have a s-pbB}) me a
expsai bDs i-speéoadei aodi sabilities which ar e
ment al retardati on, neur ol ogi cal di sorder
physical I njury, as well as emotional di sc¢
asi sdkorders in basic phonological processes
or doing mat hematical <calculations, in spi
and someti mes even high intelli gpgemoe, imdtel
cul tur al backgr ekuinpdi.s A(l Z00 8Kr azd)wi mati ces
specific disorders addresses the intellig
SLDs remain within the intellectual nor m.

Anot her discrepancy in defining SLDs r ¢
bet ween | earning disability and |l earning

policy provided by the British | nstairteute o

defined as foll ows:
Learni ngiidsi saa bgielnietryal term that refers to indiwv
understand and communicate. Ot her terms that
situation include complex needs or high supporf
Learningiidd fdfittceen tysed in educational settings
have specific problems with | earning as a resul
problems. Children and young peoalte oktgenring
described as having a |l earning difficulty. (BIl
It can be noticed that, although both t
used interchangeably, the first definitiol
to an individual's overall psychal pgircalin 2
needs to be supported in developing their
of learning difficulty, however, educatior
with medical, behaviour al oan d afnaogru awglei cphr or
the idea of integrative education was bor
i ntegration phase described herein in sect
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As it can be seen, the difference bety

ween | earning disability and difficul't
mi nol ogy of either LDs or SLDs is wused
ch tédfeer. I n association to the second
dies had been first conducted by physi
i cal aspects of SLDs, and ther efuorree use
SLDs recognised as a disorder or dysfu
rgent phase, described previously in cl
chol ogists became interested iamr naduwgcat
ficulty, t hen, iI's a term that <characte
03: 6) , do not present expected progr
ic academic skil!l areas that rcov8uchan
erstanding of Il earning difficulties, h
y these which refer to an individual 6s
rning may result from, f ore giurad tea ntceea:c ha
r g tewacc enretr bonds-stamddéd ntor bsthudentt ruanc
nomi c di sadvantages, |l oss of conf i de
behaviour, health problems, beldow!| aswer a
ci fic informati on processieng 2002:i caBf
arstek 2002: -73);. Wehset woeordm 210e0a3r:ni6ng di f fi
wide to apply it for the context of Sl
Variety of terminology, as well as di ff
d, were convincing for the author of t1}
t encompasses intellectual probleems of
epted norms and who experience | earni ng
guage skill s.

A definition that is broad enough to co
d precise enough in enlisting the disa
el oped by the U.S. Nati onal JaiDnpt i @o mm

0OO2nd adopted by the U.S. Deipaot mehoef of
ndi ewduhbhl Disabilities E@GUDEA) omf | BA@rOacv ewr

o

| owi ng wording:
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Specific learning disability means a disorder

processes involved in understanding or wusing

mani fest itself in the imperfectombtbidy to |Ii
mat hemati cal nclabdiuh@t condi ti ons such as ©perce,|]
injury, mini mal brain dysfuncfU.ocn| DDEAS] exi a, al
Part 300.8/c/10).

Firstly, according to the above defini-t
di sorder of psychol ogi cal basi s, neur ol og
| earners within the intellectual norm an
matering | anguage skill s. These educati ol
functioning in the areas of conceptual, S

which refer duly to problems with rnedadi ng,
communicating with others via accepted nor
that mastering of all the above |listed ski
| anguage | e@irmiilngr Ipy otc® stshe gi ven definiti
wor k recognises that the concept of SLDs

narrow range of performance outcomes and

ment al rleda @ak daft i @empor t unidheisc & oo fl etaganc hii m
or primary sensory deficits. Therefore, f
| earning disorders that affect i ndi vi dua

considered to be of specific nature.

Secondly, it needs to be stressed, that
is compatible with the concept of devel op
character of SLDs refers to the fact that
ma reisft ed within the period of the early ¢
subjected to intensive transformations. T
Organisation (WHO) and also advocated by N
Bartni k0)20b0Po2and.

Thirdly, accorlditreg ntad itomealne&weastsCD)i c at
released by the WHO in 2019, which turned

SLDs are classified in a group of neur ode\
di fficulties in the acquisitiaon dmhgaxagey
soci al f umrlclt:i oOn6s ov e(risGDbn 2/ 2022) . For this

formally applied by the WHO i nsteddtofonod

abbreviation of SLDs is understood as spec
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Finally, due to the fact that in the pr

educational di fficulties that are inducec
necessary to introduce a term of spdci al

the dissertation. This term is closely as:
refers to international standards of educa
Nati ons Educational, Scienti firc uamd Guwl twhr
the role of special education is to facild:@
adaptive pedagogi cal met hods that enabl e

programme (UNESCO 2012: 83)e.nslet, cS&EMN kataeg
idea of first, integrative, and more curre
SLDs.

2.2 Taxonomy ofspecific learning disorders

The definition of SLDs applied in accorda

2.1 above, sets certain boundaries for a t
t heir psychol ogi cal basi s, neur ol emgti ala | C
nature. What is more, it addresses only th
di fficulties in acquiring a foreign | angueé

I n Table 1 bel ow, SLDs whi cehd fiun fad c darhdea n:
classificati oh&Aenmoefr itchaen WHQ cahndat ri ¢ Associ
classified within categories in the foll o\
t h@l assificati(ondDof( WHGo02@2AP8) which 1is ¢
specific | eardDiagndssocdaendi Stahestical M.
(APA 315.0); and devel opme WHI 292860 )o rt hla
i's viewed respectively APAAg S8tlltber3)wi t h | angt
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Tab2®l assi fication of deté&l bpmeheaWH®i sorder
(http://id.who.intl/aindd/Disgvkt it he/ &PRLA9LBO22: 42

I C1 l dent i f DS M l denti fi
symbol symbol 5]
| Ch1
Devel opment al 6 A03 Specific |l ear. 315.0
Devel opment al 6 A03. Specific | eari1 315.00 (
wi th i mpairmen i mpairment in
Devel opment al 6 A03. Specific leari1 315. 2 (
wi t mpairment i i mpairment in
expression expression
Devel opment al 6 A03. Specific lear1 315.1 (
with i mpairmen i mpairment in
Devel opment al 6 A01 Language disol 315. 3
l anguage disor
Devel opment al 6A01. Speech sound  315.39 (
di sorder
According to the information presented
t hgg ven taxonomies issued by the WHO and tl
terminology and understanding of SLDs. A s

i n two components of the used termst.all n peé¢

nature of SLDs, which addresses the probl e
the devel opment aa pAOBYPd TWEIOARA22however,
specific disorders, underliningdit$si@biflaictti e

According to thAePAexgplvematwiam ofef erence to

|l earners with SLDs demonstrate unexpected

their intellectual abilities which remain
It i's import édot ht of ndothieceapphated terms (d
di sorders) are in |Iine with the definition

of the thesis.

The abof2al Jabskbows two main categories
ar e subcategories t hat refer respectivel
mat hemati cs, and speech sound disorder. C
pursuant to theOtamdnbmg APAt hiet WHs deci d
part of the present dissertation the noti ¢
characterised Cvilt il hteh & hwiiecew tie jJusti fied

i nformati on i ssued by t he WH O on i ts \
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wWww. who.) ntpweswsant to which the American
projects to |laCdbawer ssihcen .neweestf i nal deci si on
2025.

The detailed characteristics of the abi
in the followin@.ulBseawtiitdhnscl dDs2. lattent i
probl ems that arise in effect of SLDsO occ
2.2.1 Development al l earning disorder witdh

According to the I 6Dprimhei deviehopmdetdal nl

with i mpairment in reading is identified a
skill ( WHO6 RM2.20) . Foll owing the explanat
performance of the skill is significantly
The disorder is wuswually manifested by | ac

compr ehewrsiitothenoft exts. According 0tld&,t hé i WH

phenomenon was prevCbBasl gyevekcogmesedl| idys
2013: 315.02).
As it has already been outlined earlier

as a result of the development of scienti
word blindness, the term introducltda fbiyr Ktu s
time in history by Berlin in 1887, and al s
Later, it was identified through the notic
(Kirk and Bateman 1962: 73) amdrodweledp me
cannon of telrGB(WHO 031 3Ivii 08) . More recent |
use descriptive ter minoll cddyd ycsal ne xbiea ni ost irceec
as a developmentWHO | 225837 08. @) PaMdeeass I n
classified as a specific | eaAMA 20 B3 .00 A@)e.r

By analysing the roots of the term dys

dyslexia derives fromdGsem&kamsad had, ndi fwhie

|l egs transl ated as 'read'. Combination of
reading skill. According to M. Bogdanowi c
replaced with descriptive terminoawogy i
sti || of common use i n scientiflii cAs pMof e

4 2


http://www.who.int/news

Bogdanowi32 (R2008Ber explains, dyslexia hac:c
understanding it refers to SLDs conditione

l i ngui stkiicnnaesahetl e functions rel ated t o

me mo r yp e racnedpottuoarl i nt egrati on what resul ts
reading skild but also with written expres
secaomd,row sense, dysl exia is described by
|l eming di sorder of decoding and comprehen
interpreted as a reading disability. Withi
to problems with the foll owing: fmras, C C
orthographic dyslexia or dysorthography;
recogni sed as dysgraphi a or a writing di s
understanding, dyslexia does awmod neantchoenmpaatsis
recognised as dyscalculi a.

For the purposes described in the prese
the broad definition of dyslexia. The choi
teaching of foreign | anguages thatt senaamp a
also include el ements of mathematical cal ¢
of such approaches as task based | earning

For better understanding of tpeomatasewef |
problems related to this disorder are subj
foll owing order: reading difficulties, or i
with mathematical calcul ations.

According to the existing scientific kn
providéaad bynternati onal DBy & B48)4 i yao3vArsg oicn dit v |
are usually recognised as dyslectic due t
tongue, di fficulty in correct pronunciati
age, dyslectic chidgdriem aecmmornady aanrd dfilfuarc
as comprehensionKoofmosheanded&di taxt(2.012: 7
probl ems opcocour pdhuoen otlaw gi c al processing and
mani fested as much i tbhéisstohadangunagd LQL1)
explained that the i1issue of phonol ogi cal
graph@mest en reopfr elgetntteards oectl y rel ated t
sounds) . The problem can be demonstrated

Foll owing Miles and Miles (1999: 45) , En
4 3



transparent | anguageshyrich, ampdbditimhhdadi/@amggy |
/i el, whairfe there is no direct correlation
K. BogdanowB®é62 ¢(20htii1 y9Botices, tiwme ncays e ioxf

|l etters are represented by forty four pho

by more than one | etter, and the same | et't
Its position in a word. Thushonemd £r eaoe
additionally orthographic differences bet
| anguage, as wel |l as insufficient knowled
recognition not only in L1 but also in L2.

Further, as K. Bogdanowicz (2011: 96)
mani fested by inaccurate and influent perf
by misinterpretation of concepts. Dyslexic
confused with ordering, sequencingtampd ren
bott om,e frti,@libtedFoorre t he same reason, for in:s
the alphabet, giving directions and foll ov

As a result of their poor phonol ogi cal

i mpair ment in reading recognise rrhymes,

particular sounds in words with difficult)y
are pmildsed as | earners oKbtmos aertgeBmet het
What i s more, they have problems with r em

those which have simil @b,-g pzr,sdcloar 8h) k me pr e ¢
n,-wm I n the reading process the dyslexics
transpose the order of Il etters (Zakrzewsk:
an additional chal | eenvgeen fcoorr rdeycst| erxeicco glnda arit
words does not guarantee that their meanin
(2012: 72) explain that | earners with SLDs:s
term memory whicheds nambes ubutcshv eaf sb &g hrounne nm
mor phemes or even full words that the | ear
Probl ems wi t h phonol ogi cal processing hi
directly, however, they al so acsaustehely2 niaeyar
|l earnersd capacity to acquire L2 vocabul ar
are perceived as disadvantaged, slow and |
increase fast as they rede loegdheramdangl] owe

dysl exic have fewer chances to ex®H6e@nd t he

4 4



Finalitlye aforementioned redutcedmcra@maai ¥ y m:

al so account for problems with rememberin

and orderly manner and influence | earner s¢
Smi tih2:2078). As it can be seen, difficulti:
ot her | anguage | earning problems with | ist
2.2.2 Development al | earning disorder witdht
| mpai rment in reading may be accompanied
dysl exic |l earners make a | ot of spelling
grammatical correctness and t he aelsOtbh)e.t i cs
The WHO recognises the i mpairment as a d
persistent difficulties which affect an it

to writinag (6MIO3.210)2.2 Chung et alr ©2@20s -

regardless of an individual 6s sufficient ¢
precisely, |l earners impaired in written e:
punctuation accuracy, grammancge acf wiedédé asasi
written works. Similarly to the dyslexics
expression is noticeably below the expect e

recognised under a term of dysgrapMHdiOa (or
2013: 784.69) . This term is stildl used by

though they notice that the descriptive de

Y

age. According to a pri®j €8s tcheaspi dbhlcam,i
c
1

a broader meaning than the termatdyosaqil gploir
graphic aspects of the issue (Chung et al

|t i's believed that the primary mechan
communication between the phonol ogic memo
Chung et al . (2020: 47) caiBlarthekogeapbo
noti cevethlatsor der may also resul't from i

which refers to functioning of storage and

that dysgraphia is related to probl ems wi:
harvdeoordi nati on. For these reasons, dysl e
speaking. They tend to omit certain phone
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di fficulties in distinguishing phonemes I
2006: 19). Dyslexics also find it di ffict
sounding, what in turn has an inf-Baenick on
2010: 219) . Further, according to explana
Associl dtaiodm:( 5), |l earners with dysgraphia
sl ow, often with both hands i ntnmeerntbhean gaenadb |
copy kinaesthetic movements to form | ette
(20183)82xplains, they show tendency to m
i n words. Their handwriting aedotuesi vkl ke
spaced inconsistently within words. Lette
size (Westwood 2004: 103). What is more, v
punctuation, as well as correct wuse of <carg

Apart from its iIimpact on fine motor sk
al so has an influence on gross motor skill
with dysgraphia make | mpression of being
eXxpnlsai it i's so, as | earners with dysgra
expressing them in a written form difficul
the sustainable acquisiKoomoofandar§mitth an
epl ai heahatrs with dysgraphia may first o
di fficuldt to understand and foll ow. Seco
processing of the pr eassenttheedy glraacnkemaeermbals i Ici
ver bal materi al in the order presented t
mani fest err orosr dienr arpuplleysi.ngM.woB@j dahewi dz a
attention to the fact t hat l ear gess wwit thh
diff culties as their-r l i nguistic knowl edge
interfere with the rules of the additional
systematise knowledge of L2, preclruediegsn | e a
| anguage | earning process.

To sum up, al | of the characterised syr
i mpairment in written expression are manif
stages. The enlisted symptoms often over/l
readi ng, l i stening and even speaking s kil
di fficulties. For | earners with this type
moving in a specific |inguistic | oop of
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vocabul ary ext-degsebopetac&cabuwalrl, togeth

and |l exical qguality of applied structures
texts; and written texts are hardgtyucbmpn e
and often illegible shape of | etters. |t

l ack internal motivation to |l earn a forei
and tend to avoid writtermrmserlks.s By tchrd tge
be mislabelled as | azy. Spehcepdii-omammonse
and negatively influences their correct sc
2.2.3 Development al | earning disorder witdht
Much as chil drpamgseaammetdo toe dperveel op | angua
they also demonstrate the capacity to acgqgl
117) states, young | earners show their un
arithmetic, whether instructed or not. Ans
| earning disorder with i mpairment i n mathe
caused by a disruption between otcltag eac ti inv it
pari et al |l obe of the brain, and numeri ca
provided by the WHO, this type of SLDs inf
which include probl ems with A naunbser ascecnusre:
calcul ation, fluent calcul ati o9VlO &@® @2 acc
6 A03. 2) . Pur suant to the WHO, this develc
referred toWHG 2d¥Isi.al)c.ulSuwd (a ando Shnaflornm

that apart from the term dyscalculia, the

bl i ndness, wha't confirms the fact t hat It
dysl exia. Although this disandemnges!| eatnid
must be noticed that due to currently foll
| anguage is a tool in | earning particular

|l evel of educati on. eFRaorn eirrss twehmoc ep,e rtf hoer nd iasr ¢
| essons conducted with the wuse of some afg
| anguage of communicati on, may mani f est t
devel opment al l earning mdt bemder cswitht o mBBhb
appropriate with the view to t hien dfDiEeAe ment
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W.S. DEDEA®PHrt 300.8/c/10) and the broad
gi vemM. bBogdanowicz (2003: 262). Also Chung
to BBSM devel opment al di sorders of dysgrapt

under the SLD category and not defined as

Apart from gener al l earning difficulti
| earners also face other |l earning problem
meaning of number s, remembering math fact:
patntser and performing tasks in geometry (¢

Cohen Kadosh (2016: 3, -n@umedn xwl| atctogmt it o v e
and =®=ooitoonal factors that affect dyscal
di seorredd | ear ner s manisfpadti ail mmparidr meem th ail n wwir

poorly appllye psyustee m. For example, they ha

usi ng money. Similarly to | earners wi t h
I mpairmentading and writing, dyscal cul ic
|l azy, what additionally to t heciornfliearnmcien ga

may even make them withdraw from soci al I

thmach as dyscalculia is the problem know
early stages of education. As many notice
2001: 97; Suhda and Shalini 2014: 913; W
armethic i s often interpreted as a | ack of
i nsufficient teaching instruction.

2.2.4 Developmental speech sound disorder

Regardl ess of broadly wunderstood dysl exi a
writing and mathemati cs, there i s another
sound, commonly reddH@Pni2VeldB3 8s 12y spivhsch ¢

foreign | anguage | earning. I n fact, t her e
included into SLDs in the present disserta
for a | ong period of dyisemtaisfiiac watsnmdiudg ea
di agnosis together with dyslexia and reco
the end of the nineteenth century. Secon
neurodevel opmental character (Guar cical a 2C
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the process of | anguage | earning and are
|l anguag®HG k2iol2BsdaQ1. 0). With reference to d

particular by Il earning difficulties in the
|l anguage. The disorder significantly aff ec
bel ow ptelted edx i ntel |l ectual l evel and age o

definition of USISDs Dgipaen mewltD i OBABugati on
DE 20D&£A Part 300.8/c/10), as quoted in se
commondiysarsders of the basic psychological
and/ or using both sSipheker oared wvarniatltyesn nlga riSd
perspective of |l earning difficulties in re
negligence in the opinion of the author of
As to the terminology, it needs to be
terms used by thEiln@D@ ndiSdb rtelsep eARA vel y) ,
aphasia is wused instead of dysphasia to
explained that according to the d&DOri pti
(WHO 2:01m80. 1) , dysphasia is also interpre
the use of both terms is applied interche
di stoinndbteit ween the notion of dysphasia and

have the same causes and are mani fested by

to a |l ess severe form of aphasia ageé is u
(Ral ston et al. 2018: 1061; Sherratt 2020:
defined as developmental type of aphasi a,
an injury (Sherratt 2020: 122r7t)at i oo, r tthhee
dysphasia is applied interchangeably with
descriptive terminologlyGDhlas suggested by t

According to the diagnostic criteria o

specific |l anguage i mpairment (SLI PSMf expr
5. It iI's there characterised by speech de
production and reception of sounds, t heir
resonance quality, as wel |l as in quality
functions and wuse, what appears not to be
co mmuni CAPtAI @ B@A 5. 39) . Dockrell and Lindsay
devel opment al di sorder affects such aspec
l exi con, phonol ogy, pragmatics and gr amma
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en point out t hat dysphasi a ovreell atpesd d
obl ems of expressive and receptive char e
Regardless of the complexity of the di
milarities between dysphasia and dysl exi
d sound disorder still remains onilcgs part
dysphasilaC-hiOnciltudiedd f@Ma genetically root
vel opment of biological ma WiHOa 2 FB®:)af t

means that the nature and causes of dy

thogenesis stild]l not fully wunderstood ( /
uses of dysphasia finds its confirmatior
sumes t hat t he pat hophrysli aotl @edigyd o in i t$hei ssi
fancy by dysfunction of motor skills and
obl ems combined with oral motor sympt om:¢
tices, difficulties in | atnlgas amges tl esay mg tna
the school age, what is of great i mport
According to specific |l earning difficu
fect i ndividual s6 academic skills of p
umerate firstly, incorrect acquisition
mited expressive vocabul ary. Secondl vy,

to sentences or explaining a procedure

compl ete or inadequate utterancesageaend ¢t
e mentioned as avoidance and compensator

fficulties may derive from probl ems in
aning the jaw, tongARBA ax®13:i3p9s ,( H8d0r. 0s)p e
014: 53) reports t hat | anguage abnorn
onol ogi cal and/ or syntagmati c devi atii

rammati sm and paragrammati sm.

With reference to phonetic deviati ons,

di vidual s mispronounce phonemes which a
ereas according to phonological and ver |
temmidco the following types ofelneipshtaankte s :

phanaddipe nognir I )yec igd.i,s p| abcleanbetnl)tc k(re .sgu b st i t |

(pbresgmeyrenihe | atter type of errore.ngay, al

t h

e cage -toe tthewll)i.wfinl 1t heade sdhf circumlocut
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object is used in excahamugger ody it hleh @ @d g h a
al so use neologisms, which in Ardil 6s (20:
( e.pe.n;xcialrn)t iamd 1 ncorrect grammar forms, whi

grammati cal mor pha nbeosy oprl aayietad yctlbelesp y(ida imga.h,lo e

opinion of Grimm (1993: 57), these -sort o
term memory which prevent dysphasianclesar i
are essenti al i n the inductive acquisitio
words from the 1input | anguage, t hey are
grammar rules in | ogically formed sentence
As it can be seen from the above expl an

sound disorder which affects severely pro

| anguage reception. The problem reloates t
Haynes et al . (2012: 390) it can be mani |
attention at or al presentations, poor | is

presented verbally, di fficulty ihendidegst
only simple sentences.
Both productive and receptive types of

for i ndividual s6 problems with wunderstanc

produced, and in applying turn taking app

and 2milt2h 43). DJguUni ewska et al. (2018: 1
i ndividuals in the emotional and soci al a
SLDs experience disturbances in motivatio
soci al relations, what influences the proc
the educational success.

To sum up, based on descriptions of the
devel opment al | earning disorder with i mpa
and devel opment al speech sound disorder si
chances for success in foreign | anguage | ¢
of SLDs, incl uM.i nBgo g ddarnda WHiagg 2 € d24@Q@3)a,l . (201
and Smith (2012), Njiokiktjien (19%&)t, an
inabilities to read accurately and fluent/
form, operate on number s, as well as conc
utterances 1in | ogical whol es, tumnt wi dél vy
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prevent the process of foreign | anguage | e
Real i sing the educational probl ems t hai

understandabl e that their successful educe
i's simply impossible or doomed t anuflaiilpdree.
|l earning difficulties, it needs to be rem
what complicates the teaching process. To
bel ow, main |-l hggussttccaddf hememtcals Ibed nwre
di sorder and devel opmental speech sound di
Tab3t eLi ngunicdntiinpguamd i ¢ di fficulties experienced b

Dysl exi a Dysphasi a
Linguiin phgnambéeme correwith phonol ogi cal
Oliffi'in segmenting words with inductive ac

i n woercdognition rules

in speed of readingwith l'imited expre

in spelling in storing verbal

shedaretrm memory

ln speed of word "€ with |l ogi cal verba

in speed of speech

in articulation of

in storing verbal

shdretrm memory
No-n with handwriting withveohbal cogniti
L:P?;"jwith gross and finein social interact

with arithmetic in organising work

with sustained attewith sustained att

i himManagement

in organising work

in automatizing new

As it can be noticed, SLDs affect all

phonol ogi cal processes of | anguage recoghni
understanding and application of grammar r
emly stages of primary educati on, affect |
i ndividuals come into contact with. 1t als
first second | anguage they | earadjaptstsmémto!
of traditional EFL teaching met hods to I
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education advocated by the field special

transformed in the | ast two decades into i
SLDs can access public educati on poanc te qouna |
educational approaches, including those t
al so enforces changes in the education | av

2.3Final comments

Medi cal discoveries of various causes of |
di stinction and categorisation, what al so
pedagogi cal perceptions of the dfi swarsiseuWds
types of |l earning disorders raised some v
Achi evements in the field of psychol ogical
term of | earning disorders whioc hanad dirde svsi d
ment al di sturbance, and specific | earning
regardl ess of the | daeneérdoputfel bvenent aé c.
terminology still remains open, although t

i nternationall y,t hiaP&, hae e WH® c emtdl y pres

understanding of SLDs, as it is gilvGD in t
1B nS M.
|l ntensive studies and gradual recognit

i mprovement of diagnostic tools wused for i

to recognition of wvarieties of |l earning di
With reference to dyslexia, which is curr
term of devel opmeWHQ@I20d620a3ni, ng tdihascr deren( ¢
problem can be manifested as an |I mmair men
written expression, and also in mathemat.
recogni sed under a concept o f devel opmer
devel opment al speech sound disorder, t hor
basi sdoessbver time. According to their r
from dyslexia substantially, although init
researched commonly. Based on the cihmaracte

| C-DlandS M5, bot h of the disorders are of ne
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significant l earning difficulties in acqu

al so refers to acquisition of a foreign |

dysl exia and dysphasi a, similariltlgswimnhh:t
reference to difficulties in recognition
i n developing academic skills of readi ng,
concluded that the most i mpor tiagnnt | par nogbul aegn
education is the fact that the two disord
in achieving foreign |l anguage competence.
di ssertation, the modern eSlluZsa tii 0 n@rl e Pperr ts
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Chapter 3: Specific | earning di

perspective

3.0 Introduction

The distinction bet ween |l earning disorde
significant changes in the perception of
courses and clinical therapies theyoninal/l
(see sections 1. 3, 1.4). These substanti al
have been supported by systematic i mprove
European | aws and subsequently adopted int

From 1990s wuntil the present ti me, edu
t hrougdhhamapidng cornerstones. The first one
from special to integrative education in v
d scriminati on. With a view to this ai m,
popul arisation of | earnerso6 speci al educat
new direction in education. A decadedafter
that although the undertaken approach i nte
failed to meet the disordered | earnerso

i ntegrative approach has been r eidmirneacttieodn t

of the IHHiiaaésa b, appneach that demanded | ear
existing educational met hods and conditi ol
more individualised approach tmat hadaeésnahds
| earners speci al educational needs. The a
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I mprovements within the national Ssystems
competence and skill s, and methods of t e:
recentlwr bpdodwmemmBi ssi on, the inclusive app
in the direction of so called 6education f
i n applied teaching approaches and met hod
flexible dpptoatkgseanof teachi ngentbhearts wo

of varied educational settings.
The present chapter is divided into tv
considerations about | egal aspects of educ

teaching approaches and strategies r ecomme
i etnational and European provisions of | &
Eur opuname mber states aims at better unders
approaches towar ds | earners with SLDs. P
C 0o mmintt me in the second part of the preser
met hods of teaching are characterised wi
environments. Additionally, in response tc
sel eeaft itomaching approaches and strategies

Conclusions gathered as a result of t |
| earners with SLDs and characteristics of
strategi es, together with the results of
two chapters of the present di ssertthaet i on,
comparative .part of the study

3.1 Legal aspects of educating children with SLDs

The term speci al educational needs (SEN),
1990s and outlined in section 1.2.1 herein

which are expected to be adapted tthoe liedaeran e

of i ntegrative approach in educating | ear
combating di scrimination of | earners wit |
education (see section 1.4). Twe ntayt eysear s
noticed a growing demand for changes 1in
towards full Il nclusion which promotes s u
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educational process for the disabled | earn
and educational rights (see section 1.5).
according to its assumptions divernsiways i S
advocated by the European Agency for Dev
( EADSNE 2012: 8) , educationalonzudzietilsle i n
education model because modern education 1
|l emer s SEN. lt means that instead of f
arrangements in order to provide them with
to develop i nclusive environment that woul
As it has been discussed in section 2.
SLDs is a complex medical and social probl
o f the inclusive approach in education.
i nbduced on the basis of international, Eu
unani mously support equal rights of alll T
Bel ow, t he most valuable | egal aspect s
presented with reference to international
i n existing approaches to education and
Ssi tuaft ilomarners with SLDs.
3.1.1 Specific learning disorders in inter
AccordingWowol d hReponrts secgrueldi dgbitlhiet WHO i n
per cent of the world's population, that
form of disability (WHO 2011: 11) . Il n 201
survey revealed tatdo tnmhdrlae omerpe ompdree itnh &nur
t hat had disabilities (Eurostat 2015) . Th
di sability is interpreted not as an il Il nes:s
from barriered trheadt tihre tdheiarbl everyday | i v
perception of the problem finds its confi
which attention is drawn to the disabled
participatiomiinmg eaduwc athieonl,a btoruai mar ket , é
contacts. Therefore, the United Nations r
to i mprove accessibility and equality of
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i nclusion, suiting their SENs and increasi
2011: 22) .

From the historical perspective, the | e
been first given effect in the i nUreirthead i or
Nations Universal Dewd artalt @ ofni rodft Hfuamama IRi d
the rights and equal access to education
right to participate freely in cultural I
mor al and materd4& Il Amtter28)x.s WKAiUNt Mt drn e me
specific |l earning disorders were stildl C
I mbeciles, idiots, uneducabl e backwards or

directed for special &dyc atMuamrh 1(PTEoBrelritnhseo n'
Congress of the United State$hefEAmeat cani
Al Handi cappefd BF¥73 drsan nHcP4adI| (0. .awCednrlg
1976) that assured educati onalv easysdaasrtsanlceet
government al powers of Tthhee EWdmnuictad d OKi. iRgd o m |
Public Gener al Act s 1981) i n which ter ms
di fficulties were expressed. The issue of
the United Nations (UN) declaring the yees
Per sons. With the resolution 37/53 of 3 |
adopltheed Pr ogr anmoen codr nmiictg otnhe rights of t he
enphasi sed equal rights of the disabled a
relationship between persons with disabil

A/l RES/ 37/ 53 1996, sec. 6) , stressing the
1990be Worl d Declaratiwadeoere!| Bgedabiyom heoJ
the World Conference in Jomtien, Thail and
i nternational organi sations, and educator
execution of policies and strategies that
i mposed a demand on government al aut hor i
educational needs of disadvantaged popul at
UNmember states agreed on what foll ows:
Every -gehridaln youshalaindbeadablte to benefit fr
opportunities designed to meet their basic | ea
essential | earning tools (such as | g)eracy, ora
and the basic |l earning content (such as knowl e
by human beings to be able to survive, to deve
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in dignity, to participate fully in devel opmen
make infor med deci sions and to continue | ear.
(UNESCO 1990, Art. 1)

The declaration clearly defined educat.i

struggled with and emphasised the necessit
i n a manner that would be adequate dfsor t he
Further, in Article 3, sec. 5 of the said
cl ose attention. According to its provisioc
education which turned to be ipenr cseyisvteedn.a sl
deci sions gave beginning to a new educatic

The issue of educating | earners with SI
Nati ons member states at the Internationa
t heREUNoOl uti on on Standard rules on the equ
di sabdafl it9%4 was enacted. Rule 6 of the re
devel opment of strategies that would enabl
basis of Il ntegration with other epaid tuitcioma

A/l RES/ 48/ 96). The resolution became a pat-t

rep
edu
t he
Ne e
dec
d

c

o
> O @ S

a

yea

or i
suc
of
t hi

wi t

resenting 92 government s, 25 i nternat
cation officiamakendmandsstpatypabkiins pledl9i4(
UNESCO® had &Smtl edna nacnad SRraatneenweonrtk f or Act |
ds EOUdat ireef erence to its content, apa
i sions referring to the equalhasiigshed t ¢

i vi dual and unique characteristics of

aceetred approach in teaching. |t is i

ument proclaimed an inclusivetiaeproath:
n an integrative one. The term inclusi
r 2000 (UNESCO 2003 4) . The integrat
ust ment of education systems awidt hprogt
il ous disabilities, as wel | as their f
entation. ThTehep aSaliansa novar teS taacfitetmegat opi n
h form of integration would combat di sc
an integrated societyYyNB®8@OpPAovAde. e 89
nking in special needs education ai med

h SLDs to achieve equal oepgdwcdtuinonalespra
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t h
de
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ch
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t h
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ap
Co

at required common effort of teachers,

claration not only set new standards of
r their successful i mpl ement altaiomed |tnh &t
il dren with SLDs, as well as their teactl
affed and equipped resource centres.
Regardless of the initial success of tfF
006s, it was noticed t hat t he set dir
di fications as it turned out to be insuf
ak@r Worl d Education Forum organised by
education exchanged the i1integrative ap
troduced to the policies of United Natic
i fncant change was initLiabloy ,&eéacnladad engagd ibse

sued earlier the same year bbyArtth.e ZE4)r.or
wly approved approach assumed an incl us
mpl ete elimination of soci al exclusi on
ggested changes, it was al so adgdsunoefd t |
aching to | earnerso6 cognitive abilities
asureccfbepctbheof |l earnersod individual s u
hi evement of the required |l evels of educ
Due to difficulties in implementation o
accepltiassmen d$yt ritditese gyn i t © NC o\navt el notni so, n tohne
s and PeodlUNOCRIPtDhH Dviassa kaidloipttieeds |1t e n't

8 and according to its postul ates the

o« o
>
~—+

rticular, the Convention assumed what f
apabilibhidssabi lpietoipéee WUN 2008: Ar t .
cognise the disabled right to access edl
the need to combat S2008&: 0t Apte.s2 da)n.d Aplrt

nvention was not mandatory for its signa

)
(@]

emselves to adopt the inclusive approact
sabled persons toarmdupateicifpatdte eimpl oyin
spected. To support signatory countries
sRieldi cy Gui delines ,onstilmed uisnnt hen IEdpara
proach in educaitdlone dwirt yachUMNES Q@ X009 :
mmi ttee on the Rights of GRarsahs Cwimmle nbD
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UNWHRIPOh referred to the realisation of

referred WMRARDt wh24hofaddressed the right
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|l usi ve education. The alarming message
t discrimination and barriers towards |
eded i mddlswsiossredandck of knowledge and
advantages of inc2usive education (UN
|l ndependaet UNC&RFPDr t , in September 2015,
Uni ted Nations. participating20G30 t he
nda for SustafbdblPelDevdeopthedt to tak
l usi on, setting an intemcaduisonval devame.y
ticul ar, seventeen sustainable devel or
erring to di fcfeeprteinntg otbhee c20 3y sa g eBryd aa,c t
ee te whderptoassksi bl e steps and remove e
l usion in the fields of economy, educat
year 2030. Among the set SDG, the foul
enismcli mgi ve high quality education, eq
el ong | earning opportunities availabl e
2015: 19). There are several actions
i onal governments that are outlined i1
ndments in national policies and | aw,

ption -coefntpredldegqogert hat woul d enabl e rec

eds, organi sation of teacher and educa

nd

ro

02
02
re
at
e a
X p
he

ur

erstanding of the inclusive approach,
motion of ine&l0ysion (UN 2015: 19
Regrettably, in the UN report of 2023 o
2, It has been revealed that the field
3: 1). Firstly, instead of equwihtiy dirreml u
stil |l excluded from the mainstream ed:!
I onal policy. Secondl vy, the current sy
ch young generations the kndoew wreatge ,t ov atl
ectations of the compl exwewarslod c(rUN i2c0O 2s:
UN Senreetadr f or ma kgirreq te uwttudvatiddedr,n nar r ow
ricul a, underpaid and poorly trained st

The dr amati c situati on wi t hin t he fie
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transfFomrmedampSeep,t ember URBDRB8d edat iao f 0 | d aotwh
SDG Summit in New York, wheeelpeadedstof rt
the devel opment p2 )Hopweser i NI dpa@Bt anlt t o
countries which committed themselves to fu

them successfully by the year 2030.

3.1.2 |gpeaoadi sigec ders in documents of the Eul

The initiative to develop integration in
the European Union member 3heaet®erid DOODai
on Educatbynthfher UNESCO (UNESCO 1990). The
Resolution 90/ C 162/ 02 of the Council an
i ntegration of children and young peopl e
systems of eduthei Gauntnli tdeseewobhttgnti on t
and caatveod an i ntegrative approach in schoc
systems of educati on.

I n 1996, due to an initiative of the Dar
o f Speci al Needs Edluy at hen Ewa sypietshiimdb u s b

European Commi ssi on@sECHEL99as) .| IT her argari anmnoeb
agency were to promote quality in the fie
consulting body in analysing and reviewin

exchange of knowl edge naenndb eerx psetraiteensc.e Ibtet av
i nternatdlnian treesefarel d of i ntegration anc

Commi ssi on.

To support common efforts in implement.i
October 1997, anot her Il nternational act
Amsterdanfthel tTremasy OEUGRME®@rydamn which a
amendments in the EU |l aw popularising int:
year, the European Disabled Forum (EDF) w
represent the rights and aneéeds owdal Ityh es tdri
promotion nnaf Tihigtse gmoamtmieat al organi sation f
day and represents the interests of more t
associates national organisations of the Kk
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(PFON) set in 2003 (EDF 2021).

cu

p e
on

pl a
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Eu
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go
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pr

f a
p o
me
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ac
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of
50
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di
i n
De
de

ar

Ac
fr

r

r

r

c

o

Regardl ess of the international effort
turally on equal basis with others, i
formed below the expected resuhtsrewbat
soci al Il nclusion summarising the resul
ns for socdB@ECNZO0OQ4) onTROOEf ore, I mmed
be taken on the international l evel . Y
opean Commi sLsisdm na (Sstgeaed eeegtyheon 3. 1. 1)
a complex reform of thhemBUneobpewmitcveas
the agenda referred to adevierdpopmemtie naf ¢
| s, and combating soci al excl udionm. I n
rning, including foreign |l anguage | ear
cl ai med ABC. 206RO0

Due to the problems with the previously
t ual changes in national policies relat

rr i mplementation of the latterthatBUt he

mber states, Lwebore a®ddiatfidepyal t hree medi al

d
t

c
s
d

c

man

(0]

t

Th

ertaken. A#Madri ds Deonl adnoasPcOrGiBmi nati on an
ion in soci al i nclusion was sCagmgegrde by
People with2®)3Iabt | ptoelsai(m&€d year 200:
People with Disabilities and its aim we
mi |l lion Europeans with disabilities. I
|l usi on shobmydthe EX¥eMetmdar St at-es  wit
crimination | egislation, changes in sao
ependent | iving and hECROIomrBlam)li &beo
l aration emphasi sed soci al i ndependen

ded governments to engnake ngmoraedt Iporoa
und the previously setEOBRj] Actti va&s 8flor ¢

e foll owing years mark thEUiI Dpsammeht ¢
i on Plan f-20Xt®heombatsdi2oBility discri

aming the disabled access to workpl aces

2003) . Adtni acm@ 6R24Daln0 hi gh cooperation bet wee:
assumed which ai med at creating conditio
di sabilities in social and economic fields
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to |'ifelong | earning which would facilitat
adaptability, as well as easier access to
use of new technol ogies which weempbweérn eve
i ndividuals with disabilities to become mo
The -yetpt an al so demanded t he meonberratsitoan eis
exchanging information and tr anstfyerirsisnuge sg c
we l | as enforced an opening of the Europe
expertise body (EUC 2003: 4.1.1, 4.1.3).
Devel opment of Lihseb oand a$ttadadt wigwet m@ pr oac

further i mpl ementAztti @om iPACaihee® adapiedted
analysis at the end of its period. Accordi
t hat some countries, turned notl othog H ee asruncicl
(Rodriguez et al. 2040i on®l) .efDfecmptid,e itthew

European member states disabledtpeaoaplve aw
di stancing mani fested through avoidance o
devaluation via nlegait ivmi ssateircerotyip&@s com®c
provisions of | egal reguBatitonk, 2@hd: s&8) ¢

I n 2007, the EuropleezmatQo@ECiLRGddmptwbdch

based on a declaration developed by yout hs

from all EU member states) who met at t h
I nstitutions of European Unidweebrastiet yo nA sesdoucci
and issues referred to inclusion.-21ndivi
decl ared their rights to be respected as i
for deelef opment , including the necessary s
expressed Vi ews on i mprovements I n t heir
buil di ngs, computer technology and digit:
becomi ng more noticeable in society (EUA 2
to educational needs which demanded | mprov
and exam papers, presence of a pertseochal a
materials, books and equi pment at the same

teachers needed to enlarge their knowl edg
negative attitude towards disabled 1 earnc¢
i nclusive approach in education, the yout

form of education that allows on extendi ng
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justified that inclusion creates opportuni
of i nteraction with friends and brings pos:s

Activities of EUA and the continuing |
convincing for the European Parliament an
European Year of Eqidalwa@mppo rat ynuistti esso cfi cert yA
Tharbpunamnmed at raising -bhaseeénecsci-efya A
t Rkheoard attitude was stressed biding the

|l egi sl ation o-di ®guiamiingt iacmm@d. nlotn can be st

Eur opp@aundielci si on, the <concept of i ncl usi
Undertaking decisive steps towards inclusi
Eur opCeandcedi si on, according to which each
obl iged t o i mmedi at e designati on or est
responsibility for defining a national st

and that wewomud dc comerudtte cl osely with nati

di scrimhnabcoal i nAAgual i6t)y (EC 2007:

The term inclusioStrwaegilat &r amewdr ki nf
Cooperation in ERODDBtiConl 1&O&rd d 2T rpd iaminregd up
which it goes far beyond the issue of dis
modern societies. First of all, it was str
but an asseptewhrehi hdl psdual s for | ife in
objectives 1, 2) . Secondl vy, t he Covuenci l
approach: enabling |ifelong | earning, i mp |
promoting equity and social cohesion, and

objectdi)v.esTol achieve these goal s t he Eur
educational initiatives for the disabl ed s
the former European Agency for Devel opment
2014 wunder the name of European Agency fo

(EASNIE 2020: 5), t o be the <centr al cons
cooperation of nati onal institutions res:
approach (EC 20009: annex 2). These suppor
gual itthye ifneld of special needs and incl u:
support progress in integration, provi di ng
Wh a 't i's interesting, t hemw@sr k oP reaxgorl aomnmee Wz
i ncl umbendg,sta ot her, inclusive early chil dhoct
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schools and support for inclusive school
Agency's activities followed the European

schoobutdroptes to below 10 per cent her emo\

ri sk of poverty and exclusion, as well as
education and training (EASNIE 2017: 17).
As a result of the undertaken steps, in

Uni on <countriesguagregd i nbhusihiueghapproach

uccessful education of |l earners with disa
t hat inclusive earl vy education all owed f
i ntervention and had an i mpact on better
l ear nASINI2E7TE9-2D . I n order to aecghuiaelviet yanodf n
i ncl ppirweacdh i n each member state, Europea
that are subjected to systematic evalwuatio
staff professional performance, quality

r estpievce regul ations, curriculum attainment

(OECD 2012: 307). The third of the set ta
by the EASNIE as requiring speci al attent

70 ) . It i's explained to happen due to the
providing equal access to education on t he
i nsufficient policies or resourbeguawhiyglt
services for | earners with SLDs.

I n 2015 the European Counci l and the

i mpl ementation of the adopted strategic f|
the hitherto execution of the targeted g
chall engepg tbecprnorities set for the fut.
found that areas which st tqlulalrigaguikrneo wil nepdrgc
and competences that are attainabl € onl y t

2015:7/C2741L Further, it was stressed that
i mpl emented from early | evels of educatio
education, such as for instance content ar
basadnliemg (TBL) which allow for good r ecof(
(see chapter 3, sec. 3.2.2.1 and 3.2.2.2)
of education, i ncluding devel opmenterof S
educational staff were |isted. Il n particu
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perspective is very demanding for teacher:

subject matter, pedagogy and practice.
According to the | ast of the reported
project for teacher professional | earning
t wo phases. The first phase was compl emen
anagly of national policies on TPL for incl
started in 2021 and focused on the profil

Among the goals of the second-1phaseaclh hee

contr ol eaocvheerr s6 professional qgualificatio
education, strengthening of teaching skil
teaching, pl anning and developing teachin
dr ew iaotnt ethaa di ver se professional |l earning
aim of which is to prepare teachers of var
environment (EASNIE 20109: 14). The final

panned in the year 2022 in which year the
inclusive teacher professional | earning. T
member states in developing competeance fo
features the EASNIE enumerates a need to c

and school per s pebcas evde aapnpdr ouasceh -& ZEYAaSI NWeEs h2 (

eference to these features, it i sbébrepor

-~

achi evements however they are expected to
e

ducational professionals, such as support
in order to develop a truly i melrusdiiwered .
(EASNIE 2022: 25) . F dbratsheedr , a ptphreo aacdhv odceant aendo
changes in national systems of education.
devel op cultures and policies thatusiemmpdct
strategies t-hatl dgigwhde atftfi tnuoddersi eannddl y m osdoecl
relationships (EASNIE 2022: 26) . Il n the r
role of schools is stressed. tlsathoals dr ec
responsible for the development of qualit
2022: 26) .

The completed in 2022 project has recen
i ntegration and inckRQ8&8vVvon EUGr 20B86) yeAppr
European Commi ssion in 2020, it assumes f 1
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al | . l'ts key principles in education coOVE
i ndividual -di sebimibhaesonaatiitude-6and tar
According to the outlined condihtoirong esf ar

expected to undertake steps to ensure that

and that didactive methods are inclusive
(EUC 2020: 6). Moreover, chan dacecne sws ttho SEN
educational support granted whenever it i s

Foll owing the key principles of the ne
i nclusion is peviceabked appbeaah niom modern
comprehensi ble and accessible | earning pr
emphasai §ts thorough i mplementation via c¢h
aiming to achieve a change in mentality of

3.2 Recommended foreigtanguageteaching approaches and strategies for

learners with SLDs

Amendments in the national systems of edu

applied methods of teaching. The problem

a dil emma of great 1 mportance also ¢o for
of a teaching method is determined by num
involve course objectives, | earnersd age
their teachability, as wel | as commat iabi | i
chosen method. With the view to inclusion,
have to remember primarily about its sui-
needs.
Il n the Il ight of the assumptions of the

anguage teaching methods are expected to
iI's explkatnze dardy Mi r etnldea i(MROIORs i vie5 )met hods
enefiadilall etadcd ner s who are exposed to new
xchange are offered i mproved values and
devel oped i mpersonal ski llomn,f iase nvweesl elannads sgr
ere i s some doubt, however, i f the exi s’

compliant with the requirements of the 1inc
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Il n order to respond to this question,
mmonly recognised and applied English | :
e view to their characteristic features,
urces. Each of them is summari sed with

I nclusi vememyi rlbemamalsysed methods ther
di rect meltihmgly ala nmeatuhdo do, a commantobaal ve

ysical response and a silent way met hod.
the inclusive approach, in section 3. 2.
eaching fortdiagn alr@ngwagpgaeammended for i ncl
compass task based | earning (TBL), cont e

l udic strategy and a concept of uni ver
aracteri stidc ofne atthueriers aipspilfibctaybsi€loirt yt eaancdn i
arners with SLDs.

. Pobul ar edpproaomas towards English | ang¢

arners

.2.1.1 The traditional met hod

Th

me

-~  —h

- O O o

O QQ = X O

e traditional met hod towards -t magulagti d
t hod whi ch in the nineteenth century w
nguages. Patterned on the study of Latii
spobmnsiybion the shoulder of the teacher wl
rr  his sthdeenman (drad semder son 2011: 23) .

rr hel ping | earners to develop the readi
terat durree e(maar saennd Ander son2011: 23) . Rat
aclket red, based on reading and transl at.
plicit grammar and vocabul ary explmgnati o
e grammarl ati on met hod had donhandatleaen h
ught wuntil 1940s and although 1t was | &
rsion is stil! in use., identified as the

The mo st characteristic featur es of t
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eraction with students, with seldom stu
rning of vocabulary based on memori sat
grammar structures supported Hdyeaarcnciunrgac
based on development of receptive skil
any attentioRreAmaordndgAhdebLaose2011:
hod, the native | anguagelly nceat foemticod
the target | anguage pronunciation. Voceé
o |l earnersd mother tongue and practice
ners are expected wghrazchirlaicrygeix®tricae ¢
ed on repetition, transformation and t
n authoritarian knower and the main s
(2015: 798), tthoe ptoesascehsesr sipse cni catl irseeqdu isrl

e a good knowledge about the | anguage.

The traditional met hod may turn to be \

Rodgebps f1@0ODIL6e #¥What the | earners in th

iting knowledge to be passed to them

tional | anguage | earning courses are r
te contrary to their teachers, who appr
Foll owing the traditional met hod can b
end their knowl edge about the target

nslation skills. The presence of the |

| geuaisteyss unnecessary tension and saves t

met hod does not require diverse didac

l ied. Unfortunately, its drawbacks seen
el snat he centre of attention, whereas o
pronunciation practice are ignored. Al
vocabulary is presented out of 6Hhuncti
ess that the traditional met hod | acks

chologically rooted. Additionally, Zho
ditional method can be beneficitalrgenly
guage. Unfortunately, as many (Richard:
, Kim 2008: 332) agreeably notice, att |
application and | ow requi r enteenttse nopft itneg

many teachers of Engli sh.
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Summari sing, thiestmadint e demamesmde dvottld | €

with SLDs, nor with any young | earners as
and -walldnced devel opment that i s possible
of the | earning process.

3.2.1.2 The direct met hod

Since it wa s di scovered t hat t he gr amme
communi cative competence of the | earners,
met hod. At the decline of the nineteenth

educatvieorma d&ginning to a direct method wh
and its | imitations survived until the pre
Most significant features of the direct
speaking and | istening skills, rejection
tongue ( Har@me)r. 2AcOc7o r dbi Bnege ntaon Laanrds eAnnder s on
the name of the method reflects a direct u
by techniques of demonstration and vVvisua
postponed to intermediate | evel ofweadvance
contrary to the traditional met hod, it [

i ntroduced through the means of demonstr a

with grammar structures, usual-dryswer fpatm @
(Ri chards and Rodgers 2016: 12).

Due to its practicality, the direct met
process of |l earning. Although thEyebmaa |
and Anderson (2011: 52), the relationshiop
pat ner shi p. Learners speak in the target
situations. The wuse of sitwuational syl | abt
moul d.

The teacher 6s role is not only to contr
their mistakes but also to inspire them wh
12) underline another i mportantlfeatuotenacte
whil e addressing | earners. Il n this way, s
structure and | earn words in a meaningful
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the method demands special qualities from

of the target | anguage, physical ment al e
decisive factor in the successful eampglica
various teaching materials, for i+wstdemce \
recordings. Additionally, according to the
not i n use (Batool et al. 2017: 37).

Undoubtfully, the direct method is the

|l earners due to the application of inducti
the power of gestures which make | earning
on or al practice, although controll ed, i n
teashedent relations. Mor eover, i n t he
pronunciation aspects, what is an additio
SLDs.

As many others, also the direct method
includi#fgekeammnsemnd An8&ysoHRHa(@dé€nl(26a7: 6
289) , notice that although the direct me t
met bbdgy of English | anguage teaching, It
Postponing these two skills can be benefic
in their mother tongue, however, per manen
deprives | earners of chances to develop fu
Al i (2020: 289) comments that a need to usS:¢
is one of the most common compl ainhts$hehat
direct method. In addition, teachers are e
and address | earners exclusively in the
communication difficulties. Such andvay of
sense of security, what in case of young |

3.2.1.3 The audndlthguBPPmptboddur es

Rooted in the behaviouristic theory, t he
specialised training programme for the Am
ci vil ground after the World War Inl t(hRi ch:
sti mud upoaisef or cement mod el according to
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enabled through conditioning (Harmef¥ 2007

Freeman and Anderson (2011: 59), I n this
stimul.i provided by the teacher, 't hietisr cor
of good foreign | anguage speakers are for.
of structurally connected el ements such ac

sentences.

Among the most characteristic features

enlists gradual introduction of al/l | angu
anldi stening, presentation of texts in form
introduced vocabul ary, and also drawing at
Rodgers (2016: 55) wunderline that oifn htatbe t:
and speech is | anguage whereas other skil/
reference to grammar, it is taught i1 nductd.i
teacher with no explicit rrudsesamd vieemw Wa @
is performed mainly by oral drills dbased

Freeman and Anderson 2011: 70) , however,

out , the meaning of words nguidstsicovandd c'
context, never in isolation as it happene

met hods of teaching.

A specific variation on the audiolingua
which is stil]l commo wplrya campagdes @tdi, on s( RP D) ey
St emmed f r esm tatartu otnuarlalmod el ofst heaaoabiengf

situational conteg8b¥%.fAstHarmexp(ad0Das, a4f
i's basedstopgedcelduee. At the first stage,

to be taught in a situat.itoendalt oc gnriaecxiig \cae| lde
through a number of accuratees proemsreodludt il an
stage |l earners are believed to be ready tc
their own sentences. Keepi nmg et warorachers dfo

of a good speaking habit.

I n case of both teaching procedures ir
students can be nothing more but imitator:
| ot of attention 1is paid to their | angua

Ri ckBarmachd Rodgers (2016: 62) draw attentio

aiming at the devel opment of the speaking
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I nteraction. It i's jJustified by a belief

mi st akes. Due to the above reasons, pot ent
to i mmediate correction. Mor eover, rlyear ne|
on the basis of its constant repetition (F

As to the roles of the teacher, he is e
roBeooks (1964: 143) mentions a I|list of fi
the audiolingual met hod, what depicts the
teacherkiingd of an oasélbmesttraa gman |l @wmguage, (
controls the class, | eads, modeFlrse eamadn saenrdv
Anderson 2011: 70) .

With reference to instructional mat er.i

i mportant to mention that textbooks are us:s
According to Richards and Rodgers (2016:

level s of | anguage educattdest magt bet har mf at
aur al i nput. At | ater stages of advanceme
accompanied by drills and other uwicpmentti e
i ncl adewios ual records and al so speci al

pronunciation practice such-farseeanstaruudcitou rleec

Audiolingualism is the first met hod th
|l earning with distinction into 1its phono
(LarFsreereman and Anderson 2011: 71) . Althou
critistilsyn ifnrthe 1960s and | ater in the 19
|l earners of English | anguage as the emphas
i n for m-sotfudsetnutd einntt er acti on, habit daroyr mat i
introduced in various contexts (Har mer 2 (
met hod a | ot of teaching time is dedicate
i mportance while educating young | earners.

Similarly to other met hods, the audi ol
opinions. The major problem is related to
ar e proven t o be i nadequate (Ri chards €

transf dr ngartaainomaar devel oped by Noam Chomsk)
l i ngui stics and rejected the concept of
formation via drilling and memorisation.

mentions | aaktofc-erlavweareany @and extensive me
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we l | as, a dominant role of the teacher.
Much as the raised objections cannot b
t hppumedi ol i nguali methbd PPPrarelcedappl i ed
from ot her met hods of teaching nowadays.
audi ol ingual met hod has its wundoubtf ul a (
| anguage teachers of youmrdgcltear mer sAl i Reg s2U

confirm that the audiolingual met hod i s p
mebbds that i s suitable in teaching oral C
audiolingual method is believed to signifi

3.2.1. 4 covivemnguage teaching

Devel oped in the 1970dasdsedampaplrtoarcmatsi ¢ & wt
teaching, communicative | anguage teaching
not i-fommdt i onal approach (Richards awd Rod:

mai nly because of appointing communicati ve
( Hy me & 129770 ) . Lack of prescribed classroon
|l anguage teaching methods, makes CLT a fl e

The most characteristic feature of CLT,
of the communicative approach §iRntcrhaad et iam
of al l | anguage skills from the very ear/|
of their i mportance. As a |l esson conduct i
of communicative activitiesr karien ggrvcewmp st oor
Among favourabl e t ec hnFrgeueensa no fa nodr aA r6dperrascotni

ment i epnl arycsl,e g a mrseos ,vimrgo btlaesnk s agap oa dteirv iitni

al | of which are truly communicati ve. Bot
present, though the [ atter i s odpmr gachdd]
i nductively and appropriately for | earner s

Considering t h es truadteunrte i onft etr eeeetnmtaenn , a nlda
Anderson (2011: 162) i nfcoernmt rtehda.t SQLuTd € retsss o

tbe intrinsically motivated to study as f
make attempts to communicate in the targe
freedom of expression while shariogdithegir

75



t o Ri chards and Rodgers (2016: 162) it he
course participants and the teacher.

The role of the teacher exceeds his du
Rodgers (2016: 167) enumerate six of then

enabl es the communication process between

resees and even cultural contexts. The sec
i's a member-t emdc hai nngeagmdwmpm. According to t
because he iIis responsible for | easlinghéeart
foll owing two roles refer to the teacher p
to knowledge and abilities of his student

Richards and Rodgers (2016: o) ef umrati me r or
CLT teacher is also a counsel | oFr,e eamaan yasnd
Anderson (2011: 162) a-dd mm@au pir oantpd re.r , The |l p

teacher in the communicati ve napcpornopaacrhi sarne
ot her methods. The teacher, although not
deci sions about the course conduct than in

of teaching.

General ly, It can be said that CLT i s
approaches where advantages exceed disadva
are sever al positive aspects that promot e
| anguegehing methods from the perspective
include | earnersod6 rising desire to commun
communi cation purpose, drawing more attent
t han nm, avdroi ety and freedom of <choice of
i ntervention and freedom of choice of di d
i mportant to mention, that in CLT the use
perei ved as a moti-Freemanl ahdcAnde(sans2dol
of -begséd dmbsedagnateri al s, communi cati ve ¢
wor k make the communicative approach addi
grugs of | earners.

Of cour se, after a decade of its hig
communicative approach have been noticed.
Rodgers (2016: 174) in CLT insufficient e |

pronunerabren As it i's explained, i n cas
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i mmedi ately corrected by the teacher. Le

fossilisation. Another accusation refers t
practice and grammar teaching. Mucleas i nt
fluency practice, beginners need more of <c

compl aint addresses the numerous roles tha
Rodgers (2016: 174) notice t hahti sn catp pervoearcyh

i nstance, some teachers | ack good monitor
guality of | earnersd performance.

To sum up, the communicative approach
i n English | anguage teaching settings wha

coursebooks and teaching resources dedi ca
(202®82). Additionally, CLT is said to have

and methods that follow the same phil osoplt
3.2.1.5 The total physical response met hoc
Apart from the mainstream | anguage teachi

alternative methods of teaching appeared
| anguage as communication settled in authe

71Pne of these alttheeonalt i peymetalbodsespgonse

James Asher, an American psychol ogi st w t
psychol ogy, humanistic pedagogy and | earni
woukdpond to educational needs-Fafeeymawnmn g nlde

Ander son (t2H0ePR: i B3 A)h,e fir st met hod t hat

| anguage acquisition where the period of
exactly the order i n which infants acqui
knowl edge abobuetf otrhee tlaaknignuga gtehe f i rst attenmn
Additionally, Asher observed that meaning
throeghumges, on the basis of which premis
his method. Anot htehlePRmmemt a mnefdadtyorRi @efthar
(2016: 73) is a fact t-hasetdhaepmebohobd wefhe
resproaeaisef orcement procedure as underlying

|l essons are based amheorr demrd fgalvlemmwebdy btyh eh
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| earners are ready to speak in the target
| essons are bkteevaewnWdtionbel seraskot of enj
68) .

Students interact together with the teec¢
target | anguage through-Fgestmame sananddnmiemis
145) I nfor m, the teacher often gives many
| earoanngWhat i's mor e, |l earnersd native | a
stageileR | essons in order to ease tension

I nt h&@ PR, t he teacher directs student s
understanding of commands order edfriee mame t

and Anderson (2011: 144), he takes the er
organi singatidemgnoasd controlling | earnerso
teacher to adjust the pace of | earning to
the rules governing the target | anguage.
The theoretical atslBePRpmmakeast hbhdomeedodnha
alternative in educating young | earner s. I
demonstration, singing and drama activiti
process of foreignedsalngusa genJieraa mmenrgt .i nA dad
fun raises | earnersdé intrinsic motivation.
view to teaching resources such as reali a,
as a stimul atciinfg cmastigruiaali oinms ,s geor exampl e
the beach (Richards and Rodgers 2016: 77).
Regardl ess of its athmemMR agesseshowemer |
objections. First of all, there is no equi
put primarily on |istening and then speaki
writing. Most of thesedl ansreprtptaoni aea di
are regarded as imitato+g eefmamoranar RAald ema «
144) stress it, some teachers mayey fTigdti tnc
for his | earners to start to speak. Some

vocabul ary practice. At tleRRlilnagc kiso cHoagr nmetri v
there are | imits to which gestures can cor

Concl udcileRg, seems to be an effective me
| anguage to children. 't helps |l earners d¢

al so positively influences their physical
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suitable form of young | earnersd educatio
and Rodgers (2016:79), it needs to be rer

applied in association with other methods

3.2.1.6 The silent way met hod

Anot her method of foreign | anguage teachir
silent way, | aunched by Caleb Gattegno in
t ohTePR assumption in which the teacher rer
time all owing students to discover the me
Har mer (2007: 68) explains that in the opi
ctr eate | anguage rather than meMmoirs sei s¢cowe
process is facilitated thr ough-Frrceteintainn ga nadn
Anderson (2011: 81) , l earning with the si
perception, cognition, crpatsvngy @atahdneveh
of didactive resources is a necessary key
successfully applied. A |l esson is perfor me
students play an activecpart Axndi tt hiesteat
(1988) , |l earning is also enabled through
stimulation of | earnersd creativity. Such
intell ectual potency, revives theimasintri

strengthens memorisation.

I n the silent way method a structural s
ar e pl anned around grammati cal i t ems and
(Richards and Rodgers 2016:84) . It i s 1 mp
neethfixed nor | inear, and the teacher bu

~—+

hey are alreadyFrfeaemmdn aandviArd e(rLsaorns e(n2 011
I

s ki |l s are present, t hough speaking prece
attention is given to correct pronunci at.
|l esson conduct, the teacher who is silent
to depict the meaning. He faci loiutrdtud s chtaud
pictures and even real objects.
Learners in this method are | eft to th
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L aFfrrseeerman and Anderson (2011: 93) expl
sirable because they are believed to | e
ter into some interaction with thesteac!l
|l ent throughout of the | esson. Il n this
tonomously and become independent thinke
The role of the teacher is to prompt,
rticipation with gestures and body | an
ntrolling |l earners6é correct understandin
eakls wheam it happens it is only to give :
The silent way Trises controversies bect
ocedur es. Quite surprisingly, however,
berating and exciting. As it is noticed
hcall ows | earners to take fulll responsi
ganiser of the |l earning fun. The method,
teem and activates their cognitive power
On the other hand, the silent way met hec
ot her approaches as | anguage -Feaemamg i
d Anderson 2011: 94). What is more, acc:¢
rMrma ests are planned as t heoéptreoagcrheesrs issi ng
the basis of observation. Taking into
educati on, l ack of for mal eval umti on o
thod of foreign | anguage teaching, at | e
. 2.2 English | anguage teaching approaches
clusion
gardl ess of the availability of a numbe
t hods, not all of them are equally good
t heir di s owidtelhr sdSeEmilamdli vp sdyucah sl ogi cal , [
erapeutic support in gaining knowl edge
dactic approach where strategies and fo
eds. This problem friepdsti puabkcobashedmdbtyi
v erMemnp Centre in Poland 1in 2018, acco
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experience intensive anxiety, what has ne
(SozaEka 2018: 5). With reference to fore
Kormos and Smith (2012: 182) informcéehat

of stress or even a njumioltihatoifnguheé xpmherf iaemnoe
| ack of motivation for |l earning a | anguag
that are adjustable or simpleliapipedpof alt ec
with SLDs is of primary i mportance. Pur su

these changes mean a departure from expl e

exploratory and discovery onenst edhlieccht uad Il opw
and individual i nterests. Mittler (2000:

certain pedagogi cal steps to be taken by
professional knowl edge abadadthteilre ardruecrast | mea
secondly to perception of each | earner as
| earner 6s interests for the devel opment of
educational expectdtptusbaed wbikcbeawpneaelf dsbeogn
and accurate communication. Having in min
the European Union premises about the 1 n
teaching approacaes RrReadommeadadedi ear tihae !l us
di scusséethe foll owing subsections.

3.2.2.1 Content and |l anguage integrated | e

According to a Eurydice Report on teachin
2017: 13) ,L,La@gnmagegteaanrddi ng (CLIL) is indic
which has a major contribution to the real
Based on an idea of wusing a foreign | angu
CLIL is believeditomabe florghleyar metrisvand h
confidence. |t i's so, as childrenaragreeg i m
|l anguage in meaningful context s, rich 1in
CLI'L from other teaching approaches is th
school subject and a | anguage whigc tprios ea sn
(Marsh 2002: 37). Coyle et al. (2010: 32)
may involve the wuse of project wor k, dr a
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puppets. Unfortunately, due to insufficie
teaching staff, CLI'L is popular only in a
Estonia, Finland, Iltaly, Liechtenstyeime Lu
2017: 13).

According to its background, CLIL is n
troduced in 1990 as an interdisciplinar:
e European Union Council as early as 1in
cled to be an innovative approach that p

Based on i nfor-fraege maan garnae nArbd/e rlsaorns e(n:

5

cept of CLIL had been used evebasadl i el

stomu ¢ tCiB1 ) f ebra sceadmpe toggmcaynmes whi ch serve

o o0 o -
c S5 O ~ M T S

rvival -ckpilhg. oAl da fRi chards and Rodger:
stifying the devel opment of CLI L. The
aring nmmore successful I f the target | an
information, not only as an end itself. Se
ucational needs better than other teach
ami ¢c knowledge quickly accessible for I
cell ent choice for those who opt for m
bility. As it is not-l12)kd O®lyl IMeihs st loe eap

heltpps devel op cognitive, |linguistic, socia

o X O o S5 oo <

e
a
e
m

suitable for inclusive purposes. Such a vi
who believe that CLIL can satisfy specie
indi vi dual s.

Il n most of CLI Lbacsoeudr sseysl,| aab ucso nitse naappl i €

specific subtopics (Richards and Rodgers

classified i nto categories of , for exam
i mpr ovemenutn, cati ve interaction, discourse
(Stoll er and Grabe 1997: 78) . Empl ofy ment

| earners into project works make them emot

Strykleeawaead (1993: 11) explain, they feel
direction.

The primary role of | earners in CLIL i
take responsibility, understand and manage
286) . I n the opinion @fl3Rcchh apredrsc eapntdi oRo dogfe
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results from 6l earning by doingé pedagogy
expected to t heéeneprupr,e tt oacetriavteel yambi gui ty, e
search of most suitable ones for their edtl

CLI'L al s®t hreedredliense of the teacher. [ n
| eadership has to give place to mentoring
and Leaver (1993: 292) draw attention to t
matteredcamdebenngin eliciting knowledge f
compl et e, the teacher needs to gather, p |

studentsod analysis and discussi onb.oolkhsey m

ti metables, TV broadcasts or internet bl og
to kill the authenticity (Stryker and Leayv
often teachers have to adj ussét Itehveesle oafutlhie
advancement. The approach, then, I's very
knowers and proficient foreign | anguage s|
and Rodgerlst)(2Q@h&: demand ofd hawwitmgicda de ¢gu d
obstacle for adopting CLIL in many Europe
devel oping a CLIL course is a time and er
additionally makes it a very challenging &

Summari sing, CLIL is undoubtfully a pr
unlimited opportunities, on one hand, t o
promote | earnersodé interests. Any CLIL <cou
i nitleect ual devel opment and strengthening
materials are varied and authentic, what &
Classroom work is performed mostly in gro
thdemand cooperation. The approach defi ni
educati on. However, It iI's still far from

overdemanding for teachesrpsecimadst oaf fvohroem

C 0 mmectye

3.2.2.2 Task based I earning

With reference to foreign | angsad®obdanalt

primary | evel of schooling, an alternativ

8 3



the early 1990s. 't I s rechganedeldeddrynitme a
(TBL) (El'l'i s 2003: 21) . Hi smanoglu and H
emerged as a response to constrains cause
pesentation, practice, production scheme.

Similarly to Clkleln,t rTeBIL aipsp rao aceharinne rwhi c

I's perceived as a communicative tool- in co
oriented activities (Bur3db)wsi RRf0dr8ms 1ltlhat V
provide students with various target | ang
probl ems, pl aying games, doing puzzl es,

experiences. Popul ar examp@alnhas fofr maaslontsyp
usi ngtmamps$ abl es, itineraries, clock faces
(20281) . Most i mportantly, the aim of TBL
exchange meanings in the target | anguage
(1@9 36) stresses, communi cative tasks are
sake of the target | anguage practice. Tassk
and vocabul ary which enabl e an excheaange o
probl em. What is more, the difficulty of

skill s, previous experience and the degre
(202B4) .

The | earner has sever al roles assigned
236) mention three most i mportant of them.
participant who cooperates with oththews in
to become responsible for his |l earning by
i n communi cati on. Thirdl vy, as many tasks

alternatively, thetyakeres camdi den e datealr e |

that TBL | earners need to be good guesser
as well as, they must be brave and open tc
Creatingcentlreeadr neervi r onment , the teache

wor k by means of organising and engaging

compl etion of aFrgieviteam taansdk .Anldersem (2011:
t hwoi nteresting | essons the teache+ amkst p
for example an -gapntaskprthattswauhd enj oy:
further more creative activitiestudéamtos,gh

of fering supports when necessary. He has t
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changes that | earners may wish to introduc

A |list of educational advantages of TBL
its benefits include an involvement of na
wor k for ms, incident al |l earning of grammat
communication in the target | anguage. It ¢
take control over the pace of wor k and t
substanti al value in teaching inclumsive g
be applied to young | earners as it satisf

about the surrounding environment on the
Foll owing inform&teemagi aed Bpdeassan|( 2

i's one of the approaches that finds sup|

acquisition, however some sceptical opinioa
by Ipabeducation units. The reason for t h
assessment in TBL, what stays in disagreen

of education where results of exams decid
subeequ school s.

Regardless of some discrepancies betwe:
systemic solutions, TBL seems to be one of
their competence in the target | angldlage er
bal anced devel opmententAsedesabhssthudethtear
i ndi vidual abilities, can perform tasks a
Preferable forms of group and tpainr. wor k f ¢

3.2.2.3 Multiple seanedbtygencaseginegs mul ti

Apart from t he abowfer icehnadrlayct epprscecac hiensc,| urs

| anguage specialists is directed towards |
cognitive styles of | earners, whmaal apil ooes s
One group of such strategies assumes invol
process and is supported by a theory of mu
Howar d Gar dmrere malnarasnedn Ander spnnk20hbhlof28ay
recognition of |l earner so i ntelligences i
understanding of what iIs taught because a
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same way i s wrong. Krechre skfy tamat cocpirslmmes s
based on the traditional method in educat.i
fine only with a whereeaacshg rloeugpr noefr |heaasr nietrss ,

of I earning. As Richards and Rodgers (201¢€

on noticing of natur al human talents, whi ¢
styl es. Pedagogiynthalsleidgeo s mbfds grhd@ adpwphrool ae
(Ri chards and Rodgers 2016:119). There ar
which include as f-matlt boevmatil c¢algui spatial o0gl
bodkil yaesthetic, interpersanmab abhdaintrrdd
Using multiple intelligences in education

and i scdrtarene.r Ri chards and Rodgers (201E¢
i nherent talents resul tsl aar nédream kbeiinmt esltlr
own way, what is also the essential assumg

Together with the devel opmentmedi & eicrhtnm

di dacti cs, S 0 me new weducat tonmall | sgeategi
appeared (Christensen 2014: 12) . Known as
Owhdordielmrni ngd theory (Morgsasen20ng:subate
justified by differences in | earnerso pe
SozaGEGka (2018: 9) i nvol vement of al |l s e
educaelips badspecially young | earners whos:¢
emotionally and senlssuukadwv 8 ecto nadli.t i(o2n0eld5: Plox
the snehsory strategies as they integrate t
heari ng, touching, moving and even throug

Morgan (2019senms/ant e getemmubht e especially ded
with SLDs as is has been proven to have p
anwritten | anguage skill s.

Mulsteensory teaching makes use of audi o,
to enable communication of |l earners in a
di dactive t edhmitg ungs rehrytmd inlg, singing and
i mprove | earnersoé6MedBogtaonowi cpo2endi all23
dedicated to experiencing and experiment a
resources are needed.

The teacher needs to be a charismatic o

|l esson with | earners preferred styles depe
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I t agid Do(MeOl1l9o: 83) notice that integration

gives to students, in which the same conte
of different | earning styles. Only then, t
increased, |l earning i s maximised and compr ¢
believed to open to a meaningful i nput t
environment, teachers need t os etrtgiamgs.e t he

Thinking about t h®ermsenrey i $ tsr atf e gtihees , muil

influencing senses of young | earners, 1incl
thinking whichdeivre | miph®m@ntgiuragleatsks | | s. The
mu lsteinsory strategies 1is high also in releée
with various disabilities whdeaermsoprryovstsr ath

definitely suit emdi wiidwhalSLMese H sgd wé mdge & rhix
devel oping their foreign | anguage compet el
the new European concept of the O0school f«

Much as the strategies are beneficial

demanding for teachers who take the enti
performanc-ei ®fng ntesecmns. Agai n, similar/l
evaluation of | earners achievements via t:1
the -snehsory strategies exclude the use of
constant researching, devel opi ng, adj ust |
accordingly to Il earners individual needs
tehers are creativeersionuyghl ¢ ©sdrhy oavn dnuwh e
sufficient financial sources to afford t he

3.2.2.4 Ludic strategy

The descrielmnesdbrmulsttirat egi es are consi stent
|l earners emotionally in the | earning proc
| earning Il nto an unforgettable adameature.
ompati ble with 6 pashietilvedipcsysthrodtogyy has

c
popul ari sed si nce-Ptihsek 01zu%0,s ab yP oTleirsehs al iSn geuk
0ludic strategyd to define an apprmeadcyh i n

to some problems of pedaBioghkazaub 02016 ngu9I )
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Accor di nRi ¢ko zSu bkelKl()2,0 0Otlhe 9pr i mary goal (o)

creat e -caenlteaerdneerducati onal environment in
pl ay. Focused on pure fun, the strategy s
foreign | anguage teaching. I ts most popul
combination of these two, Ssimulati on, el e
' i nguistic interaction between | earners t
Piskozub 2001: 34) . I nterestingly, t he t
i magination, what makes |l essons highly at:
with ludic techniqgues and engaging etilgenm i 1
| anguage skills but also their multiple i
with SLDs. As Surdyk (2020: 23) notices,

|l earn about the world through plnay,anwhi c
nderstand the rules of soci al functioni ng
|l esson participants and their competition
c

achieving a goal set by the teacher.

I n the ludic strategy, the teacher pl ay
teackantred, he takes a responsibility for
and organising of | essons. He canuibedidesc,]
the background of pl ay, setting the rul es
played, and for most, |l eading them througl

participant of play, tying a stuwvoegtdon8i ¢
Piskozub (2016: 102) draws attention to o

strategy is to be successfully i mplemente
the target | anguage for commuge s abf omp,| ap:
' i nguistically homogenic groups, | earners
| anguage, especially while working in gro
monitor students actions andc.insist on the

Much as some of ludic techniques may de
i nstance singing, rhyming or entering int
interest in the strategy and are rarldy to

observable during th&9.rebMaeny peaadkbeir s €£O0OI
attractive online | essons that woul d cons
woul d enable to maintain studentsolO0Oé)eres

comments this situation by confirming tha

8 8



education are in fact a part of the | udic

evolving into new directions, al so these
gaming (Surdyk 2020: 30).

To sum up, the ludic strategy can un
I mpl ementing the inclusive approach as it

I'ts assumptions education takes place on e
wth regard to pedagogi calhalaasnscuerdptd ewnel| oopfm

freedom of expression.

3.2.2.5 Universal design for | earning

A set of strategies that are not exclusiyv
onstitute a more gener al framework for d
nown as universal design for | earnneilndg ( UD
f architecture and was initially used by

be characterised by their easy wusabil]i

o o w o 0o o X O
- o
-]

their abilities, age or statedh im lcioge
cience and a devel opment o f neur osci enc
ducation where it is considered to be a
urricula and syld)abiAc(cDoarldiommg 2Z2@1 7AZ le)e8k W ilz
i's not a novelty as it has already been us:s
ascertain that educational environments n
further explains, UDL has becohmer eaf esryemocrey
i nstructional techniques and the use of mt

According to information provided by ¢t}
Centre (TEAL), the UDL framewor k alladw&sses
of the education process. They include: mu

of action and expression ad multiple mean:
principle opts for a use of variety of tea
The second ref emgulttoi sae nnsecerdy ftoerc hinsegues i
ability groups. As Dalton (2017: 21) speci
actions and options for communication and

organising didactive materi,amhatarocamdbe¢ each
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by the use of various teaching tool s. Fol

i n a course of action, hel ps toregsatathnoh
(Dalton 2017: 21).

With reference to foreign | anguage i nc
modern technol ogi cal solutions that <can e
parties involved in the process of educa
exalmp of electronic curricular material th
technology for better programming of its
hel p especially for teachers in sallescting
What is more, didactive resources are adyv
versions so that | earner s, for exampl e wi

accordance to their needs by adjestimg a&ah

written text into speech.

Wh a t I's of speci al Il mportance in UDL i
achievements is also possible with the us
adjusted to individual abilities of | ear n
puopeful experts (Areekkuzhiyil 2022: 23).

|l deal i sti c, as It may seem, UDL requir
i ntroduce the necessary i mprovements into
to say that these changes wuswually require

3.3 Selection oteachingmaterials for inclusive settings

Not only methods of teaching must be ad)]j

materi al s need careful sel ecti on t o suit
Considerations over didactic material s in
aut kemtnid aut hentic teaching resources. Th

commerpgi @adbged textbooks dedicated to th

accompanied with audio and video recordin

andvelle of advancement . These resources, h ¢
l'ight of individual SEN of the | earners.
problems. First of all, such r esoeay cmasy | ac
address tradition, culture and habits of
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Secondl vy, the | ayout of teaching materi al
school curricul um. Finally, there is no co
i ndi vidual student with SLDs i n thoe <cl as
consideration, a | ogical assumption is th
measures, need to be mostly developed by t
noaut hentic sources. For this reassnadwhseé
follow sever al criteria for creati2nbg) spec
enumer ates ten key factors which indicate
-considering the | earning intentions,
- fostering academic | anguage proficiency
-supporting development of | earning ski
ncluding various forms of formative as
reating a safe | earning environment,
romoting cooperative | earning,
i mi ng at incorporating authentic | angu
nabling critical thinking,
ostering cognitive fluency via scaffc
evel opment ,
aking learning meaningf ul
Apart from the abedecati pachangi nesbnal oses)
provide for self, peer .Tamedyl geedpt borematoiu\
students for experimenting with | anguage
self and peer assessment is of special val
and influences standards att®dbeatnensd b.
i mproves relationships bet ween peeagfs and
educati on. As content of authentic mater

concentrate on understanding threedsontcephbaes

di vided into smal/l chunks. Mehisto et al

manageabl e, respect di versity of | earner
Addi tional l yaf ftehetyi e seewanmeedmess asagshandr
emotions, build safe | earning edvinrakn ment
mi stakes while experimenting with the tarc
The inclusive approach requires cooperati:
to encobudagi®sdgroaduipns i n order to esotfabl i s|
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termi hodogiyvate critical thinking, anal yse
report their outcomesusé Molii dtudl @20t 2 c madtdp
addresses the needawhioonrmppl pond besweenes
the communication process

What i s Limptolre aett-3a8I15.)i endlazt: pl&4e use of al
materials I s not enough for educational S

student relationship and a number of tasfk

included in the teachingrmateusakspwhetpge:
and creativity, asdiwseclodyv earsywparneletishaEr so fwho
provide intellectually chal |Inrintgiiensgy fearu csau ci
|l earning, as students do not concentrate ¢

|l anguage as a meani fdehwli stomd@d2matz2i@dn hi s

meaningf ul and useful, however, teaching 1
scaffolding of content, (Giambpuamgse Wahi4 is k8 )l
(2006178 9enumer ates several scaffolding s
all ow on such as bridgingutrhrenpr ewindlextkn
(exemplifying), adding context ¢tpa etsheentlianngg
t exats, werhdniasoring and evaluating. Learner
strategiegslibecome se@l t he | anguage | earni ni

The above considerations show that sel ect
conform to the generally accepted nor ms &
chall enging for Epnglilshrhanguwgéeht 8abber s

3.4Final comments

Scientific discoveries in the field of SLD
wee able to become participants of t he
educators and psychologists opted for thei

pat h. |l nternati onal decl arations dedcgct s
which was finally approved with favourabl
nati onal | aws. Accordingt hleegbhebasdattsi o
| earners with SLDs, the evolution in the

peri ods.
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The first one includasdaidechdeattemi $@
of the integrative approach in education a
schooling. Based on the reports of the E
SLDs, though factuahodgl imd,egexaperdi @ mc epdu bd |
stigmatisati on, and effects of their inte
comparedwnat eamnnefrs without disfunctions.
system wer e s uygagnehsitoelidead m u2 0O d rom i ntegrat |

The second peri od coofunitnalgu sfirvoen eduwcla tui
advocated as an Oediusmanignopn efmernstueldd| e tablpd r to
I mp rmewd sOn i $sgmiafsi cant amendments in nat
havad r ebaedeyn i ntroduced that i nter alia 1in.
programmes for the field of studies of pe

of the assumed changes target at more pr o

i ssues dwcahrnang disorder s, educat3bBMal di
Further, based on the requirementsgECnclud
201&6nd gui dehBEA SWNelsE off EASNI E 2012, EASNIE 20
substantial changes in the applarasdsamadhin
The need for amendments arouse initially
integrative and inclusive appriscacekps at owd

moder n e chdsiant | mon tsrtaanssitzieaa miotd@ | a o f educat

whi ch i ndividual s have t o fit [ Di ver :
educati onaleqsysedemtrmemaset SIEN. I n school
entails amendments in apmluimad treéegbdhisng fme

tolerance are promoted.

The current European Union plans (see
are particularly directed to further figh
opportunities, as wel |l as removal od barr
said barriers refer in particular to four
stimul ate c¢r eastoilwiitnygg aanndd pdreonbolcermat i ¢ f or ms
the form of teaclha aargn err orve |daetdi; oorff ;& wdarkdu avt ai r
and assessment ensuring that different fo
2017: 8).

Through changes i n nati onal | aws, i mp

systems are reported to be systematically
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success of inclusion is primarily deter min
bet ween the school staff and |l earners tog
good communication, identifi catmeotnh oodfs SaEnN,
di dactive materials, inclusion has a chanc

With the view of a deliberate selectior
i nclusion, an insight into presently appl]i
| anguage was given (see section 3.3ape The
were presented together with a bunch of é
t e
Ac

aching young | earners with SLDs and cohe
c
approaches and methods, it can be concl ude
c

ording tot hdhearaancatleyrsiisst iacf features of

| usi on or can be used with young | ear ne
Met hods and strategies which fit i nto
ually grounded i nwhlreulmasns sgd i acreems ¥ e lalo haengd

S
earners6 comfort is of equal iNMmeptohrotdasn cteh a
el ong t o :thtikke gatidilePRtar@ad yals, weBlllkstearss or vy

trategies and also the ludic strategy. 1In
ducational needs as children oirf fders armotl id
u

o O uw T

t al so in relation tToh et hcehiarr ascutsetraiisntai bcl ef

-~

ecommended approaches and strategies sho
i mportant step towards inclusion. They ai
target |l anguage i s a progneetr fluan guwade whhiecyh a

comprehensi ble to each other. Al of the r
the idea of inclusive edacaktireni aneércamnlye
compil ati on. However, having considered t
concluded that their accurate application,
t heEASNIE (see section 3.1.2) which includ
systems of educati on, school sé abilities
competence and ability to enter into the |

mulknaeli a teaching materi al s.

The systemic improvements include <char
evaluati on process of |l earner so achieven
i mpl ementation into schoolsd internal Sys

compul sorpynexamenatiandardi sed and as such

94



stigmati sation because they are either re

formative assessment of |l earnersdé6 efforts
what significantly restricts the ep®&8si bi
communicative skill s.

Not only methods of teaching are subj
approach. Changes also embrace the person
has dtteeari bed, in all of the recommended
| eaceatred which shifts the teacher s pos
assistant and a hel per. Il n traditional ed:
chladnge especially for experiencefdritywmadlher
approaches and strategies.

The final i ssue that can be an obst at

approaches and strategies refers to didact

adjustability. Al meadu@h tmajchn ingy maft emuhbt B
acciebslse on the I nternet, their accommodat.
probl ems. Additionall vy, it mu st be r ememt

equi pped with electronic devices that woul

as wel |l as, not al | teachers are accust ome

Understanding t he concept of iintcsl usi \
i mpl ementation into nati omnal asnyadtyesmss ooff e
English | anguage teaching methods together
teaching that support inclusion in educat
di sseflMthat igan .her eado nisnsfaotrudasti isonf or t he compeé

Engl i sh | anguage approaches towards |l ear 1
i ncl usi ofnourThof the previously stated i nde
readiness for inclusion, teachers competer
of di dacti ve materi al s ar e applied for €
educdt iagpmpar oaches in thrieandad ol olraensdpse:c tA wsetl
the following three <cThhaep treerssulotfs tohfe tdh es scea
| ater serve as indications for further de¢
aproach on Polish ground.
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Chapter 4: Methodol ogy of t he

4.0 Introduction

Before the extensive study on English | an
with SLDs was undertaken as a part of the
of foreign | anguage twacebedsctoeadibgl ubeéeve:l
present work. The subject matter was anal)
views of English |l anguage teachers within
results brought some diitsitlheusti @eadcdmego scéo n [T ¢
clusive edobatistkm-7@RPULZiTah&@2 out come of t

mpliant with the results of research co

t he Educati onal Research I nsti toutte oifn F
e institute (Muszy EKki et al . 2015) . We|

r I mpl ementation to the national systen

—+

- o O
O O O < O S o

nsideration the results of tobstactesct ¢t

event successful devel opment of the incl

-~ T O
—

or the author of the dissertation. I n or
preventing the devel opmentr y,f a noccdmpsdrveaet iev
was planned.

Spotting similarities and differences i
approach bet ween three selected countri e:
weaknesses of the existing state of natio
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results of the planned study are hoped to
existing state of inclusive education t
i mpl ementation of inclusion to Polish schc
diefrfences in the historical backgrounds ar
various European Union member states, it

for the comparative study. I n the present

imMmawding justification for the choice of t|

4.1 Conceptualisation, organisation and limitations of the study

As i me tplad nnyeslewash extended i n ti me and
modi fications caused by unforeseeatbHe di f

deci si dhsviobofntios stuwbi es was t akemparat ave estul

the documents and specialist |iterature d
the selecwwad coondtucted2022 yeae a8 ) awh eerresa s
t hssupp!| emdutdayr yge mp inngin canlg h t into the educa

| earner s iwi tPlolmalodlsi ch country the author
greatest wiarst eroengltuc 2ddd{s4de @ ¢ eialphdFe 22 1 bel
presents particular stages of both the co
characteristic features.

stage | stage Il stage Il stage IV

(2017:2018): (2019): (2019 (2022):

[ 2021): :
ngs&&c’eﬂng selection of comparison

countries for Collecting of the state
2 comparison the data of of inclusive
the state of education in

the selected

stage V
(20222024):
supplementary

study of state o
inclusive
education in
Poland

specialist
NEETE inclusive
education in countries

the three

countries

FiguBeagescoomfpatrhaet i ve and suppl ementary st
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4. 1. 11:StCode¢ ection of documents and speci al

From 2017 wuntil the end of 2018 internat
directives, nati onal acts and resolutions,
SLDs, concerning historical per spéctaisve o0
| anguage related | earning disorders, were
2 and 3). On the basis of the gathered da
empirical study was undertakemmoyetha a@weth

about the countries for comparison was fi

and cul tur al similarities and differences

4. 1. 21 I1StSegleecti on of countries for compar.

I n the present comparative study, the cur
approach in neighbouring three selected I
Czechia and Poland is discussed. A decisic
in 2019 upon certain premises, as explaine

The first chosen country is Austria. 1t
cul tur e, with the system of education <cor
United Kingdom, Germany and France. Accor

sevlerdi fferences bet ween eastern and west

political, cultural and social determinant
in the western tradition and as suwér i s ¢
education in a more dynamic manner than it

Secondly, there is at | east one signifi
i n Austria and Pol and. 't is the fact that
means that cruci al deci sions abosidurdiengd
and relevant 1 mplementing measures are mo:
centr al authorities. Such a solution may I
making process is simplified andet het e oduoeé
faster. | mmedi ate response to the needs ¢
influence |1 ssues, such as teacher training

98



5

o O S O
-~ @ —

,_..
o O O

an

Sy
Un
be
mo
ty
ae
au

un

cCo
ap
i n
to
f o
me
t h

aching tools, and i mproved social attito:!

Thirdly, differences in the historical
ientific research dedicated to SLDs in t
teaching approaches and experi encfes, wl
clusive education in Austria and Pol and.

Quite contrary to the first choice of t

the European state was based on the cc

tion may share. For this reason, mhe Cze
education resembling the one in Polanoc
mparison. |In the present work, this coun
the national preference and govyeranfment .
reign Affairs of the Czech Republic from
i ch depicts its independent <character a

d Czechia (Ministry of Foreign Affairs,

Similarities between Poland and Czechi
st ems, governing and soci al policies
doubtfully, Czechia is culturally cl ose

ebjesaoted to reforms similar to the ones

me nt when the concept o f integration w
pically for countries from the former Ez¢
centralised, guite contrary to the sy:¢
thorities have I imited autonomy, especi

dertaking |l egally binding decision. Thi:
managing the system of education by Wes
cruci al Il mpact on the pace of i mpl ement
ucati on.

't is important to notice that after th

untries agreed to shift their systems

pointing t he |l atter as t he mai nstream
turcad on of substantial diversification f
wards content and | anguage integrated | e
reign | anguage education, the -timiddeg cou

thods of teaching to their systems of e

e perception of educational priorities.
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education, knowing a target | anguage IS no
a tool i n developing |ife skills and gaini
the choice of favourable methaddgs tafr nteelad loi
a key educational factor affecting | earne

anal ysi s.

4. 1. 31 ISk &gkl ecting the data of the state ¢

countries

Having selected the countries for the com
reach primary school teachers of English &
i n the three appointed countriés. abue cteo ta

di fficulties in collecting the data in ea
from 2019 wuntil 2021.
At the beginning, academic units which

early pedagogy or/ and English I anguage t

of fering education of | earners with SLDs
unemwnvsi ty, coll ege and school authorities
uni versities and coll eges were |l ocated in
l nnsbruck, Kl agenfurt, Linz, and Viena 1in
Pil sen, and Prague in Czechi a; and Bydgo
War szawa i n Poland. I n some cases, wheneve
of a university or college, contacts to he
educational matters were noted. Wi th refe
was given to gener al education units with
Il n a foll owing step, a letter inviting
in Polish | anguage for each group of pote
i nto German and Czech | anguages. The 1 nvi
Cech and six Polish academic units via an

or academic teachers of faculties of phil
adopted for the survey of English Irenguag
form was prepared and also subjectegd to t

Letters of invitation for foreign | anguag
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guestionnaire and the att amdield tquesdch onln ap

I n the appointed countries. I n total, over
received the invitation and tme Cqeedht iagnm
51 in Poland).

The expected answers, however, have nev
the CO¥%I pandemic was announced in Poland,
which all educational institutions in the

wer ectded et o di stant form of education for
restrictions in direct contact with educat
guestionnaire from Czech and six frsom Pol
with teachers were |impossible. On the bas:
principals and secretaries it was establis

about the study and encouraged by &abeir s

some principles admitted, they had no pow
participate in it.

With reference to planned interviews Wwi
some interest was shown among academic te
persons) and Poland (2 persons). Regretful

not find themselves to be the appropriate

nor foreign | anguage teaching, nor i n th
academic teachers: one from the Polish Na
Mazovian Academy in Pgock agreed to be int

As a consequence of experienced diffict

participate in research and |l imitation in
of the study had to be terminated. The s
comparative study exclusively on the anal)
|l iterature referring to the state of 1incl
4. 1. 41 $t@gmpari son of the state of inclusi

countries

I n 2022 the collected documents and speci

of I earners with SLDs were sulhfeect edes ear
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criteria referring to systemic changes, t

materials (see section 4.2), on the basis
(see section 4. 3). The read data mtere t
i nformation wherever it was necessary, an
chapters 5, 6 and 7). The final results o
countries and presented in forms of compr e

4.2 Criteria for the comparison

Based on the analysis of the international
perceived as t he best educational appro
i mpl ementati on, however, demands an introc
existing systems of educati on. The most

i ncl-tbsi endly teaching methods based-on t hi
affecstvategies that support sustainabl e d

abilities (HEAPNIHEh2Oh2ed9for an adjust men
teaching entails further | mprovementds i n
system of evaluation from i mportance of as
and foremost a development of teachersd r-
environments.
Therefore, based on these premisses, four
research criteria for the realisation of
foll ows:
T historical background of the scientific
Czechia and Poland, followed by modern
T roles and competence of the inclusive

countries,;

T the use dfriemdlysitemchi ng methods and
and Polish foreign | anguage teachers;

T an access to dmrd ewnmsdd yo ft eiarcchlinsgi omat er i a
Similarities and differences between t |

i ndicative of the present conditions of i
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Secondl vy, they may also expose positive s
devel opment of inclusion in Poland. Al so,
signs against practices that could Iwmithhol
order to conduct the comparative study in
the key research questions and applied di:
sections 4.3 and 4.4 Dbel ow.

4.3 Research guestions

To settle the similarities and differences:c
national systems of education in the threct
criteria, as well as, to |l earntowhatdhery cunmg
|l earners with SLDs in Poland are compliant
the foll owing eight research questions wer
RQ Hdw was the scientific interest in SL
compared countries?
RQ Whhat systemic solutions have been in
education with the view to inclusion?

RQ Wlhat are the | egal basis for educati
compared countries?

RQ Whhat di agnostic procedures of SLDs &
countries?

RQ Hb5wW are educational institutions and
organised in the three compared count

RQ H6w are teachers of the compared coun
devel opment of competences with the v

RQ WHat | anguage teaching methods are us:¢
| anguage in the three compared countr

RQ W8prpt types of teaching materials are
| earners with SLDs in the three compa

The results of the planned analysis of

further confronted with the results of an

of which gives an insight into the teachir
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4.4 Method of data collectinglnstruments

Ai ming to find responses to the research

criteria, varied research tools were engacg
documents and specialist |iteraitmpaer todndad e

The data to be collected in this phas
document s, |l egal acts and specialist [ it e
analysis in accordance to validity of the
cteria (see section 4.2). Legal acts, govV
formal documents were mostly searched on t
an access to their records via ekteatrenic
l iteratur e, both paper and electronic soul
as wel |l as, coll ective works, monographie
educati on, foreign | anguage t eaacrhnienrgs aanndd
|l earners with SLDs. The gathered and sel e
the analysis in eight s websspeoentdii onmgs  t (os eteh es
research questions (see sectionar at.8l)y fRe
each of the three countries (see the concl
used for comparison in chapter 8.

4.5 Method of data analysis

The data acquired under the scope of the s
of data collection were subjected to a mi
analysis of the documents and sSmececi aloi stthe

determined research questions (RQ) (see sce¢

QDscientific interest in SLDs in the hist
21 egal basis of educating |l earners with
3di agnosis of SLDs (RQ 4),

4systemic solutions and educational I nst
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b)education of | anguage teachers, split

reqguirements for becoming a foreign | a
educating | earners with SLB®yrvagcewdlelacd
(RQ 6),
6)met hods of teaching applied by English
(MMtypes of foreign | anguage teaching mat
(RQ 8).

Extensive reading was fuisredi nigns owhdiecrh two

mar ked as positive or negative tendency.

gualitative analysis were gathered in con
enlisted ei ght sections andp apeds ecnotuendt r § €
conclusions of chapters 5, 6 and 7).

4.6 Final comments

Regardless of the unforeseeable difficult
caused by the ocelr rpeamcdee noifc ,t teheCOMWIskar ch
and analyse the documents and speciianl i st |
accordance to the eTshe bgatshheerde d edsataa cohf ctrhi
of documents and specialist |iterature wer

The results of the analysis rbagohded pos

i n accoit hfeoecre t e®s e Swoente cnoidti eriicati ons, h ow
i ntroduced as restrictions in direct cont
i nstrument slamhe & hf owereolpl ecti on of researc
suppl eméentSstrayyasVprgani sed with regard to
education in Poland, the organChlapti ems aNidn
and offent he di ssertation.

Il n t he ChoalplttoembBenagnsle vieenl ow, data from do
special i st l iteratur e, referring to the i
Czechia and Pol and, are subjected to deta

are dischbap&ed in
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mary education, and GK4 after the f ol

ul ations, | earners are perceived as 1in
kground, i nterest s, skills and @i fts.
i ous soci al forms of work and be based

put on the selection of didactic mater:]

include activi tkiiensaewhiheh i dvtgdm®pEsls i@lald
ical thinking,-aad wallrapsrdohaérépetairnnt
i ous teaching strategies (Ebenberger 2C¢C

For better understanding of how the i

ctions in educational practice, it is ¢
en firstly to the historical backgrou
ondly to | egal basis for educating | ear
cedure for diagnosing Austrian individu
public education I n Austri a, iTrheel udi n

siderations are finished with the appl

use of didactic materials with inclusi

5.1 History of scientific interest in SLDs in Austria

The
f ou
As

ar e
i nt
and
not
wh i
197

Joa

first traces of i nterest i n SLDs amo
ndation phase when Franz Joseph Gall re
Tesak and-389dex@pP2 @0 &:; Bal l i deinth i ff h &td t
responsible for managing motor activit
roduced a term of faculty of | anguage \

manages | exical me mory. Whaati oinss, moGad,l
i ced that I njuries and certain disease
ch phenomenon he had no word, and whic
9: 51). His revelationstratsedmongewhbhoest
n Baptiste Bouillaud and Pierre Paul Br
the field of SLDs were mentioned earl i e

Among other Austrian scientists deeply
alisation theory, and mentioned by Tes

nert, Johann Baptist Schmidt and Eduar c
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to a |l anguage disorder of hearing and r ec¢

dysl exia and dysphasi a. Worth remembering
research in | anguage disorder s, studi es
sempat ed until the end of the nineteenth ¢

dysl exi a was useée pvhiatsh cr epfagrieemae t(cGumardi o
Il n 1913, an Austrian psychiatrist Arno

psychology and linguistics into studies a
devel oped a new theoretical foundation f ol
teolid authoritative psychol ogy. I n the
perception of dysphasic | anguage had an ir
scientific research which is presemtly re
particul ar, Pick (1909: 30 in Friederici 1
I's not mere activation of isolated meani ng¢

of processes that are synergetid.anfaragthi

production which was divided into several
schema to its final articulation. By anal
reasons for agrammatism whi ch, iyrs phias i ai e
(Friederici 1994: 256) . Hi s discoveries d
and Max |l sserlin whose work on dysphasi a

out breaks of the first world war.ec@ondsecu
worl d war withheld studies of SLDs in Eur
the military conflicts. As Tesak and Code
the centre of scientific researncdh ailnt hSLuysh
scientific studies about SLDs returned to
worl d war, medi cine was no |l onger the | eac
way to i nterdisciplinary st uidcise,s sopffeemdur
| anguage pathology (see section 1.2).

Il n the post wars ©period, neurocogniti v
attention of a group of psychol ogists fro
Wi mmer, Martin Kronbichler, FIl orian Hutzl e
Laduwrr, who rese@meakieng Gelmimadr en wi th dysl €
the reading disorder is of neural natur e
areas of the brain (Kronbichler etf ard . 20

much | ater studies of Gebauer (Gebauer et
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successfully debhebepedtaamegypyhéme interve
research, i ncreased reading fluency and e
found. Together with his coll abor attarcs, Ge
|l earners which are shudbsedtedr atoe gtyhedemomp
connectivity between parietal and front al
wi t hout I ntervention. Functional maegtnet i c
al . (2012: 7) al so evidenced that dysl exi
based intervention applied to children a
functioning of their brains.

Psycholinguistic insight of Austrian s
i mportant knowledge to the field of SLDs a

perspective for educating children with d
Howeve pure acceptance of individuals with
not enough for their successful educati or
amendments in the national l aw and further
|l nethol |l owing sections 5.2 and 5.3 the iss
given close attention, foll owed by a pres:
system that i's applied at presenty amfd wh
educational services.

5.2 Legal basis of educating learners with SLDs in Austria

The analysis of scientific developments in
perspective (see section 5.1) shows that

the inclusive education i n theownurmntireys. wui
i ntroduced iIintegration to the system of (e
for other European states. What is more, i

approach and forming a mnulntg tafatcekr s2y0s0t0Oe m E
Proyer 2014bel &%) .shToawsl d egal <changes i n Aus
l ed from speci al education to inclusion, i

with attention given to their most 1 mport e
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TabdtEvol ution of Austrian system of educati

1962

The School Organisati -estabhegdsthcati on centr ¢
| earning disorders

1984
1st pilot project on -intr ndiuhce i ntegrative
(Burgenl and) mai nstream education
1988
Order of 7 April 1988 -learners with SLDs g
Education, the Arts aschooling
1993

The 15th SchooAm®©ndme -est abhignsthegr ati on sch
2009

Ratification of the C-adopfiihe inclusive app
Persons with Disabili system of education

2012

The NationafldrAsabbhi P -deveilmgncl usi ve educat

2020 schooling;

( NAP -2020Q2) -Teacher Educati on( rfefr
of the teaching profe
2016

Reform Progr a2ndme6 of A-early recognition of
|l ast year kindergarte
primary schooling;
-team teaching (l essor
education teacher and
acting in cooperation
-est abhwmsiht s of I ncl usi
Speci al tehdaftd ®&tri dmai ni
serviceerbor teach

-obl i gasteorrvyi cien trai ni y
2021
The National Action P -estabhagsshupervi sorwi thh
(NAP -2020) the Disability Ombuds
Commi ftdmepd ement ati on ¢
Disability Rights Con
-deveilmp | i st of priori
-evalng@atdit abes NARP 03021
On the basis of the gathered document s
established that i ntegration of | earners
systewmueftti on since the 1980s. The roots
education, however, reach muenvnare asrclhioerl troef

started with the adopti oBclodl drhga nSashaotoil o n(
1962) . Il n this document, the basis for the
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and special schools were appointed by fede
and adolescents with disabilities (Engelob
Agency for Devel opment i n Speci al Needs E
education to | earners with intellectual di
t wior ack approach: the mainstream and spec
1980s started to evolve into an 1 ndgregrati
(2019: 84) <critically refer to the establ
mandatory segregation of | earners with di

oriented and focused on functionaAs | a mita

matter of fact, protests were raised by p
school system and subjecting the issue of
Proyer 6s (20109: 86) opinion, cC hs pfiorre dn epm
educational solutions.

The first pilot project promoting integ
primary school of Ober wart, the feder al S

success drew nationwide attention to the

chlheges to the | aw. I n 1986 pursuant to a d
i mpaired children iHK®° rApertlrd hainn dsecrhtoeo | o dseyrs t
Kinder im Schu)wéesenedsbgr tedaiechPAustri an Mi

manistream educati on became accessibl e f or

di sabilities (Buchner and Proyer 2019: 86)
to introduce amendments to the School Or g
fuethintegrative education projects all/l C

Together with the recognition of article

Child in 1993, a nationwide discussiioonn abo
of the pilot projects and | egitimisation

thedSrtHhool Organisation Act Amendment in 19
It was a milestone in moving from a two tr
general schooling towards multitrack syste
Cmference on Speci al Needs Education was

i ntegral part of national educatameh peaghe

were expected to recognise and reg2@®pdmd to
30) . Opening of gener al policy for int e

di sabilities in the Austrian mai nstream s
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i nf or m, in 2000 al most 50 per cent of Aus
mai nstream schooling system which number r
high interest of students with varidous di
adjustment of teaching approaches and ped
|l earner s.

According to -Féyerehe(2088e TZRBree diffe
been introduced to Austrian primary schoc
classes and cooperative classes. According
was placed in a regular <class, entitled t
which they worked with a special education
to the | earner6s diagnosed di saocbwevietry, (dB ud
not turn to be the most common approach
government al policies which permanently i
greatest popul arity was gained by frorming
(2019: 87) further expl ain, they were <co
amounting to maxi mum twenty per <c¢cl ass, Wi
medi cal diagnosis of SEN. Additionally, te
ot wo teachers, one of whom needed to be ¢
i ntegrative approaches -mégntwasedl|l b9 Feriyeo:
mai nstream schooling in form of remedial ¢
groups of | earners with disabilities who
Students at <cooperative classes partly jo
|l ess demanding subjects, such ag farrtmamnrcept
was not expected to be high (Buchner and

Regar dl ess of successful initial I mp |
Austrian dual school system of the mainstr
resistant to changes. Paleczek et al. (20:
rather unwilling to accept new educational
i ntegration and demanded more thorough r ec:
reason, the authors further explaimrd incl
l ocally in forms of i ndependent projects,
mai nstream schooling. As a resul t, i ncl us
developed in schools of various federal st

The ratification of the UN Convention

112



i n 2008 broke the mould and revived the n
with SLDs in general education units of A
Af fairs and in consequence finisherd twha h ¢
year s-2@20Q,2 devel oped i n order to meet t
Convention (Buchner and Proyer 2019: 88) .
set for achievement i n the field of spe
i mpneemt ati on of the inclusive model regi on
of teacher educati on. Il n 2020, -20Ré® Natsi o
evaluated revealing significant shortcomir
With reference to the first, Buchner
governmental plans turned to be over ambit
feder al states of Carinthia, Styria and T\

ofVorarl berg has been formed out of nine A
S

i tuation was a consequence of t he dr as

i mpl ementation of the goal. Wi th regard 1t
defnciiees in teacher training were reported
Regardless of the difficulties, however
nati onal pl an on the government al and | oc
brought an increase in the number of || ear
swohb!|l year 2016/ 2017 reached 61 percent of
et al. 2019: 164) and is reported as a ri ¢
needs to be noticed that a new edad¢atoinon
of the dual structure school system. I n 20
wer e introduced under The School Entr
(Schulrecht s®dndaArrcmgsgegeto i ts assumption
of the | ast year of kindergarten and the
identification of |l earning disorders was

strengt hea@d7:( OEZD. Consecutive packages i
sipmmi fied school administration (OECD 2018
on the administrative | evel, new organisat

EducaBiilohunNg3ddweeltifommed to take responsi

the mainstream school administration (Buct
units exercise a main control over the qua
trainimgolandegvel opment in meeting | earner s
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With reference to teacher training
already been undertaken. Sonntag (2022:

i's presently perceived as the key foarctor

this reason, a wewfeesdenay ocbomat ati on

structural openness in achieving educat.i

~—+
-

simple cooperation between teachers. I
specialised professionals who exchange
actions I n the opinienoopfer@adnmind gre@and?2 X:c
bet ween gener al and speci al education
psychol ogi st s, therapists, counsel l-or s,
cooperation may involve various pfriogledcst,i n
exchanging pedagogi cal concept s, di dacti
professional cooperation is believed

|l eading to a reduction of barriers oifn
inclusive practices. Such a concept of

on current methods of teaching and teacher
close attention in the following secti

5.3 Diagnosingspecific learning disordersin Austria

The endorsement of i nclusive education
procedure of diagnosing | earners with SLDs
and specialist literature, there ane seve

European Union countries (see section
interpreting SLDs in I CD 11 and DSM V
defining SLDs had also an i mpact o9t he

37) explains, i n Austrian reality, SLDs
physical mar kers are known, which, however
in | earning academic skill s.ammer tehi salr ed
31), the commonly accepted method of di
model, wusually performed by special educat
According to the procedure, the deci
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l eft to Austrian parents who choose betw
(Gebhardt et al . 201 3: 148). According to
child with SLDs who starts schooling@lin ar
education curricul um, observed and diagn
performance by a certified special educati
school education. What is i mportanwi,thonly
explicit parental consent can an expert in
report on SEN issued by the special educat

One cannot but agree with many experts

of the diagnosis basadchakemesmententdi selgpar
Schwab et al . (2015: 331) criticise it
psychetsegin many European countri es, ar e
form of diagnosing can be then described :
stress the fact that focusing on perfor ma
with SLDs as it |l eads to their stigmati sat
on a study on assessing SEN in Austria p
Pol ani g, and W°Il fl i ngelkiedwea mamt 20plpBr, o & chhe s
to be supersetedtbyvantrieesmpohRBREI) model of
change is the result of numerous compl ai nt
researchers also notice that the RTI tmode
| earners with SLDs, though it is stildl f a
i ndications how it should be I mplemented (
Apart from the controversies about the
the <criteria for di agnosi s cause difficu
standardi sed, and may differ in each fede
commondpplied criteria of diagnosing, Schw
t hat speci al education teachers include i
established their preval ence. A |ist of
eduicant teachers is presented below in tabl
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TabStlenf ormati on included by special education teac
(2015: 337)

Collected informati on Preval
Per sonal data of the | ¢ 1.1¢
Answering the question (

Learning and working be (

Perception

Mot or devel opment
Description of the dome
Language

Family situation
Cognition

School compete es mast

=)

9

9

8

8

8

8

8

8

8

c 8
I nterpretation of resul 8
e 7

7
7
7
7
6
6
6
6
5
5
2

D W O N N O O O © © © © N N NN MM DM M 0O © B
D W N P P W O W Ww Ww O © MNMNMNDNOWO O O N W Bk

Devel opment al I v el of

Recommendations regardi (
Case history (
School grades (
School achievements ass:s (
Statement about the mos (
Analysis of the classrc (
Soci omedical situation (
Description of the assece (
Sociocultural situatior (
Socioeconomic situatior (
I ndividual educational (

According to Schwa3d2)et tale. i (nFodIr5mat 3dh

reports by speci al education teachers ref
ar e: deficits in mathematics and Ger man |
Krammadr al . (2014: 35) add two more of th
background and auti sm. Al l of the mention

above criteria for diagnosis can be misl eec

| ear nreasse wdeficits dray ovcrnalsled doryvimommen:

(Krammer et al. 2014: 35, Schwab et al. 20
who often do not wuse German | anguage at

Ger man. Morrieataep pirno t he researchersoé6 view .
speci al education counselling experts who
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parents or school authorities. I n the opir
di agnosis are more SLDs oriented and i ncl
behaviour al probl ems, sensory dilsaanbgiulaigtey ,
di sorder s.

I n addition to the above reservations,
and therefore a | arge percentage o spec
constructed assessments and observation toc
their professional and personailstexpearide rs@
approaches for diagnosis are criticised by

by teachers whose decisions are preeli atl i séls:

for which reason they are claimed to | ack
96) .

Regardl ess of I mperfections associated
researchers wunderl ine tihtes f®dwma otf a gaesss,e sadnme
more oriented to educational i ntervention
the opinion of Schwab et al. (2015: 340) ,
education and benediiwe atle aoh idregr ed rogpg rnagms .n c
t hat understanding various |l earning needs
creating equal educational opportunities t
of |l earnersé6é HlgprdecerdAddi tbonacommendat

of Education of 2010, the diagnostic proce

i n order to enable potenti al reclassific
curriculum (KXr&amm23) et al . 2

|t is clear that diagnosing | earners w
speci al needs i1s just the first step towe

environment demands proper managing of ot
SWpprt services, specialised teacher traini

al |l of them are considered bel ow, in the f

5.4 Educational institutions and support services in Austria

According to information about education

for Economic Cooperation and Devel opment
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this country, whereas over 90 percent of t
to the Austrian Federal Constitution Law,
six |l evels of ki ndergarten, pri maurpyp,erl owe
secondary, vocational and tertiary educat

shows the system of education in Austria v

TabotSystem of education in Austria after Eurydice

educatyisaems/ austria)

Educati oSchool/ | evel Age Year s
Prrechool Kindergarten 3-6 4
Primary Primary 6-9 4
Mi ddl e Lower secondaryilaa3 4
Secondar Academic secondil@?7 8
Upper secondaryld4a? 4
Vocation Prevocational 185 1
Vocational 148 5
Tertiary Bachel or 34
Master 1-2
Doctorate 34
l't i s worth noticing that the first ni
children, including these with SLDs. Educ
the Feder al Mi ni stry of -E8BuWcation (Pal ecze
Similarly to other EU member states, al
confide inclusi \od adduwddthi Qd.52Ba Hed pemcent
with SEN were educated inclusiveliysaibn enai
chil8reni ¢ti ki AuKktammeRO&f al . 2014: 32).
a study conducted in 2016 by Feyerer and V
of the inclusive education in the mainstr
has been rissieng.alAvr(amildi: 192) report tha
environment, disabled | earners asde smarl cdi v
ones. It is the school responenvwviirranmento 4
even social participation of all | earners
|l earners with SLDs are gathered in the Ge
|l earners with SLDs are asatidbral aodt evhti ,c
pl acement, a need for presence of speci al
(Krammer et al. 2014: 33).
As to the educational content, | earner
speci al needs curricula which were devel o}
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at | east for some of them (Krammer et al

conditions are comfortable for all partici
sizes are below the average andECD 201%: ar
11) . Such small class sizes are definite

i ncreasing an opportunity for a use of va

teachers to approach students more indiVvic
With reference to English | anguage teac
| anguage education was introduced to Aust

2003/ 04 in amount osfc h3020 Ih,o ufrisr syte aandy sfeocron

t hbeasis of inclusive rules outlined in the
37) . Unf ortunately, educational regul atio
performed ali ke in all states whi ah .mgi2mt24d
114) explain, |l anguage education in Aust
avail able for the states, what has an i mp:
as well as the availabilif@TysotirteachFng b

not always the rule of differentiation anc

met , | eading to differences in | earnerso
educatlioaht(lGal er et al . 2021) .

Apart from internal ruling procedures
inclusive approach in public education, Al

requirements set by the UN Convention on
2008, Art. 24). Therefore, an institution
in each of the federal states. The centres
at present are recognised as docasi dor ($ ¢
section 5.2), which fact underl ines the i
approach and the duality of the system of
i ndividuals with severe dusatdeoshandl gana

specialised units form advisory boards wh
| ocal inclusive education units and for m
states (Buchner and Ge,b htalr @ t&Sr2dlisinlatoe2 9t 8h)e. w
inclusive teacher s, provide pedagogi cal e
support in the states (Nusche et al . 2016:

education teachersf wheapeeforwmi dhahbsi §S
338) .
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As supplementation to government-al eff
government al associations are set al | OV E
support for children with SLDs and their f
As sioact i on of ¥sDyegIreex Ban ddecshverelgas tl h e nLiEeGA
Vorar |l berg I nitiative and Styr&aaei rResgcihoen
Landesver band dreqgamémbars of t he Europea
According to the information publ-psb&dt on
organi sations is to disseminate the issue
and adol escemgt anwli spedéadchg problems. They
for individuals, helping parents of disabl
probl ems. Their activitie$ alusbdboenharse a
promotion of inclusive teaching approaches
teachers and distribution of recent inforr

Pursuant to the report on | anguage and
2008 edited by the Feder al Mi ni stry of E
Mi nistry of Science and Research (2008a:

di ssemi ndtei concept of inclusive educatior
I mpact on the potential success of inclusi
of teacher training and competence, as des:s

5.5 Education of (language) teachers iAustria

Among factors warranting successful inclus
school culture and policy, educational pra
has al ways been perceived by Austsipamscdnt
for proper execution of i nclusi on. As 1 e
Austrian primary school teachers compl ain
and unpreparedness for work with hleearerferran
of teacher education were uiWdebeakéebuings3go
PadagoglnnenbwhdoduebaBNBUated changes to for
of future teachers, extension of Dbachel or
students, and I mprovement of competence art
teachers (Bayxdmez20bhd &9) .
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Il n o
the bel

present

rder to achieve a comprehensive o0Vé¢
ow discussed key facts about their
ed in tabl e 7.

TabtEeducati on, competence and professional (sel

Teacher 6

s e - bachel or and maedtagrogyt wdide sE
with tertiary programmes coO
- compul sory four B.A. plus or
of English philology;
- obligat-pe-gt toues for early e

- ssudies of inclusion;

- posgtraduate studies of inclu
Teacher 6s r - flexible and individual appr

- god cooperative skills for

parents;
- using varied teachdhnygi csualait

educational process,;

- foll owing studentsd interest

- using summative instead of f

- col l aborating with mentors
Teacher 6s - obligatseryite r egfuraesihfiincgata ro
(sel f) deve hours a year;

- devel opment of an individual

- autonomy in course planning
5.5.1 For mal requirements
Before the refor nP2odfa gtoggd cimeery beafw w2n@gl INFE U( e
education and training in Austria was ba:
t wo categories: first, of grammar and mi d:

and sec
uni vers
Il ntrodu
system
pedagog
degr ee
f oovear
educat.i
a fvyievaer
and Mgl

ond, of wupper secompdreytysah csotxut gac
Ity studies (Andrei tz and M¢el I er

ction of the teacher education refo
pursuant to the EuoopbaencBahggsea alt
il cal faculties in Austria with a Ba
(M. A. ). Exempted from this rule ar
university colTkgeretoadmeglraanalrght i
on of teachers in Austria unchanged
secondary school education in orde
l er 2015:d,25t)ea®mernt hter @it hhiemg hath uni
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from a treae tpog ofgo@amme wietah odalsitigat Oreyr e

(Fa8theiner 2014: 17) . Thus, t he reform
coll eges and universities with regard to t
| elve (Andreit z and M¢el | er 2015: 25) . Sup
programme include an induction phase whi c|
hi gher secondary school empl oyment (Buchne

The intensified cooperation between col

resulting from the reforrem,ataeld otwhse ocorny cwintbh

training (Nusche et al. 2016: 159) .r I't mu
training is also beneficial with the view
it enforces changes in teacher training p!
which a forward trend of inclussonSbast beg
(2022: 76) informs about a new trend in t
Austrian universities at which a joined ¢
of fered instead of separate facelrti esmef
academic centres, e.g. Vienna University,
of studies if it iIis selected in a combinat
Engl i sh, mat hs or art at t he9OB).. A.Il n ewpreadct
i mprovements in the tertiary education cu
wWor i n specialised as well as inclusive ¢

k
more, teacher trainees @arne irnegSUEIN eddirtio gc he
of studies. Buchner and Proyer (2019: 92)
g
I

| anguage and-esmenisongl-mostocorginci t ame/ or sig

l ncluding subjects of speacciadl ceududatuil can cihn
teacher trainees into professional I ncl usi

With reference to education of foreign
Ministry of Education, Arts and Cul ture an

(200846) 45eport that professional educati
teacher t r aiMma diagg ogad Isicehpre sArkda dleyni emi ver si t i

sciences. Al umni of coll eges gained pedag
including a foreign | anguage, in primary a
compl eted | inguistic studies at wuniversitd.i
of teacher <colleges assumed 6 semester tr
cul tur al studies and didactics i nofanoluent
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Ministry of Education, -4An0ts apmadt Cdolr oumr eGe
mat hemati cs, English | anguage was the thi
trainees who planned to find empl oyment
academiO0 7y/e0a8r t2eacher training colleges we
coll eges oHF2 dadwaadtsichre (hddhresd mye aBh. Adi pfl counr
studies with a possibility to continue t e
progr anmei vaetr sai t vy.

With reference to foreign | anguage t ec¢
Framewor k Act on the I ntroduction of New
inclusive education as a compul sory part
trainedass. rlkeaarsotn, beginning from 2015 uni v
former teacher education curricula by adj
vocational sc-RabfetypesalDakMega:(2DAb). 251
ahit that the reform of teacher educati on
into professional studies after t-hier vimpe en
teachers. To support the | attewagt eldydidri om
financed by province authorities are offer
training to university curricula (Buchner

Ai ming at full i nclusion of |l earner s |
system, it can be stated that Austrian fed
to i mprove competence and professional s k
I ntroduction of inclusion as an obligator
pedagogy to various types of school s as
courses in early intervention are probabl
system of educating Austrian teachers. Th
(B.A.) are prolonged to four years also al
subjects related to inclusive ¢adecoatiens. a
obliged t o | ear n Engl i sh | anguage, what
communicate with | earners in this foreign
these i mprovements confirm t he cacsuntthrey 6ma i
approach in education of young | earners.
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5.5.2 Teacherds competences in inclusive &€

According to the report of OECD from 2016
i n Austria, job satisfaction and morale of
al . b 20b6) i nform about two main factors
performance of duties and willingness to
smal | number of students per class, o0on ave
teaoly hour s, with an average 779 tlesachin
annually. Undoubtfully, these two factors

mo

-

e opportunities and time to concentrat
attractive |l essons as well as apprascslesstu
ma
de

Th

e t hpeadtswaameni ng | mpossible for al | stud
el op several educational roles that exc
uropean Agency for Devel opmertt |iimeSlpe
file of an inclusive teacher by sett

and 3.2.1). The key factors include
ol l aboration with othdegsel aptheaodn¢ EAD
2: 11). As Ebenberger (2014: 12) infor

ional authorities and i mplemented ir

O N 9 W W
S -
P O B T 0 < X ~
- -~
O = o m

o
c
(@)
QD
—

The first value of appreciation of |

=]

di vidualisation of the educational pr oce
re expected to adopt and develop a flexiltl

of essional practice. The EADSNE (2012:

nu T Q
-~

O
> O O c

ccessful inclusive teachers which may he

—+

mprehend that it is édnormal to be differ

der

X
S
S

wards inclusive educational process. Ac
e
stood and valued as an opportunity f«
e

Ebenb

face di ver se | earner so abilities and neeé

rger (2014: 5) rightly obttooéy hhate

backgrounds. For this reason, they need t
expand a flexible attitude towar disatechodrs
One of the basic roles of the inclusive te€

|l essons, selects, adapts or even designs t
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i ntelligences, different | earning styles,
stresses that the teacher as a manager,

controlling t he |l esson conduct, needs t
etsabl i shing classroom culture, rul es and r
to appreciate the potenti al t hat | earner ¢
Understanding childrends diver se taebaiclhietri e s
monitoring students peer wor k, providing
facilitating the process of l earning by :
teacher is also responsible for ®o0tWictmign e

the roles of a diagnostician and assessor
school is advised to use new summative f o
such as verbal descwpiaptemanbemegesh fEblkemndse r g
(2014: 5).

The second core value of successful I N

refers to team work and cooperation with ¢

coll aborate with other teachers and paren
bevteen the subject teacher and special ne
i nclusive education and contributes to | ea

Tubele (2010: 170) explain, team teaching

edcuat i on teachersdéd | ack of experience and |
t hat are cruci al for managing the difficu
Schartz (2011: 25) explains that cooper a
peexgti on of their responsibilities from &I
our school 6. Within this wider perspective

work and success with head teashebpsoaprdcohn
failures and stagnation as problems can b
subjected to constructive discussions 1in

rightly notice that such coo0preorcaetsisv er eogrugié
constant monitoring of teaching practices
the view of young newly qualified teacher
with mentors and experienced tbhaiheseimg. b
Ebenber ged) (i2n0flodrms8 t hat Austrian unexper.i
to be a cruci al factor for a successful S

unexperienced teachers wittoh bsd oweslieldye reesd t &
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provide feedback to their teaching. Beer

achievable when based on interpersonal re
three newly qualified teachers pdreameretrcr .
hesitate |l ess to ask for consultation and

Finally, cooperation is also regarded
who are the sources of I nformation about
understanding of | earnersé social, cultura
of parents may significantly influence th
strategi es, adding value to the education

parents and their active engagemertopinme ntth e

of so called onboarding strategies that ne

The third key role of an inclusive te
addresses professionalism of i nclusive t
per sonal professional devel opment . Prof es:

competeacésaandubject-aeixpeanom® ustrieedyl eailtda o/see
By the | atter, Schartz (2011: 25) means b

seldfl ection which | eads to devel opment of
i Austria are required to improve their tec¢
and professional courses which help them
on their teaching met hods, devel opradter:
professionalism is expected to contribute
an educational community.

5.5.3 (Sel f) -dewvwil oo meendc lodr imompet ence in

Uni versity and coll ege gradsatrees cwehd elax\he
i mprove their teaching skills in SEN and
service training. Various professional co
uni versity colleges, advisory boards and s
educational psychologists. They support te
active engagement in professi onaslpepcriaacltiisct
expertise (Nusche et ad er V2i0cleb : t elabc3h)er sAddn
inclusive units are supported by speci al n

126



with SLDs follow the instructions of gene:
i n |l essons on equal rights with other grou
i mportance of teachersd sensitiiwi taypptloyi amlc
i nclusive pedagtoegaicchi sntgr aitsegs esn & a st e
schooling where future general education t
also in the field of speciad9) .education nee

| t needs to be noticedsthatcentAasher s

with early childhood education are under t
the European Union countries (OECD 2023:
edudan programmes, young teaching s-taff i

friendly methods of teaching and better L

mitigate the differencessémnvipcoftteacbhearas

age groups, a | ot of attention is given t
heading for full I nsleuviicre itreaecdhec st iexmp,r el
post graduate cour ses in dysl exill endsy sca
( Nusche et al. 2016: 153). What is interes

Training SBthredes 20lnMBen(gesetz zur Einf¢ghrun
Padagogi nnen JuwmpdgrRad aaggogpeendagogi c al skill
Austrian teachers (Nusche et al. 2016: 15:
requested to report their psaerrtviicciep attriaoinniinn

Since 2012sewmviese fooraiimi ng must be <cor
program for qu&adhulygumalniatg®meadtd gemeii mg 2t10d 2
choiceseosfvice training courses depends mo:
schools and teacheMgl R@LBre?73s. (Andhant an.e

51) inform about -stemwov igceen etrradi ntiynpge sc ooufr si ens
coll eges for professional teacher s, namel
with the newest teaching solutions, and o
desire to achieve higher quality manager.
subjects or in speci al fields. AcdooH ding
Onl,i ne demapedvioce tnaining among professio

bet ween 60% to 70% and regards most often

met hods, as wel |l as behByli @M 5pr 8B) emsrhg.
demand for knowledge and skills in applyin
to the fact that service teachers are in
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with SLDs which would satisfy their speci a
met hods.

5.6 Teaching methods applied by English language teachers in Austria

With reference to English | anguage educa:
met hods either rooted in Latin | anguage t ¢
DalPahfer et al. (2011: 192) noticeistshat &
ommunicative approach, TBL and CLIL as
pproacht hRePsPed sorused by English | anguage
rowing popularity of TBL and CLIL is als

=y

e field including Buchner and Geb-hardt
ffer et alPuf¢(eole), aDal (0619), and Ebenb
plicability of the two approaches 1t7®)t he
ecifies that apart from CLIL and TBL A

w v Y YW T Q © O

udents of inclusive -2eairvsoroynmemd sl bdi anesatr
e target | anguage i s acquiredd blyy m2alntso ro

ffer et al . (2011: 194) foreign | anguac

> U o~
> 0o ©c > ~+ o T <

wever in some regions of the country ame

~+

an that, changes of attituced etdowards ir

According to recent trends, school s ne

earners, regardless of their differences,
hem to | ive autonomously in socli eacyt iavnidt ia
UNESCO 2D®)3. Hbenberger (2014: 5) noti c
d

r

(@]

ational gui delines the issues of diff

-O(D/'\FF

cess are the two key factor s otnhatFogt arh

-~

e
Au
b a

i s

son the Austrian fedélanali ogavVveRemdnmm &ex
t(Fie@eral Chancellery, 2012), which incl

ed on these two factors. Ebenberger al s

nw u 9 O C

composed of such features as: urederest an
based methods of teaching, di fferentiati c
process expressed by new altther vateiwv @ of drhme

the most i mportant factor in the process o
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itself. Thus, the choice of foreign | angua

Eichel berger (1997: 146) dcewsratdtmat hc
of teaching have a | ong tradition in Austr
century. She notices that -lmasmoendy gp prnoa oh s
mehtods served as patterns to follow in Aus:s
I'taly, her foll ower in the USA Helen Parkh

Celestin Freinet from France. Their met hot
rfeerred to shaping a responsi bl e, autononm
democratic and cooperative means of l ear
educatorsd promoted education via socialis
f eaasntds f esti vals, experiments and mappi ng
240) stress it, these educational concept
which demands open | earning, projectihng w
SLDs, working at | earning stations in sma

groups. For these reasons the said educati
in composition of the new phil osgephy2 0dfs :t
5) .

I n case of Engl i sh | anguage teachi ng
di fferentiation of l earning strategies an
speci al needs of |l earners with SLDs weduce
ment i otnlkeed rienl ated | i-beasadulearmiamgl! y TBh)k ke
| anguage integrated | earning (CLIL)- Expe
Puffer et al . (2019: -3240) , Ebbwhbregéer a( 20
Mi |l |l onliyxg: (20) enlist these two approaches
educating | earners with SLDs, noticing th

the said approaches are organised around

commanion via interaction in the target |
are beneficial for all | anguage | earners
|l earning is based on | earner sHei Ineatcihdm a l
an opinion is also confirmed by service
teamwor k, communication in the target | ang
the key factors fostering a positive incl

Much as the communicative approach dom
19906s, also in Austria (Ebenberger 2017:

129



—
@D

—
Q

- T —* T O o
- o @ O =

> € T O O o

> O © T 9

aching English to chywabngetAusltri GB01%ar A4
mpl etion of meaningf ul tasks by the mea
eativity, and by exploiting that creati
sk types Ebenbergéol (2w§7: 183) menti ons:e
-problem solving tasks: puzzles, |l ogic

-matching tasks based on: sequencing, .
sks that demand brainstorming, fact fin
perience and projects;

-and other creative tasks which refer t
d real I ife situations.

Seedhouse (1999: 150) compl ements thi s
scussions and debat es. Deal ing wi t h t |
arificatiomepequestonsamwdhi sél imake i nput

omot ee lanqguwiagi ti on (Seedhouse 1999: 154)
choose from, the teacher needs to modi
come the manager and hel per who all ocat
en aahagedtime interaction on thRufrf ewn |
al . (2019: 203) al so stress an import
udents work, which is currently focused
owlreadtgheer t han on pure knowl edge.

Some experts in the field criticise TBI
stricted variety of communication of the
94: 278) . Much as this opinion can be |j
arner s, it is undisputable that in view
proach. It hel ps to develop childrenods
rposes where the | anguage is uswalilve | i
i t s -RuDfafletronet al . 2019: 2010) . Ful fil
fferentiation of the educational proces:
s been widely adopted in Austrian pri mar
With reference to the other commonly a
reign | anguag®ufefdairc atet o2 0 DR)2t0dd@v e 210dd
formed that apart from TBL, CLI'L is indi
ogrammaosmaannant approach and even a mand:
education. The | eading role of CLIL app
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i n for mal document s, such as Language Edu

Feder al Ministry of Education, the Arts an
(2MmG0O830) . Additionally, these authorities
towards teaching of foreign | anguages oth

work on CLIL curricula together with acc:«
(20172: expl ai ns, CLIL is an appriobauth hi n wh
antdhr otuhggh f orei gn | anguageo. With the wuse
|l earners gain skills in and knowledge abo
| anguage, and by -Madmusc hhalqluimgerg et .alBauE20
| earanitnggr get | anguage is enabled via impl:i
teaching that is characteristic for the tr
finds its confirmation in debul Seroha 66200
on Austrian and l'talian primary school I
awareness and wunderstanding of concepts
enhanced better through the useeoovferev erhye
results of oral testing revealed that fore
with reference to devel opment of mor phol
accuracy (S&€0tm. 2007: 600

Il n order to give successful CLIL 1| ess
organi sationalMabbagpal7 P®684) andport that
establish a topic and associated | anguage
materials must be found. | f the resources

to be adjustagpdhramdi atepyedo students age,
didactic materials are gathered andidoi@ani
that | earners may perform on the basis of
admits that organising CLIL |essons is a
need to be i ndividually el amerad e8EN.0 Alhtal

applying CLI-4dermwuaiycegitveeacihner s a | ot of aut
resourcing and teaching itself, sti || t hi
knowl edge and excellent managerial skills.

Undoubtfull ybas edmpleetaernncien g advocated k
assumptions of the inclusive education as
competences, promotes autonomous l earni ng

combining oethsi bhat sodpebe discovered by |
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| anguage. This constructivist apgrudaaualails
schools characterised by ethnic differenc
deeper intercultural under standilngs amide tpyr.
CLIL is then a holistic approach with fIl e
communication and also culture. I n partic

application of CLIL accordingitnho kCowll edgt

skills and understanding of content, enga
interaction in the communicative context,
skill s, and acquisition of a  doepe pne noinn go fi
Ebenberger (2014: 5), CLIL approanhi denae’
of both | earners and their teacher s; it

assessment, and as such, ma k e sd |aa nsguusatgaei nl ae

| i-ifeeng process as indicatedE20nl2t:hel5ur opea

Of course, specialists in the field of
l i mitations of applying both TBL and CLI L
59) mentions the fact that both approache
mi g ht be time consuming at the preparatio
teachers to be flexible with the choice of

and use a mauxtthuernet iccf aman aut henti comdldact i

process. For this reason, Ebenberger (201
critical i n using a coursebbokuasedmaAlsof
and W llis (2015: 200) compl aidi fafbeoruetn tt efar
traditional approaches which would take cc
for the | earning process to students. Thi
previoust WRRPprpd d egdddueree secttilhat 3i.2. deépl y
Austrian education. It i's especially popu

i mpl emented (Smit and Schwarz 2020: 295)
| anguage accuracy (Erling aazmmd dRaare 202 2a:l t
approaches in foreign | anguage teaching ce¢

as a need to maintain Dalaafifiema20Idr ma31 D)

The still existing obstacles that preve
of education in Austria cannot be overcom
which i ncur costs. As it +1s0)poienvteerdy ocunta nbg
educati onal system entails financi al obl i
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tertiary teacher training programmes and
subject s, t hrough organi sati-®ar vande pceorufra

empl oyment of ment ors who support and co

finishhngewision of school admi ni strative
materials that suit | earnerso special neeec
teaching materials may seem the | east i mp«
foreign | anguage teachers for wvarious r ea
foll owing section.

5.7 Sufficiency of language teaching materials in Austrian school

Based on the analysis of the | eading appr
Austrian school s it can be concluded that
aut onomy i n | esson organisation and <cl as
howeveans m hat al so didactic materials acc
carefully planned by foreign | anguage tea
both aut headti ke mtnidc nmeant er i al s, decl aring |
| amge | earni ngPusfdwerrce.t dl.t o(n2019: 221) ir
teachers in the country willingly reach f
cour sebooks, however, they do not restric
According to the information included i n t
i ssued by OECD in 2016 (OECD 2016a: 163),
fact t hat feder al authorities are respon.
learners with SLDs, what surely is conveni
parents. However, as it has already been

(see section-adtBgntiucsi mayt enroinal s ntaeyr 6rse g a

autonomy in |l esson conduct as well as sigr
| earner SEN. Mor eover, it must be stresse
educational aut horities onl y adttPatrfhfee rb eegti na
20109: 221) , what means that the financi a
subsequent school years remains on parent s
didactic materials 1 s reporot efde endobta ctko abse t
compatibility with school curricul a. | n st
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materials are declared by Austrian teache
are under st pedlagoghactath mameri als dedicate
the gener al medi sori @amdeadl sodast isuibynetcer i
speakers of the target | anguage (Ebenber ge
Dal®Pahfer et al. (20109: 220) draw atte
Austrian teachers reach for digital medi a
of the-ltemaamnhingg process is not | imgedar to
generally accessible authentic online sou
|l earning platforms which help to build I
facilitate -binegkiisg, cstbmremgtehen niyntortihregisc
Finally, the use of electronic dtehRRP®Pes un
practices and provides alternative stratec
Regardl ess of their benef it sde vreelsoopuerdc i
|l esson plans entitles some difficulties,
their selection in accordance to ghvean cr |
prosaic i ssue as excessive time consumpt:i
many Austrian teachers declaratively prefe
find outsourcing difficult. Foeithabiletse
use CLIL or TBL approach succesaddwdllgped a
teaching materials and authentic resources:s
To sum up the above considerations, pro
materials in Austrian schools are present e
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non-authentic teaching materials
(standardised coursebook sets

authentic teaching materials

including audio and video sources (including digital media
( advantages: ) 4 advantages: )
- accessiblefree of charge for - generally accessible
| innitial schoolyearstudents - mostly costless
- costlesdor teachers - help build linguistic cooperation
- readymadeandstandardised —| - facilitate linguistic barriebreaking
- ) - highly motivating
- adjustable to individual SEN
: disadvantages h suJ ort bottorrtop approach
- not available free of charge for PP P app

consequtive school year student \- enforce diversification of teaching methods /

- limit teachers autonomy -
- not controlled, may be disadvantages
incompatible with currricula |- need selection and adjustment

- unadjusted to individual SEN o i ; ; ;
Qearners with SLDs ) § involve time consuming preparations

4

FigkTlkee use of foreign | anguage teaching r

The information gathered in figure 2 |e
ofesourcing teaching materials for inclus
availability on the market but much mor e
adjust ment to |l earnersod6 SEN. Teaching inc
met hods of teaching ttopt happe osawrp o rBtoit rhg Ca |
| eaxceatred approaches which need a variet
woul d be highly motivating for | earenseer s an
reasons authentic teaching materials are r
to be used by Austrian teachers.

According to the above analysi s, it C @
insufficiency of teaomendumatéennalteacbpos!l
much | ack of didactic sourcePRPubtiertebdchkkr s
194; 2019: 221), Il ack teaching and manager

5.8 Final comments

According to the analysis of documents an
educati on, It can be concluded that chan
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country were unequal but quite dynamic. TEF
I nterest in SLDs since the nineteenth cen:
| earners. The established facts summari se
eight research questions (see section 4. 3)
approach in teaching English | anguage to
i nformation is further contrasgedwwi ph hert

countries of Czechia and Pol and.

Tab8tepproaches to English | anguage teaching to

ReseaReference Factors influencing teact

qguest young | earners with SLDs
numbe

RQ (1Scientific d¢ 1 191Brnol d Pidyk phtasdice

SLDs devel oped a model of

ment al formul ation to

T Postwarisctiwedhitest s frc
of Graz devel-bpsddastr

for intervention incr
among dyslectic | earn
f Studies conducted ind
scientists |led to dev
di agnostic tools and
education of |l earners
RQ (2Systemic solitStrengt hs:

inclusi on f Thrmei nstream educat.i
integration, integrat
T Unification of | ast vy
early education years
T Obligatory foreign | a
| earners with SLDs si
T Team teaching of incl
T Control of Units of |
Speci al Education ove
practices in school s;
principals, teachers,
organi s asteirovn coef tirmai ni
compensatory coufBEMfs
f Integrative groups up
T 57 |l earners with SLDs

Weakness
1 2025 teaching hours p

RQ (3Legal basis | T 1299Bntroduction of mu
l earners wittl education (emreagrat wo
the mainstream educat
T 2000atification of UN
(introduction of the
Austrian schooling)
T 20%6eform of the Aust.
T 2020eform of teacher
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RQ 4) Diagnostic ptrStrengths
SLDs T Diagnosi s pe
teachers in

_(D
n o
(on

> O

Weaknesses
T Use of edwrciadgn toendal d byi
achievement tests
T No standardised crite
user edfptometervention

RQ (5 Educational I T Ministry of Education
support servi f Federal Ministry of S
T Six levels of educati
| ower and higher seco
uni ts)
T Regional Speci al Educ
T Units for Il nclusi on,
Education since 2018
T Noprofit organisation
(Austrian FedeDyad | Axsis
LEGA Vorarl berg I niti
Association for Dysl e

0
RQ (6 Teacher educ: T Fowyrar B.A. studies f
l evel education

T Compul sory M. A. studi
secondary and above |

T Obligatory English 1| a
pedagogy students

T | ssue of inclusion ob
university and coll eg
philology students

T Since 2015, adjust men
demands of gener al s p
of education

Strengths

T Intensive cooperation
universities with ref

T Al teaching pr ogralma
theory and pedagogi ca

i

T Teacher trainesepediaale

in LDs
A. Teacher r Strengths
inclusion 1 Appreciate |l earnersbd
T Use variety of teachi
T Foll ow studentsé inte
T Develop an individual
T Use summative forms o
formative ones
T Cooperate with speeia
teaching)
T Coll aborate with ment
B. Teacher Strengths
competenc T Obligagemrwyi dem trainin
inclusion pedagogical skills of
T Two t yipseesr wifce upgr ad
qgualification courses
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1
1

Most common courses ¢C
met hods, behaviour pr
Availability of post
pedagogy, inclusion a

Cost sserfvii me
empl oyer

training

RQ (7English |l angtStrengths
met hods T Preference of humani s
traditions of democr a
of |l earning
T Commonly applied meth
teaching:
- Communicative appro
- TBL pfroirmary | evel | €
- CLI'L for secondary
T Newest trends in | ang
- Ludic strategies
- Multiple intelligen
- Projecting and expe
RQ (8The use of diStrengths
resources 1in T Useaofhentdéececel epefl, m
l anguage teat di gital tools that fo
T Codree access to teac

teachers

T Margi nal -awsteh eonft inco nmat
at initial years of-p
free access to govern
cour sebooks
Weaknesses
T No adjustments of tea
SEN
f Teachers tend to comp
made-sin@amdar di sed teac
According to the analysed dat a, it can
country that successfully managed to i mpl
system of education. Although the evol uti
muts be admitted that the already introduce
di versification of teaching methods advan
i nclusion in education. The initiapillyotunde
i ntegration projects in sever al feder al st
CLI'L and TBL as the | eading approaches in
already brought satisfying resiuamnsaufTher igt
and teaching staff with precious experienc
analysis of for mal documents shows that tl
not free from the periods df sshtoadgmnateiso m,n dr
competent teaching staff Regardless of t

13
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whi ch swiftly reacts to the changes requ

guidel i nes. The most recent and significa
education that essentially infl uemnmé rtyhe ¢
address an introduction of a team teachin
of Units for I nclusion, Diversity and Spec
have already influenced the quhalrietfyeroefn cien
English |l anguage education, the introduce

recommendedriaeoctdugi onet hods of teaching al

professional training dedicatedthe terctiusr
system of education substantially added gl
alia the obligatory introduction of inclus
and foreign philology, cooperaaxtaidemmi betume
compul sory specialisations in LDs for teac

Due to certain difficulties I n mainta
inclusive approach in the country, further
Commi ssion for Austrian centr al aut horiti

pl anydaors-22d@1has been developed assuming
i nvol vement of t he feder al aut horities i

responsibilities and roles, as well as, ac
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Chapteoresl:gn[gedageatliecanr noef 8§ s Dsvi t h

I n Ciza c h

6.0 Introduction

Being a member state of the European Uni on
new trends in education indicated by the E
gat hered data verifies whether theumtirsyt,ori
which is more nationally recognised as C
i mprovements in the system of education in
Uni on documents (section 3.1) al |lEdw htacs t hi
already opened its mainstream education t
whet her the i mplementation of i nclusion h

whet her the country of similar hhi st comd c a |

organi sational or soci al obstacles menti or
and I nclusive Education (EASNIE 2017: 51) .
For these reasons, the content of the ¢

the set research questions (section 4. 3)

country, | egal basis for educati nSL Oshe di
organisation of the system of education t
government al support organi sations, as we
| anguage teachers and their educadi dhurei
H"(2010: 8) notice that i nclusion is a vo
depends in its major part on internal en
activities. The gathered specialistic | it:e
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are enthusiastic about inclusive practic

i nteresting then, what might be the reasor
applied met hods of Engl i sh | anguage teac
comparative study aims at detection of th
foreign | anguage teaching, what i s an i mpc
schools or theirt atbesaecnhcien.g Aa psperl ®aca h oanlc d o d
teaching materials which can be standardi
authentic sources. They are informative at

Wi th a tvheswp#wanoative study of the rese
athered in tables with distinction mar ke
ach of the analysed factors.

6.1 History of scientific interest in SLDs in Czecla

The history of research in SLDs in the Cze
ni neteenth century,-1986) { o whedhaa Wbioau rp hraeslea t(
al so gained attention of Europeam ¢ diadntiin
the Czech Republic the first documented c:
was described by a psAlcho aGtrirsha ADIdF:i n2 F
fact explaining that Heverochtpwhloi ssheduae

to Ilearn how to read and write though had
to mark this neurological dysfunction whi
school children (Heveroch disngs .t etdho wg Gt ir

in the field of SLDs, remained lenhol howadl
psychiatrist and Josef Langmeicehri,ata ipcs yHohsc
Ha¥IB® eldlegan a systematic study |[RbS@Otl4devel
15AsSmli&k o8 201 4: 15) i nnéoboamst dbget her, wKuh o
among whom were psychologistésselkdeand &MatsPp

pat hol ogi st ZdenhDk Gl ab conducted <clinica
therapeutic efforts |l ed to emergence of a
referring to cerebral, hereaditt arny hiempeadir
predi sposed, and neurotic i mpairment. Ac

researched patients with SLDs belonged to
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damage which occurred in perinatal peri od
patients demonstrated disorders in percept

Mat nDj | ek, who is considered by <contemp
Czech studies about SLDs (Caravolas et al
of |[ku ads team difstsipregcuiad hisng pPhayt i ent s wi tt
from the general group of those experienci
the problem o6mild brain dysfunctiondé. 1 n c
first di afgonrosSLIs tiomlGzechosl|l ovakirameplodc.i
neur ol ogi cal studies and perceiving It a
per cenpottucar]l deficit (Caravolas et al. 20109:

A different aetiology of S@&Ras PB&hos mgge s

classifies SLDs i nto two mai n categories
Smié&osv( 201 4: 18) reports §t heantd oggemnmrudi nfga ctt @
dysfunctions of centr al nervous system cé&
dysfuncti on, deviancy i n l aterality or é
Exogenous factors, on the doitthieorn ss isduec,h raesf e
and schooor rwehcots ef uunncct i oni ng has i nbfdiureg.c e
Pok®r (2001: 112) explains that children
frustrated and mani fest their emotional C (
of teaching methods and conditions, as wel
omhildrenodSmdesh 20ildur 18) ipnetrecrepprteitosn soufc he X
factors as inhibiting childrenbés well bal
What 0Bt & mp, however, is the fact that ed
negatively influence development of <childr

Toget her with the popularisation of t h
gained attention not only of Czech physici
educatiodldsf 80&4: Sin6) reports that the fi

was opened at the Childrenés University H
similar educational I nitiative?2 aPoltdreniChe |l
1966, there were already seven c¢cl ashs,es in

aturma (1985weRB8)nerpparased into the re
with. 1972
The tendency to perceive SLDs as an eddl

medi cal approach, what in turn resulted in
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psychology counselling centres by Czechosl
the 1980s this support net work reached a
survived unti|l the present day (Caravol as
cetres have on current development of i nc!

sections 4.3 and 4. 4.

6.2 Legal basis of educating learners with SLDs in Czeigh

According to the analysis of the Czech spe
country has its pedagogmmahi smadiStepasi Uéac
explains that education in couatatcesrfsem
the PPP approach in teaching, standardi sat
foll ows, stigmatisation of individual s wi
perfect socialist citizen, coblddnen wieth
standards were subjected to a medical di ac
special education path (Vadurovsg§8 and Panl o
di sabl ed was even exprodssleBtE 8ilQ48keet Ednc d
according to which children with ment al
obligatory education. I n educational prac:
from the mainstream educathieonc owh iacphs es iotfu a
hegemony, from which moment a sl ow change
dated. For greater clarity of the alterat:i
I mportant factors i nf |tueemm cfirnogm tihrei teivaoll ue x c
i nclusion are presented i n Table 9 bel ow &

TabdtEvolution of Czech system of educati on

19438
The Education Act - Defining |l earners w
di sabilities as defec
speci al education.
1990
The Education Act-Granacogss to public
with SLDs.
20014
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The Education Act

-Ilntegration of | earn
schooling on equal ba

-The country joins ttF
Needs an &Edlurcaaltu soinv. e
- Learning a foreign
compul sory for learne
2016
Rati fication of the (-Adoption of the 1inc
Persons with DisabiCzech sgdueamt obdbn.
202920
The National ActiofOR-1 mplementation of in
( NAP -202Q) schooling;
-A reform of teacher ¢
-ParticipatiToenacihrert HEa
Il ncl usi oor gPamij seecd by
Agency for Developr
Education.
2021 until now
The National ActiomROR-Forming fourteen reg
( NAP -20213) inclusive practices i
- Devel oping regi onal
inclusion within the
-Organising professio
teachers.
-Adjusting teaching mi

I n 1990, on the basis of a new
all owing children with SLDs to enter
remember, however, that the decisi dn
schools to open integration units. Addi
authorities, integration remained to
2019: 329) .

Similarly to other European countri
Sal amanca Statement and headed towards
Howevecord ng to Graves and Gargiulo
educational system were minor and had
consequence |l ed to continuous stigmat:.
the opGnawvaesoand Gargiulo (1994: 209) ,
the entulitistly, they point to | ack
in work with disordered students.
skills made teachers concentrate on
strengths. Thirdly, due to curricul ar
|l earners to achieve good measurabl e

144

educat

Second|l

h

C

C

y
earn

as st

educal



sustained devel opment and approving of | e:

2002, together with diversification of edu
with SLDs in Czechia were warramtigdeéhtanwadctd
ot her s. I n 2004 the country joined the Eur
Education, following by the sameedutsationt.
act was issued by the Mini BE20(0a0)fd Bppac otviea
by the Czech government in 2004 (in force

|l earners with SENs were defined dependent

divided into those with inteleleedt aald, | aamgs
I mpair ment, auti sm, mul tiple disabilities
and sociall yMEdi 8868¢4antbaged16) . Mor eover,

notices, foreign | anguageal edlueat nemns beeagae
abilities. A decision about obligatory fc

educating |l earners with SLDs. W ght (2015:
initial strategy of em ecnopnipiunlgs dreya rlnaenrgsu ang et
to a common believe that | earning some | an
with SLDs, was subjected to sever critici:
be more a deprivaga,onamdataer sadhfanl @di vol e
di sabled | earners by peers. Pokrivl 88kovg (
strategy contrasted with the basic assumg
equal ity of | etairense,r s@dnd itghhe sefamrde dduie mandec
education act of 2004 has been subjected
amendment was introduced a decade | ater, i
as the best aepaprrnoearcsh otfo wtamel s mai nstream e
Pan|locha 2023: 248). Together with the inc

granted additional free of charge educatio
materials, obommenstsatoovwnegl !l ing services
speech therapy, orientation and mobility
Pivarl| -2Z9)X20:THe8 most i mportant change, ho

of the teacbBaoagl apbeoamé obliged to adjust
| earner sd6 SEN byt oapd oapptpirnoga cthh ei nb oetdtuocnra t i on,
in roles of teachers from omnipotent knowe
process ( ¥a dRuamolvos8c han 202 3: 248) . Mor eov el

amendment s, a support system for | earners
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i ntrodBeanadv8§( and: FBa#dpv8g§OAOLEe top in thi

formul ated Support Centre for I nclusive Ed4
the devel opment of t he i rBelnusoivvged éatp: parlloDalcsh)

Changes in the fundament al | aws regul at
Republic |l ed to appearance of other nati on
devel opment of inclusion in schools. An aj
Diasbi |l ities (GBPD) have monitored the syst

to education of | eaNateircsn adi tpl aSnsDsf dory tibses
opportunities for person20&nhioaRO0L&SEIh] i t i
pl ans are patterned on the UN convention
approved by resolutions of the gover nmen
resol uti,onGBNRDr 888D ut i).n MNme dddbBcluments i nc
descriptions of the main goals and princif
strategies in educati on, culture and heal
(201R25,242) speci feigasalt h e exatt rmaetnd g iaddd eq@fr ot

against discrimination, their right to acc
with others, as wel | as awareness —raising
What 1 s mor e, close attentioning goneéint it @l
application of procedures which can effec
di sadvantages. Ful fil ment of al | t hese
devel opment of inclusive systein ofd2)educat.i
Currently, due to the educational polic
for the -y022ab,s t2e 1cent r al authorities assu
the country, responssit brenm fegi 6oaimsh vtrea b e g
educdtGBe®D 2450. T4 make the undertaking ¢c
for schools manageri al powers and teacher:

Youth and Sport i Fir a2nPeilwro,r ki sEsduuecdata s ntahe Pr

Edcatainadn i ntroduced to mainstPiewanr land2 G2C®k:c

informs that in the said framework prograr
education, objectives together with key <co
outlined. What is worth notici nglesaduwmddtei
approach tsoc hyoooun gl eparrener s, for whom foreit
compul sory since 2018 (EUC 2018: -5l Obl i ¢
l evel i's of great i mportance, as the risk
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educati on.

Regardless of formal efforts to introdu
some doubts as to rationale of Reguwlrantmemnn
27/ 2016 iGaluMdnbygttiheof Educasti am, aYyewmtdmea!
provisions of the Education Act is criticil
accessible for |l earners with SENs in main
class (Pokriv| 8kovs8 2018hel2aaju.mbBmsetod mccd 31 &
under which parents of children with SLD
assessment i s, according to Ol 8h (2019: 2
123) claims that despite good eftfioant sofof
| earners with SLDs in mainstream units 1is
state of affairs | ays in bureaucracy, as v

to block the devel opment of Pi nalrbsi(®22pp

notices, due to |l ack of financial invest me
change expressed by teacher s, the inclusi
speedBedMti s w8 and: FBaBpvaBre206L5the opinion
and primary schools have adopted the inc
struggling with organisationadi,dantattiecr ieaxlp,e
deficiencies. Kby it hechpantes@znetd hentogeody € r N me n t
have already introduced the necessary cha
i nclusi on. However, there are stildl S 0me

reference to financialfsohecaxncilasi vheapfre
MachTKalnd8raw®83: 813) suggest, substanti al

and acceptance of inclusion among Czech t e

6.3 Diagnosing specific learning disordersin Czechia

Di agnosis of | earners with SLDs in the Cz
beginning of the twentieth century when t}

and reported by a Czech psychiatridgt HKHeve

mi |l estone in diagnosing of SLDs, however,
Caravolas et al. also inform, speci fic di
described and defined. Il nitial lgyh 4dii megd ot
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I mprovement -moft opefaouaeapgtuadins of the disorde

at medical clinics by teams of psychol ogi s
(1978: 15) explains that | earnerstweam SL
schools where they were additionally assi s

i ntense devel opment of the scientific fil

educational psychology counsetedngpeehbdr ms
o f di agnosi s, organi sation of i nterventic
mai nstream schools and parents of chil dre

mention that by the year 1980,! iad mod twiltOlD
the territory of the Czech Republic, perfoc

At present there are three institutionse
procedure is performed BKuchdushkhgi 6aaAl4ps g
theseoaneel |l ing centres, speci al pkeldeagogi
assessment body establ icmeshd hlea$iat @ap &c

attainment di scthpamaynganadf deafpierce |l educ:
needed. The diagnosis is based on an anal
knowl edge, phoneme awareness and rapid au
children, and onspeldimg @¢éfucaewcynaaodse
(Caravolas et al. 2012: 679). The first th
102) recogni se as trreilpalteedf osukndatsi otnh aotf ac
devel opment ®pelrleiadg ngkialnlds. As Caravol as
Czech system of education, development of
| ate kindergarten age, for which diagnosi s
years okdpcamaow individuals who demonstr
regardl ess of earl i er support and interyv
performed by specialists from speci al p e
(Caravo2@b9etl @6). .

According to the i nCzoercnhatR eopnu bilniccl usdpeedc i
needs provision witbEor yéiaost2eamberduaabn
avail able remedies, the most advisable in
educati on, adjust ment of teaching mater.i
communi cation, as wely aisdg her useermf dewan
i ndi vidual edeccaridomgl tpl &Kmm.pr ova et al

educati dmal imativi dual s with SEN in the Cz
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devel opment of |l earners with SLDs is mon
tream unit s, speci al education wunits
n form of education, | earners iaerse ass

erified with the use of standardi sed

D
-
o @ O

| ogi cal dwhsecnr iammi noaptiinoino nt easbto.ut t he na

nw o < 0o u

sued by a team of psychwilroggd srteasme dioags
delivered Kachasshkd®o(2Whéarepdpserphh

ational plan and teaching material s

—
(¢
=]

o O

o O o ® Q9 TS uw =T
c
(¢

vel oped. Additionally, to these steps,

-~

medi al and compensatory <c¢cl asspbt oobgarihs
uns
entified disorders. Accords ngt tal .i nf20 In9

elling centre, where they receive mo

(7))
c

ch individualised courses include speec

remedi al and compensatory treatment.

6.4 Educationalinstitutions and support services in Czecia

Organi sation of education in the Czech Rep
education systems in other European Unio
published by the United Nations High Comm
Czecah, children aged three to six are educ
is compulsory for the | ast year which 1is
(Eurydice 2021b)6)Baltilkcs®s(20k7:f akt t ha
emr | ing into primary school i's announced
centr al authorities warrant equal partici
backgroumdshoion gdecati on. Additionall vy, C
with SLDs, detection of the risks of SLDs

prsec hool stage of a childbés devel opment. i
public education with distinction to gr ade
TablloSystem of education in Czechia after Eurydice

educastyisaems/ czechi a)

Educat School/ | evel Age Yea
Kinder 3-6 4
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Pri mar Pri mary 610 5
Mi ddl e Lower secondar 1114 4
Second Upper secondar 1584
Conservatoire 111838
Vocati Prevocational 1584
TertiaBachelor 3
Master 2
Doctorate 3
The el ementary school education is diwvi

dedi cated to students of Si x or seven to

students from eleven to four tyweeadyecatrisomf

primary school is by means of statutory
regardless to their disabilities.

Hi gh school education (upper secondary
|l asts four years until students are eight e
that this | evel of education is notrabliga
high or technical schools. Both types of ¢
known as the mature exam. l'ts result is
schools offering gener al educataond dkvEIl®
preparing them for university studies, whe
professionally oriented education. Graduat

apply for tertiary educatimomedvhbhyy huninv e¢ mei
tertiary professional schools. The | atter,
in the future. Students who complete thei
mar ket can turn to voa@dtitomalnisghool s for

With reference to inclusive educ&tion
(2012: 21) inform that pursuant to the EdLU

are obliged to warrant counselling servic
performed by so called special edddatrison nc
person of a school psychol ogi st, a preve
pedagogue or even a soci al wor ker trained
Laee@al so specify, their role is generally
well as serve professional counselling fol
i nformati on Guwicdandceed amd tchoeunselling in e
educatzoench REePwhmydicce 2021c) , providing
pedagogical support for | earners with SLDs
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units and consulting for their families ol
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P
e
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c

e

o

S

n

e

e considered to be the warrants of incl:
ch, regularly evaluate effects of the arfg
Apart from direct help services i n mair
rms of educational support available fori
cording to the gui dance and counsel | in
daigoal and psychol ogi pala goguysiycskieod Il @ gnigc k
radnyg) speci al eduwecca t8il mmM copedtirgeesg e(@a Kk Bi € e n
tablished by regions and are first of i
clude: determining childrendés school r ec

commendations of educationdli osappareta.s uE

among Kmhdlcehr sk 8 (20:14pr avwi)dimeghtdomssul t i ng

with SLDs and their parents, organi sing p
teachers, analysing backgroandodscome @tds Cai
conditions, and finally, devel oping educa
countries. As it can be seen, counselling
48 percent of Czech young nl gairbiercs uwmiitths 9
i nclusi veEuvayprn ea®ec RO0ilmi)l ar opinion i s exp
(2018: 17) who notices that support measut
|l evel s among which onlm dafhea fplran ofnepe daegy
can be applied without any recommendati o
counselling centre by school authorities.
The general supervision over al/l educat
is carried by the Ministry of Educati on,
Nati onal Pedagogi cal l nstitute amd 203ech
According to the information provided by
I nspeclo®slag egKol-nCSli)nsipsekae centr al uni t
responsible for external pedagogic supervi
bodwaleuating the system of education with
framework programme by school s, gual ity ai
schools of all |l evels, as well as cahtrol
uni t s. Apart from the central uni t of the
spread all over the country. As Dziewul ak
control of the quality of t eahceiierr sebn gvaog ekme
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i n professional training that refers to t

controls are gathered and published in fo
devel opment of |l ong term strategiods tihre eas
beneficial effects of the CSI6s statutory
exposed to some constructive <criticism. /
aforementioned reports of the CSnt alwihliicthy
mechani sm over school s, put pressure on ec

of their curricula and for constant rearrtr
activities introduce chaos narnd sdrteu abt e loine wd
with SLDs in schools as their educational
Mor eover, as it i's stressed further by J«¢

0
competition between ecdcwdaetsi otnhael nienesdt i ft aurt i
a

educational results rather than the need
favourable for all |l earner s.

Apart from the statutory institutions g
SLDs, t hegroev earneanemd ma | institutions which r
for the public, as wel | as offer idndafvi du

SEN. The Czech Dyslexia-rkhAsogani ateidomnits ta rees
in the Czech Republic-gowelIfimential 0D$ gahes:s
count r3yl.H(VR O 2 : 4) informs that sascoiraiingn
of fers advisory assistance, organises then

new research revelations referring to dysl

i nformation on SLDs in the Czech Republic.
The second well known support organi sat
similar to the Dysl exicae nAssuot iiant iParm haac t iawvi

Ministry of Education, Youths and 6gort.

di fficulties as well as counselling in the
runs I ndi vi dual remedi al cour ses for | ea
alternative remedi al and compensamoodreyl smet F

advocated by foreign educators.

Successful education of | earner s wi t |
preparedness of educational institutions t
availability of support services also has
appaglm.a Al I of t hese measur es, however, w
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educational success by |l earners with SLDs,
staff I n t he process of Il ncl usi on. Ther
professional knowl edge, adequate teaching
education among professionals and teacher

considerations.

6.5 Education of (language) teachers in Czeizh

Pursuant to the Bologna Process, tertiary
education studies on three | evels of Dbach
uni versities or higher education ,coQ2zeecghes.
hi gher education institutions have a wide
devel oping educational programmes and org
presented to the Minister of Educlaetsisonof Yi
di fferences in tertiary educational progr
with some for mal requirements for pedagog
having core competences of i ncl bacver s eas
performed in separate subsections bel ow,
included in table [ ] for greater clarity
TablllEducati on, competence and professional (se
Teacher 6s e - compul sory master studies in
- certification in pedagogy r e
- obligatory i mpl ement atdamlnl eo
uni versity teacher training
Teacher 6s ¢ - aprealigadarners diversities;
- ajustghe applied met hods ;of
- develnagmp i ndividual approach
- coopenagntd isnbgair ni ons with ot he
parents, dPther teachers
Teacher 6s - obligaseryicta refreshing and
(sel f) deve a year, payable by the emp
- unrestricted autonomy in co

met hods and used materi al s
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6.5.1 For mal requirements

Requirements for teacher qualifications i
N o 563 /pz2z@Gdygognc al staff on the basis of
tertiary | evel education are devel o8ed by
201 2: 78) . Shewbridge et al. (2016: 136)
need to pass the high school |l eaving exanmn
examination organised by a tertisarwhad eaviem
at empl oyment with any type of school mi
compil ation of three years of bachelor | e\
programme i n pedagoywcel, e omastne rf odenrg rdefe osnteu d
case of foreign | anguage studies, compl et
pedagogy is required from graduates who ai
(Shewbridge et al . 2016: 135). As eDnmirewul
studies are entiilcaadot otwarckheos!l whasepset
degree are qualified to teach al/l primary
|l evel s specialise in single suhjceadti so,n,!| iokc¢
subjects, what in Shewbridge et al. (2016
Republic.

According to for mal requirements set b
Sport, teacher training educational progr
education, di dactics, psychol ogy, and ped

skdi ldf teacher trainees and apprenticeshiopg

and Pot magil (2016: 117) add that al/l Czec
include modules on SEN, though they are
t ehaecr s. Further, they inform that courses
i ssues as counselling, approaches t o stu
di sadvant aged, human rights in internatio
i ncMamseducation. These additional modul es
of future teachers to work with | earners
Mi chal ovg et al . (2012: 42), who research
settipgsceive this fact positively as tea
pupils with SLDs depend more on their com
professional experience.
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6. 5.2 Teacherds competence in inclusive ed

The Czech Education Act of 2004 specifies
SEN of |l earners with disabilities which ne

forms and met hods of education thfat Bhe s

Czech Republic government approved of the
for Devel opment in SEN which inclusive te
appreciation of | earnersd diversidt leesr,s ,abi
and documented constant professional deve

Vavr @9Ww§ 333) .

The first value addresses teachersod abi

accordingly to |l earners abilitHiesl(@w8lbneec
813), it is not a simple task as disabl ed
be homogenous groups. Their physical and
even within the field of theasames di somgaee
because all chil dmwoetnorg a il nvgauraigoeu sa npdseyscohed a |
own pace. Pot magi |l and Peng (2015: 77) ad:c¢
i nclusive environment as they act under ¢
uni que for them and in whiaaokhl tmey hrawe@ot o
reason, Breinado@d 2and813) believe that Czech
to devel op, plan and i mplement an individ
educational group, and ff uirrdievi deuxap liasiant i t
i mpl emented while all/l | earners in the gro
same educational programme. This form of a

i n practice becauseo Cezrnejcohy theiagchh elr sv ealrse osfe

encompasses the <choice of teaching metho

i ntroduction of any improvements in appl
consi der i mportant (Shewhit ioshgenyetcr abt e 0l
friendly conditions; however, many Czech
reservations towards inclusive education,
competence to work in incluwi ¢{eeengecbdohmanr

The second core value of an inclusive t
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the role of an organiser and mediator whc

ot her s. Czech primary school teacthedasntar e
relationship based on understanding of | ea
opi nions and experience with school author
mai ntain regular contact with counselling
soepisoychol ogi cal mechani sms. Thernyf ocarrnea tail csmo
about I earnersdé with SLDs from their pareit
met hods to studentsdé individual needs (Gm
val ue of inclusive teachers, salasroe irnai cad:
educators, what is given more attention ir

6. 5. 3ddBelldpmsatvbtei heacihmrCzeamipied ence

As f ardeavselscepdment of the teaching staff 1Is
to enlarge their knowl edge about practi c:é
Compl eti gm adfuapeststudi es and/ or wdHbytion
influences teachers perception wfonifndlemgieo
in selecting and applying new methods of
towards the idea oFi alncVv:& s§ 1M1 5mdaejniocdcoevtSy haant

Czech primary school teachers f eierc |tuhsei vnee
education, as they claim to | ack speciali s
teaching methods accordingly to | earners i

According to the OECD report on the tes

primary school teachers in this country he
the national Labour Code (Shewbridge et a
betnwedirect teaching at school and ot her

with the conducted process of education w

devel oping educational activities, dasdj ust.
as wel |l as assessing pupilsd wor ks, mai nt
Teaching inclusive groups may additional |l
feelings among teachers, thereftorarproteds

Compl eti on of hi gher education studi es (
devel opment. As Dziewulak (2020: 190) info
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teachers on the basis of art. 24 of the E
buil ding.

I n order to develop professionally, Cz
| eave -dtoudyseyydar |l y, and any costs arising
education are covered by the employer (St
Potgnal ov8 and Pot magil (2016:gnddyat enastyud
and additional courses in SEN, what gi ve:
di sabled | earner s, changes their negati Vve
under setianda otlthe i n inclusive education.

The issue of teachersdé disinclined att
Ssubjected to numerous studies in Czechi a,
|l i ke Potmagil ov8 and PoFmalgewdb208a8)12ang
(2016: 80), inform that the problem refer:
who are rather sceptical about their rol e:c
Dziewulak (2020: 19233,33GBaeindivwy Setg ngll2.61(B2 M1
8lyustify that responsibility for such per
of PPP didactic model applied by Czech pr
previously functioning system of eedcuicaat i or

and mainstr eBentigcudlartricoand (2011: 4) name
6defectol ogyé6, as it concentrates more on
steps rather than childremdgealbirlailt Sev.i eTh

(see section 6.2).
Ot her s, |l i ke Shewbridge et al . (2016:

report that mai nstream teachers of Czech

become inclusive educator s, however, due t
knoewlge and skills to teach mixed ability
under payment and | ow soci al status of tec
undertake new educational chall enges. Potr

regardl ess of their understanding of the i
the rise of workload with | arge groups of
authorities and counselling servicoamsiucThe)
teaching activities that are beyond conve
i nsecure about t heir speci al education sk

educati onal tool s and | ack of ti me need
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(Potmagilovsg8 et al. 2013: 12).

Certain fears of teachers to educate |
di fferences in the teacher training progr
SEN modules to tertiary education progr ami

to matoon published by Dziewulak (2020: 1

teaching staff is overBarmdkdawvws§ fidnd8ekT ha/|BassE
conducted on five hundred primary school
teasbecompetence for work with inclusive
anal ysi s, It wa s established t hat 89 pe
unpreparedness to teach inclusive classes
about med hpordessc eadur es for working with | ear
Referring to teachersd organisational
i ssue of |l ack of support teachers per <cl a
at |l essons and precludes pr operBeinnddoivvsi daunadl
Fialovsg§ 20T1hkhe B8Bd&9ons for a |limited emplo
found in school 8&nfdiovdnaainall Fsahdmnte8d@d 1B r ot
related to cooperative skills peffosmead by
counselling and speci al education centres
opinion of mainstream teachers the cooper e
requirements of school practai deai.t yL adk saft i
various specific needs of | earners with SI
Gmelovg§ et al. (2016: 333) i€oppeachatcahl w
parents of children witha8dDstaeéms ftrombe
of preparing, together with parents and s

education which makes the recognition of t
possibil Gmekesvg&aandrVgvrdovsg 2017: 5).
With reference to teachersdaevee¢ddpment ,
which demand constitutes one of the three
EADSNE, some problems of financial and soc
Imi t ati ons and wunder payment of teaching p
devel op their professionaPoskadadgills abdvEBenn/
97) stresses the fact t hat financi al shot
education which needs un urgent action. Wi

services and proper di dactic materi al s [
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Addi tionally, as Dziewulak (2020: 192) n o
negatively influences their morale and 1is
profession. As Dziewulak further i nf or ms,
educational sector, only 40 percent of gr
Republic seek employment with schools. Acc
2016: 142) on teaching staff iIin tka Chech
need for more financi al resources for tea
2025. Finally, as Pivarlrm( 2020 es31lpnpdi cto:
t o uni vetresrimt yc olnocnegpt u al educatiacrmh,i MaSEMoO:
have a sufficient i mpact on mainstream t ez
the field of SLDs, and al so may have no ol
i nclusion in education.

Lack of teaching staff t hat possesses
teaching skills at work with mixed abil ity
on the quality of teaching servicesy It 1is
autonomous in their professional acting,
CLI'L, which in turn demands the use of a
choice of teaching material s. Il n st haer ef ol |

presented with reference to the educati one

6.6 Teaching methods applied by English language teachers in Czechia

From the for mal point of Vi ew, Czech sch
autonomy in developing primary education
(Shewbridge et al. 2016: 141). On one hand
teachers who can freely decide on kind of
materials. On the other hand, however, tea
skills and attitudes ar e i nsuf filawisamnte or

environment .

When it comes to foreign | anguage teac
informs that English | anguage teachers ar
foreign | anguage teaching. They are, howeyv
t hhenf ormati on processing cycle of English
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with | earners with SLDs. Among such stral
i nformation in small chunks, the need for
sign posts between tasks for | eareaenswnot
i nformation to the previously acquired o]
(i ncluding mind maps and mnemonics) contr
necessary. More than a choice ofoatpatti ol
manage the inclusive class in the wholi st
Rogers (2003: 3) 0strategopaedi ab. Wi th r

(201549)46suggests the use of multoseonfory

avail able senses via kinaesthetic pathway:
new | anguage helps |l earners with SLDs <con
processing. Pploagst fwloaskks,caonde amdodalvle f
movement, gestures and mimics comply wit

approach.

Among met hods that all ow for the use ¢
compliant with the multisensory approach
suggestopaedi a, and the earlier character

| anguagaegtegthabi a degKlaid®d0alg2o: (5F7/r3y)d.r yReahrot
CLIL is gaining popularity in Czech educat
and as RrKydrmywwhdwnher expl ains, it i's 1 dea
combines five di mensions, . e. cul ture, €
Early education foreign | anguage teachers
bal anced devestepmémts, hmady stic approach wi
significant for traditi@@nhmermanguggée20e&8bct
CLIL all ows | earners to master their |l an
|l earnersodé affective strategies via compl et

Much as CLIL is appreciated by Czech te
First of all, Frydrychov8 KIlimovs§8 (2012: E
En

t o

l' i sh | anguage, as teaching concéenstmaat ec

I of communi cati on. A CLIL | esson, t he

5 O «©

| a
ge
| anguage teachers tai henmsel opall acgmpatnan cne

guage | esson, but a class where the ta

=]

er al knowl edge. Such a perceptieognof t

exceed their professional knowl edge and s
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ucation. Secondly, studentsdé mixed | angu
y require a | ot of individual attenti on,
a number of speci al educati onl yt,e aacsh eirts
ti Beechdbow 8 and Fi@GQzewls grriOmdry 8d8hogol s se
dactic materials to educate |l earners wit
tention in the following section.

Much as CLIL is being implemented in C:
proach of English | anguage tea&8hi gigvappl
0186)85 ndi cat es -stelrarti cma jt eraicthye r ¢ #t wipm pr e
proach most comfortably feel with the pr
specific vad4iaguah omethbd auandvwohiech atriget

nguage to be taught in a situatibent co
derstanding through | anguage practice be
ction 3.2.1.3). However 8KItih@@ Oplrdo:c e8lu)r ,e
t effective with inclusive groups where
rform linguistic activities with the exfg

A study conE&dgitre dt by Regaths 2003 and 200

nguage teachers of elementary schools d
proach in their classroom praBycbeS§feesg
004: 105) , 94 percent of the research |
eaking skill is the most 1 mportant for t
ow that the use of the communi c@zewvl ap,|
achers i@atmeesetlag dédelyarare reported not
imiting by the same | earnersoé opp@rat uni t
13: 76). Also Gebestov§ et al. (2011: ¢
echia concentrate their educational ef f
i's sort of acting is confirmed itomalbe d

adi tions whoepr emotdheel booft teodmucati on has al w
d Fialoyg8 2015: 818

With reference to TBL, which is percei
sirabl e approaches for inclusivesg8envir
I o201 4: 89) reports that it i' s somet.i

nguage with higher c¢classes of primary sc
pri mary sc8KddlfwnwdFcpatdegchbat priority i
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section 3.2.1.5).
Summi ng up, two conclusions can be dr av
the methods of teaching applied by Czech

problem of the dominant role of the PPP a|

assumpt iod Il ncl usi on, . e . treating stud
engaging alternative methods. The second
opinion of Czech researchers are applied
reuire remedi al steps to be taken with re:

teacher training.

6.7 Sufficiency of language teaching materials in Czech schools

I n general, pursuant to the Czech Educati
schools have free access to textbooks. I n
need to finance only <certain additional

pr obl em of insufficiency of teaching mater
who expect additional teaching sources f ol
textbooks which are commonly in Bedeo.v8Vhat

and Fialovs§g (2015: 818), 70 percent of the
their study inform about insufficient 1inst
the inclusive approach.

't is undoubtful that | ack of didactic
hi nder the educational process, particul ar

teaching and/ or when teaching a flotr eiisgn

obvious, as well, that the potenti al of te
SEN cannot be fully realised with inclusi\
solely or mainly on textboaokstoi n ntthreo dpurcoec e
to the didactic materials for studentso6 S
teachers believe that participdevehopmenad
an help them solve problams. wHoiRéewmamhgas
2020: 3Agremoattcesdance at professional coc

>S5 — O

ot enough for | anguage teachers to prepar
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As an alternati ve t o traditional met hoc

teachers are advised to apply a multisens:s

|l earners holistically and are textbook in
62). Tfheswcsh @opproaches demands from teach
organi sing, and in consequence reaching f
Kov8|likov8 and Prokeinov8 are convinced t
vari etghionfg tneaat er i al s, including these av
El ectronic devices as well as the Interne
applications and sites with didactic mate

SLD8ho have probleems awidt hwosrhkorntg memor i es ¢

forgetful, may work on electronic devices
and Prokeinovs§ (2012: 6¥%) spabtimayet hat s v
pp ctures, reall objects, chant s, songs for

better than standard textboeksorays @édrege ptti
pr ovokex pgelsfsi on. The wuse of teaching mat
teachers with reference to their advantag

bel ow.

non-authentic teaching materials

authentic teaching materials
(standardised coursebook sets

including audio and video sources

(including digital media)

( advantages: 4 advantages: )
- appropriated by the governmen - generally accessible
and accessible free of charge for|all

- mostly costless

- recommended for teachers applying
TBL or/ and CLIL

- support bottorrtop approach

students
- costless for teachers
\- readymade and standardised

- - enforce diversification of teachin
4 disadvantages ) (methods gj
- controlled for compatibility with
currricula p
- unadjusted to individual SEN of disadvantages

— learners with SLDs

- no additional materials for ||
learners with SEN

- no additional instructional
\materials for inclusive teachers /

- need selection and adjustment
- involve time consuming preparation

- no instruction for teachers how to
edapt and use them

Fi gBTlkee use of foreign | anguage teaching r
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It can be concluded, thematehatl shéoe
teachers and students that can accompany
recommended f or i nclusi on, however, it [
appropriately to their | earhersdécd8mp|] aTme
i nsufficiency of appropriate teaching mat

unwillingness of foreign | anguage teacher s

6.8 Final comments

The analysis of documents and specialist |
Its uneasy way to inclusion in education
flourished among the Czech researchers o

digmostic tools and formation of first cl i

access to the mainstream schooling for | ea
enabl ed not earlier than in 200&t (Thhe sCxse ¢
Republic is a country built on the tradit
central authorities ran a policy of exclus
were pushed to |ive on the $ovngesBlboék sen
amendments in the Czech | aw, which in case
12 below presents the key changes in the
country towards inclusion. eMilkenmesxags jarsd id
for mai ntaining a <clear view on the i mpl

accordance to the research questions set i

Tabll2dpproaches towards English | anguage teachin
ReseaReference Factors influencing teact
qguest young |l earners with SLDs
numbe
RQ (1Scientific de f 19GAntonin Haveroch d
SLDs of dyslexia in the co

T 196i0Fss rst systematic ¢
Czechosl ovakia coniduc
f a distinction between

encephal opathy and ge
dysfunctiond made by
author of first diagn
Czechoslovaki a
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T 1962irst class for |e
Chil dés Psychiatric;H
T 197Bncorporation of ¢
regul ar school uni ts
T 198i0Fsor mati on of a suj
consisting of approxi
centres
RQ (2Systemic soluitStrengths
inclusion T three mainstream educs:
integration, integriat

f introduction of suppor

Weaknesses
T financi al shortages it
l'imiting an access to

RQ (3Legal basis f T 1998ccess to the main
|l earners witdl |l earners; with SLDs

T 20G28ccess to public s
with SLDs on equal ba
(integration)

T 200G€zechia joints the
Needs and I nclusive E
compul sory foreign | a
curricula (Education

T 20iadoption of the in
Czechia

T National Ac®20d6 Pl an
i mpl ementation of the
schpol s

T National AcfoOd@boPmani
fourteendreegil @ps nfgonr €
strategies of teachin

RQ (4Diagnostic prStrengths

SLDs T initial performance, of
focus on-mpemceptumalt i ¢

T current performance ol

centres and spec; al p

T usesofanddrdilsaedckracy a

di screpancy test;s for

T use of early diagnosi:

age
RQ (5Educational | f counsellindiagnbosesgf]l
support servi endangered by SLDs an
interyention
T Czech School I nspecto
guality of inclusi ve

T Gover nBogiyt for Persons
body supervising coun

T leadi ngownmemnment al i ns
-Czech Dyslexia Associ
-DY$Scentrum in Praha
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Weakness

T insufficient coverage
counselling centres a
inspecsf orat e
RQ (6 Teacher educs:t
f obligatory M. A. studi:
year s)
T English philology stu
pedagogy
T dtdtertiary curricula i
A. Teacher rr Strengths
inclusion T apprealgadrner sé6 divers
T deveilmgm individual ap
T bel nfr geady t o wor kor qa rai
|l essons with special
T moniitnsego episoy c hol ogi cal
inclusive groups and;
T setldfevel opment duty
Strengths
B. Teacher T autonomy in the choict
competenc didacti¢ materials
inclusion 9 availability of post ¢
pedagogy, inglusion a
f obligatory 12 days ye.
forseirnvi ce teachers f
(l'imitations introduc
Weaknesses
T teac héaosmptlaiambout exce:
dut;i es
f poor r emunk nsghtoirotna gceasu !
empl oyment of young t
alumni seek empl oymen
RQ (7English Il angutStrengths
met hods T newest trends in | ang!
recommended by centra
CLI'L and multisensory
Weaknesses
T precedence of PPP;app!
1T favouring the former ¢
mai nstream and speci a
T communi cat iused @acp parroaat ci
PPP model and TPR use
T problems with managi n
wholistically (6strat
RQ (8The use of diStrengths:
resources in T free access to standar
| angua@aehi ng Weaknesses
T main us-aubhenbvhc teac
(coursebook sets)
f mar gi nal -auusteh eonft inco nmat

occasi onal use of dig
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T lack of instructional
the inclusive approac

M teachers tend to cempl
i ncl mei wedonaotgeirciaall s
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Based on the analysed data from the C
cialist Iliterature, it caywgsbemcohclkdde
e been introduced with difficulties, d
ch have an influence on rather ambival
ntry. I nsufficient spletndiimglsi mint &thieo re da
rsesernfwirce nt eacher soantepolther ssd mwrmé ri aotni
i mpact on the ratiooohdgadungclt esaicher kn
fessional skill s rwhim doefrtpean dd epcriod ee stsa ol ne
ff that would be fully competent in inc
roach to |l earners with SLDs and the use¢
Regardl ess of numerous probl ems with

roaewni deamadldiyyr t her, astamentiimmr ovements ha\
cessfully introduced to Czech educati
onomy of (|l anguage) teachers who deci d
ompanying didacticomadt graitdlry, piemti mad wdt
ry school year ddeedvi eclad pende ntto ttheaa c hiesr sfor
chewvemeinmpr of the tertiary | evel progr e
i ncrement al i-htiredddlicy i met mdds necfl uso oai

ally, similarly to Austrian changes t o\

agmr al aut horities deci ded t o establish 1

t

h
P
n

r

e

ategies via inclusive project works. Mc

European Union directives, i nclusion

mrcdh i n primary education. Therefore, it

Czechia is stildl in the phase of its ir

system of education in the country make it
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Chapter 7:edwaxmguage of | earner s

Pol and
7.0 Introduction
As many European countries, al so Pol and
education based on the international acts
outline of the scientific interest i n SLI
di sordered | earners show that approaches
evol ved gradually from gener al mar gi nal i se&

i nto the mainstream education untoldéehienepr

Polish system of education is deeply
introduced to schools in the country afte
its assumptions, t he major goal of school
achiobwali ent and dedicated citizens. The mt
i ncluded i mplementatiodi o€ mmposed| esasbphne
i ntervals in between, assessment of | earni

met hods of teaching and verification of kn

were expected to follow their teacherso6 in
received informat-#d5n. (BGonkasiaka®il@ns théee :
sti || present in Polish system of educat

continuation.
At present, Poland is one of t he Eur o)

redirection of its system of education t ow
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7.1

Th
ed

|l earner so cr edteivweiltoypmemd .s WS ttdi med eg elInf
I's is the model of inclusive education.
|l i sh education and for mal sett !l mareyt of
ntroversies concerning the present state

analysis of the existing system of edu

rvices are described, gi vi nagn da np eorustpleicntei
rAr successful i mpl ementation of inclusio
mparative study, al so other factors suc
aching, roles and competenfcetseadhitmergcmat
|l earners individual SEN, are subjected
very 1 mporttameepast aoocoPolnght eystem of
mber of students with $SENsalreacgi netacéean
r cent (SmoczyE&ka 2014: 77). This high
ucation units is a result of an introdu
a significant «inf,f ewheenrcee ab edtiwseaebn eidn tsetgul
ucational standar ds, and a more recent

e adjusted to studentsd abilities. I ntr
dern educati oonsistiimcene i 200 OpOu, b liitcs spchool i n¢
merous obstacles, which are related to n
competence in inclusive teaching amoncg
aching met heodsh arp pd griosoigsetae doe eplli y i onal a
The analysis of al l these probl ems an
ucati onal ground is performed insaecord
ction 4.2) and in an or derexceoatdi onat dd3)py
sults of the analysis wild@l help to all a
e inclusive approach into Polish school s
the Polish system of weoduoctahteronE urno pcam

untries.

History of scientific interest in SLDs in Poland

e three partitions of Poland and | ong ¢

ucation and cul tur e, created unfavour abl

169



field of SLDs. Additionally, the introduce
excluded | earners with various disorders
hi story of studies about SLDs on btatk R®Il i
the period before the Second Worl sschapbol whe
maturity amealgo ®b lecdliclag reeln i n War saw school
opened a discussion about devel opmedenkd e
| earMer Bogdanowi cz 2002: 26) . I n her stu
school readiness by identifying children
devel opment and offering them remedial cou
2016: BR¢re were also other Polish scient.i
t heir i nterest in SLDs via published art
mentions psychol ogi st s, educator s-33)n,d p h
UzdaEGka (1937), and Baley (1938). Unfortu
withheld potential developments in the fe¢e

The problem of SLDs regained attention
peri od. Among Polish specialists the mos:
DNbrowski, Hal i na Spionek, Barbara Zakr ze\
and MagdanoBw c z. The first of the mention
published a pioneering work entitled fADy:s
reading disorder. Drath and her coll eagu
supervised bNbrKavsikmi,erend@2rt ook i ntensi ve

di sorders which ai med at di agnosi s and t|

DNbr ows Kk i | auncehdewc aat inent htohdatofwase t o hel p
writing disordehes mMetatwad 10®Mmbi Med bot h di d
aspects of education (see -434. Tarnopol arn

I n 1960s, another Polish scientific cen

of reading and writing disorders was the |

War s aw. One of its professors, Hal ilma Spi o
a pedagogue, interested in development al
adol escents, developed studies on | aterald@
2002: 114). As noted by Bogdanowicz (1985
met hods popupati eretd pny cohuotl ogi c al clinics
children's | ack of school readiness and

psychomotor functions as a source of s chc
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noticed that i mpairment of psychomotor fur

and, as such, was typical f orl n ela9r6én5e rSsp iwoint
i nvestigations were summed wup in the firs
devel opment of children with diffSpcohekes
19651 n94973 she suggested a distinction Db
the | atter as nAonly those reafdioagtswoi tpermg
mot or function devel opment, estimated in
relation to the child's ment al devel opment

Apart from Spionek, other Polish speci e
pedagogi cal treat ment of the disabled | ea
remedy. Among them Tarnopol and Tarnopol

Mar ki ewi cszk,a, Magannui el ewi c z and Ko¥*mi s ka.

Mar ki ewi cz | aunched a rehabilitation progr
into two component s: (1) psychomotor reha
perception gndanmo t(egryl uspkasitylicldiso r ehabi | it ati c
i mproving reading and writing skills (Smyt
i ssued the first publication describing t
dysl exia Bbgdanowi &Mz' s words (1985: 264)
experience of Polish, French and Czechosl c
Polish educational system from X@Pr72d e nafr o

primary dcchowyeastidanchil dren of kindergarte
remedi al help at early stage ft nophiedd 2 Odld
264), speci al classes for dyslexic chil dr e

Toru® They offered therapy based on the F

Santucci and Piaget.
Foll owing Godej (2016: 30), in the mid
Ko¥*Tmi EGska and Janina Magnuska also intro

programme for dyslectic and neur oti c c hi
emotionalal mandvsabcbal functioning of <c¢chi
well as | evel |l imogt ourp itnhteei grr aoteirocre pftouralbet t e
and the gener al stidmal anced devehepmédnti do
prognmeanvas based on a set of various acti
recogni sed, cut out , col oured and compo

determination to complete each task, pr e
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childrenods mot or skill s. It strengthened

motivation as children could compare their
higher quality (Godej 2016: 30).

Achi evements of all/l of the mentioned sy
new educational perspective for |l earners
popul arised the problem of SLDs in Pol and
t he ofi edydsl exia i s Marta Bogdanowicz who s
a team member of the Outpatient Clinic foc

SzkoeStarkpi e® (2018: 272), she introduced to
tenml ogy of SLDs on the Polish ground whi

reading and writing difficulties. The def|

Conference in Boston in 1968 and | at.er by
I'n yeal%909®81 Bogdanowicz conducted a | on
dysl exia in Poland which aimed at measuri:r
dysl exi a, as wel | as provided informatior
Bogdanowi cz 2003) . The resul ts reveal ed
educational probl ems, but al so soci al di f -
as they played truancy to avoid | essons,

ngative attitude towards particular subj et
showed -estwwesm| fwhich was in disproportion

problem was noticed byotvlee naeantt e | a209rGgsamii tsi:

which attempted at effective I mplementat.i
integration of | earners with SLDs into the
35381) . Still in the 1990s, M. Bogdanowi c:
in order to popularise the problem of dys
Airi sk of dyslexia: which referred to the
bel ow the primary school | evel ( Bagdhaudwi c
her | ongitudinal study she established the

was not efficient enough due to their dyna
i dentifying sympt-omso olf [SeDs| agwdd heepe s ar
Bogdanowicz 2016: 265) . The need for ear]l
di stribution of diagnosis in the country.
for which SLDs were seldom i ddért iefxipe daiinre ds

t wo ways: either as a result of | ow awar
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di
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t h
sc

co

sordered | earners or poor quality of sufg
d schools. The suggested by M. Bogdanowi
e-spheol l evel of education i mpalolvewi nd e
hools for early intervention regardl ess
nducted on order by counselling centres.
Apart from M. Bogdanowi cz, ot her Polis
cluding Gr KUiynas MKmas EWilRtmreatnd kZ awadhzka bu

field of SLDs by develreptnge COmMpPEN K MM IS
gui debookssfandpachool teachers, as wel |l &
woul d promot e educati eBnaarlt ni k't ebgercaatmeo ni n tz
di fficulties of the disabled in | earning f
foreignteaonobuageKuKpriass ofwiocnz t he Depart ment
Psychol ogi cal Di agnostics aCuthe Uni kebbki
engaged in research of young | earner s, m ¢
compr ehensilotns. offheherrestuest s showed that f
deficient in al/l aspects of L1/ Pol-ish re
dyslexic peerso (Godej 2016:31). Her | ate
functions rbnyerysquncgonldauacat ed together with
earlier achievements and proved that phon
reading devel ohuneEEned (BRrod@sha widclz) . I n 2005,
Bogdanowi czZ118200®velaleed the results of anc
of phonol ogi cal competence in Kkindergarte
According to its resullawel aofr edhdn wlnsdii gpa ll
Pol i sh anduaEgnegsl ivweahs | mrngv en . It was al so n
English | anguage were better at syl l abl e s

I n the opinion of specialists in the f
benefici al for Polish children with SLDs,
for the success or failure I n | anguage |
pearsal ity of a teacher, as wel |l as their
attitude toward®Ba%libs k AX0A2dOwadbdBkg noti ce
of | earners with SLDs result not from thei
which is caused by the above mentioned f ac
the teacher, their roles and competence ar
of the present chapter.
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7.2 Legal basis of educating learners with SLDs in Poland

I n the 1980s Polish authorities, following(
di sabled and indirectly obliged by regul a:
their actions for | earners witbaf spkei aboe

Pol and as a member o fT hteh eColWnwvietnega d oMa toino nsh e

Chi(lWIN 1990/ 1991), recognizing every <chil
achieving educational goal s progmessait eel
educational di fferences by facilitating &

modern teaching methods and ensuring har mo
to their mental and physi-28) . abpost segn{ b
Polish system of education has had a per ma
|l aw. Below, in table 13 the most i mportant
system was transformed arechganhbesednfeduge
|l earners with SLDs.

Tabll3&volution of Polish system of educati o

1991
The AtBepfember 1991 -acceptance of the UN
of Qhhiel dren Act

-free access to public
on the basis of integ
1997
The AtBuwé B5997 on Ed -issuing the Charter o
Disabilities agaj nst
-guaranteeing full acc
artistic life, sport
-gppointing three type
di sabled: special, in
education
2001
Regul ation of the MEN-adjusting exam condi't
principles of providi SEN
psychol ogical and ped
public educational un
2005
Regul ation of the MEN-gpointing integratio
conditions of organis of educati on
2008
Regul ation of the MEN-establishing integr8&t
core curriculum for eof the primary | evel
| ack of distinction o

1-3




2010

Regul ation of the MEN-an introduction of th
and organisation of papproach in education
pedagagikstcaltance in pu
Regul ation of the MEN-af ramework statute of
conditions and met hod and pedagogi cal couns
classification and pr
education units
2017
Regul ati on of t he Ml -ex pressing the necess
psychol ogi cal and pededucational requireme
di sordered | earners motor abilities on th
i ssued by counselling
Regul ation of the MENMN-exemptions of | earner
conditions for organiSLDs from foceuimgsned an
and car e for di sabl -redirection of | earne
children and adolescifunctioning to indiuvi
mal adjust ment
2019
Regul ation of the MEMN-d vigrngary | evel sch
speci fic organi satioilearners into four ty
kindergartens sports and championsh
-establishing the | i mi
integrative units
-organi sing revalidatd.i
| earners at school s
-ordering cooperation
counselling centres,
pedagogues
Regul ation of the Min-including the themes
Education of sphndakgys met hods of teaching t
education for teachininto tertiary program
202030
Resolution of the Cou-establishing the Nati
Labour and Soci al Pol Equal Tr ed&t08éOnt 2022
Since 1997, provisions of t hag Pdlaiveh
warranted the disabled their equal rights
strengt h€hadtby Oheri ghts fiersupdr 9 an g hwei tskh
by the Polish Parliament, according to wh
integrate in public, soci al, cul tur al an
member s, as well as arhee glutalr acnareee,d raenh algiula
(Sej m RP, Mo nbNtoar 5Fqg | € Rielmd A8/ )and yout hs w
can choose from three forms of educati on:
i n speci al units or in form of i ndbiNoi dual i
5, item 475 sec. 1. 4).
Meeting educational needs of the disab
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educational system in 2001 for ol der dys|l e
to their individtulad RégdgdUl a&tliasnu afBrasnehdd05 n o r

principles of providing and organising ps

public kindergartensearsanehscolwi tdaain dS EfNacwelriet
conditions for external examinations ( MEN
item 110) . This right was furtheYMasrpcehci f i
201 on the conditions and manner of asses
conducting examinations and tests in publ
and forms of examinations taken by | ear ne

di sabties (MEN 2001b, Jour balNoo.f 2A%,wsi tfermna
Adjustment of conditions and forms was pert
proper opinion on di sabilitppedagsesgedalbycl
di agnolsdmgncwith SLDs.

On 'W&nuary 20ed¢ulaatoitchrerofR MEN provi ded

educational conditions and care proper for
mal adj ust ment. The regul ation defined a gr
as those who eamre ndedafef iwith bl ind, Vi sua
di sabilities, the mild and moderate or se
di sabilities, chronic diseases, méntsalc hdi
mal adj ust ment , threatened with addiction
stressed the importance of i ntegrative f ¢

appropriate one for the balancedl defelawssme

from 2005, No. 19, item 167).

Il n 2000 the EU issued the Lisbon Agend
towards full soci al and professional i ncl i
ti me. Al so icrhmhalRgleandves@ema ntroduced with |
education, though they stild]l addressed th
With the regul ati'dne coefmbtelre 2NMBMN fornom h2x3 cor
gener al education in particular types of ¢
No.i#dem 17), foreign | anguage | earning be
|l earners. The decision was supported by t6F
by primary school students included: rea
k noewndg e, t he devel opment of emotional, [
participation in social l'ife. Therefore,
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both orally and in writing was perceived ©b

|l earners with SLDs an opportunity to | earrt
further prospects of personal and professi
I n the core curricul um, the MEN define

without a division of the taught content I
that the educational process shoulnd tsoat i sf
explore their interests appropriately to
from 2009 No. 4, item 17) . The adopted ap
ducation and defined a student iamsi tainati inwde

(¢

o]

nd responsibility for developing their Kkt

n the position of a counsellor and mento
ducational effort. Assumptmedsi mfatmhmesaclou
YNovember 2010 issued by the MEN on servi

edagogi cal assistance in public educatic

T = O

ncl usive approach i n teacamidng ewied omparteinciar
f |l earners as well as r eewmdgrmirsianbgi |liarers
040 Journal of Laws from 2010, Noal I2®2wBe d i 1
i sability action plans set b30GthearkdrdPp:

10, al so provided information on a var.i

- N O N O

0
or | earners wi t h SLDs, t heir p alriemg ,s a
0

(@)

nsul tations, workshhppd3oandatrafniags { Ma
em 1487). On the same day the MEN i ssuec

~+

-~

nciples for operation of pubENc2P&E@chol
rnal of |l aws of 2010, No 228, item 14

Y

Jou

upbringing and care for di sabled or mal a
ed

an

ucation wuuni tJsourMEaN 200f10l aws of 2010, No

d integrated eddc atoiuomauniotfs | (aMEN o0Z0 1220 1 (
resolution on conditions and methods of é
|l earners in public eeddoatrnah ohi il g wétM&NRN 2
1491), and on framework statute of the pub
centres, including public spécidaouirsneadl coofu
of 2010, No 228, item 1492). The above r e
of |l earners with SLDs, added dysphasic | e
motor di sorders and obliged wbea&acheor sl etaad n

177



i n
ne
an
do

pr
of
w h
ac
cCo
e d
be
Br

Pbi

sc
fi

sc
20

o

—+

n

- T T W ©
® < @@ C

h

re

~—+

of

ps
re

di vidual needs and abilities by devel opi
eds for each student opinionated by a ps
d an individual educational andstiwvet dape
cumented disabilities (so called | PET).
Since 2010 the above regulations have
esent the fundament al | egal act that 1 m
‘Mdcember 2016 on educational l aw ( MEN 2
ich completes'!Baptemeei oli89aconofhé@& syst
t mai ntains in power the previously es
mprises the following paths: general pub
ucati on.-WiAsr 2M iszkqa kmot i ces (2012: 75), t
en i mplemented in such European countri
I tain, Hungary, the Czech Republic, Est
i sh compul sory education is divided 1int
hooling for children aged seven to four:
fteen to eighteen years divided nato ge
hools, and finally tertiary education of
21: 15).

According to the act (MEN2QDA6pnJedunat
17, jtemn8B)pooyi ding and organising ps
sistance in public ededatabhnomnal tcomadi Wi
oper for children and youthawetbkpercs abiel
e MENt wo Res®luguiso MBEOAZFOY7a, Journal o f
em MBM 12001 3dour nal of |l aws of 2017, i temn
ylcoh@i c al and pedagogi cal assistance and
pport services to |l earners with SLDs, th
dagogues, speech therapists, profressi on
rsuant to article 2 of the said resolut
achers of students with documented SLDs
e basis eafottomeiarbipsyclese by e xwceattiso naarle
guirements specified in a currai cldwmnadlo
| aws of 2017, item 1591). Learners wi
ychol ogi cal and pedagogi cal counselling

guest of parents or teachers usdef paatec

178



6, the school principal has a right to ex:
or dysphasia from their participation in f

The said executive acts regulate the s
advocate the inclusive approach towards |

precision and often bring some controvers

c hdirldmi s found its confirmation in a disco
2017 conducted by a specialist from Jagi e
Polish central aut horities managedtti®nmer

as a common wealth which aimed at equal i
i nt el | edcetvued |lo psneelnft and socialisation of di:
The study showed that the Mini steeri nofo rEldeur

to create a vision of the reform without |

Mor eover, in the public opinion the decl
reinforcement of so call ed Pr uasch arnatshceiro otl
promoting the inclusive trend (Dorczak 201
of the Minister od&rtEtdalcatl?2nleaprebesedesaal
organising psychological and pedagogical &
to which | earners with disabilities who a
functioning 1anal guvien decaédirected to
path (M&N JDQX Hhal of Laws bh €B&7o0pitemomn5E
| egal provision excludes | earners with SLI
home schooling. 't is also unprecise what
entitle school a utdheonrti t wietsh t i sraebdiilrietcite sa
educational pat h.

Summi ng up, the present situation of I
stable and equal for all, and also far fr

European PActi ame Pl a2n0s2(0F W r 2REORAUL0 at i on ( EU’
1304/,2®AXIwBh.i cth) have been mentifomedhbderpgi oabd

of inclusive education and I i.felong | earni
The most recent changes in the system o
by the minister of the national educatio

dedicated to specific organisation of publ
ofprimary | evel schools were established,

championship wunits ( MEN 2019, Journal of
179


http://eur-lex.europa.eu/legal-content/EN/TXT/?uri=uriserv:OJ.L_.2013.347.01.0470.01.ENG
http://eur-lex.europa.eu/legal-content/EN/TXT/?uri=uriserv:OJ.L_.2013.347.01.0470.01.ENG

i nteresting the term integrative school h

the approach towards the disordered | earn
Further, it was decided that the nfunvbeer o
Students with SLDs are accepted to integr
parents to the school wunit and an approval
brought some changes in the tertimamy ®»Yyst
professional competences of future teachel
units were obliged to introduce themes o
educational programmes f orAnitacaunint i eets alf. p
141), these i mprovements are of high val uce

job market are better prepared to manage n

Kowal-Walukdzi ak et al . (20r1e®: t Heri)r iytpudnegt itvi
towards inclusion with other teachers, st
t he incl usWivteh ocauptp rdocaucbht.s t he amendments i n
of Iaw have a positive influence on the st
On the other side, they stild/l |l ack preci
i ncl usimai nasst rtehaem approach in primary educ
teaching that support i nclusioationot bebhiwe
mai nstream and special education teachers,

Apart from regulating the system of ed:i

in it, in the said regulations of MEN the
and teams of experts in the fi elido,usr e sopromss
of support services for | earners with SLDs:s

7.3 Diagnosing specific learning disabilities in Poland

On the Polish ground, efforts aiming at t
back to 1975 in which year t he MEN i ssuec¢
devel opmental disturbances should breg qual.
(Smythe et -1a0814.) .2@CN4 1 dX¥xEHh retarded in thei
demonstrating serious |l earning difficultie

education or to thereadpiceas i ommaal b9e6l Opdesy cabrod
19706s first remedi al therapies and met hc

180














































































































































































































































































































































































































































































































































































































































































































































































































































































